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© “MANY CULTURES
ONE VOICE”

BACKGROUND INFORMATION

Hispanics are not one race, nor do they represent a single ethnic group. The
racial and ethnic composition of Hispanics has three major elements: Native
American, European, and African. These elements manifest in different ways,
according to geographic, economic and social factors.

The year 1492 marked an important crossroads in the history of the world. The
encounter of two cultures mutually unknown separated by what we call today
the Atlantic Ocean.

The Spaniards, who arrived on the island of San Salvador and those who
followed exploring and establishing settlements in the Americas, were a
multicultural people; a product of years of domination by the Celts, the
Visigoths, the Romans and the Moors. The people who were natives of the
lands where Columbus arrived were very diverse as well. Those who inhabited
the islands of the Caribbean Sea were the Taino and the Caribe.

For a period of over four hundred years, Spain ruled in the Americas, including
a large part of what today we call the United States of America. Florida, the
Southwestern States, California, Colorado and the Southeastern States from
Louisiana to Virginia all were under Spanish rule.

In the areas we know today as Mexico, Guatemala and Peru, the Spanish found
extremely sophisticated people. Those civilizations reflected great knowledge of
urban planning and institutions of higher learning as complex as those of the
Greeks and Romans. '

Spanish traditions have blended with those of the many groups they
encountered in the Americas. The result is an entire continent, America, with a
great wealth of cultures equal to none other in the world and where family
values and cultural traditions are tightly interwoven with religious beliefs.

Most dictionaries show the meaning of the word Hispanic, as anyone with a
Spanish (from Spain) surname. This definition does not address race or culture



because in fact, all the Spanish-speaking people in the Americas are not of the
same race or have identical cultural traditions.

Hispanic diversity is a reality. The physiological characteristics of the multi-
continental influence and confluence - Spain, Native America (Indians), Africa.
and Asia - are evident in the features of its peoples.

Until recently, the Spanish-speakers, Portuguese-speakers and French-
speakers in the Americas were only known as Latinos or Latin Americans
meaning people in the Americas who spoke languages derived from Latin. The
designation of Hispanic is one given by the United States Government to
individuals who are very diverse yet speak the same language.

The Hispanic population in the United States is estimated to reach 39 million
by 2010. By 2050 the Hispanic population is expected to account for 25% of
the total United States population - the largest ethnic minority, according to
U.S. Census Bureau research. Immigration accounts for approximately one-
third of the Hispanic population increase.

The largest concentration of Hispanics is found in the Southwest- particularly
in Texas and California. Arizona, New Mexico, Colorado, Nevada, Illinois,
Florida, and New York run a close second.

The last reported Census shows Mexicans as the largest Hispanic group
representing 61.2 percent of the total United States Hispanic population of 22
million, followed by Puerto Ricans who are the second largest group (12
percent).

Hispanics are people who belong to ethnic, cultural and/or national groups

who in large part can trace heritage to Spain by virtue of their surname and
who share many cultural characteristics and a common language - Spanish.

Exploration and Settlement of the North American Territory

In 1513, Juan Ponce de Leén landed in a territory he named La Florida. By
1565 Panfilo de Narvaez landed in Tampa Bay, and Hernando de Soto had set
up camp in present-day Tallahassee and was named governor of La Florida.
During this time Francisco Vasquez de Coronado had explored the Southwest
and the plains up to Kansas, discovering the Grand Canyon in the process.
Pedro Menéndez de Avilés founded Saint Augustine (San Agustin) in 1565.
Thus, Saint Augustine became the first permanent European settlement in
what is now the United States. It is in this city that the first public sponsored
integrated school was founded in 1787. It was supported by funds from the
royal treasury of Spain. Spanish became the first European language spoken in



present-day United States.

Florida as a Spanish colony was administered as part of the Captaincy General
of Cuba. After trade began between British colonies and Cuba in 1762, the first
Cuban communities were established in today's U.S. territory.

Upon arrival, the Spaniards immediately established mission schools. In the
early 1500s two universities were founded, Santo Domingo in the Dominican
Republic and Lima in Peru which were established long before any others in
the entire Hemisphere.

In 1573 members of the Franciscan Order arrived in Florida to establish the
first permanent missions in today's United States. The establishment of
mission-schools was a priority of the Spaniards as they attempted to convert
the "Indians” to the Christian faith by teaching them to speak and read the
Spanish language. Those that did not convert were in some instances abused
and many were Kkilled as they tried to escape.

The Spaniards continued to move further into this newfound North American
territory. Numerous Spanish expeditions crisscrossed the continent, including
Juan Pardo's 1566 explorations of the Carolinas, Tennessee and Alabama.
Juan de Fuca navigated the coast of what would become the State of
Washington in 1592 and Juan de Onate began settlements in New Mexico in
1598. In 1607 Pedro de Peralta founded Santa Fé, the oldest state capital in
the U.S. Between 1774 and the 1780's a series of Northwest Pacific voyages by
Spanish navigators from Mexican seaports carried the Spanish flag to the
coasts of Alaska and present British Columbia. :

In 1766 France gave control to Spain of the Louisiana territory, an area that
makes up 13 states in the present United States. Spanish rule lasted through

1803 yet, five years later the first Spanish-language newspaper "El Misisipi" is
founded in New Orleans.

As the last vestiges of Spanish rule disappeared from the Americas the effects
and influence of its presence has remained for centuries and is still very visible
today throughout the American continent.

The almost complete extinction of Pre-Columbian peoples such as the Taino,
Caribe and Calusa as well as the reduction in numbers of other peoples
resulted from various facts: epidemic diseases brought by the Europeans from
the Eastern Hemisphere, to which the Native Americas had not been exposed to
before; the harsh treatment on the part of some settlers; and violent conflicts
among different groups intensified or provoked by colonization or trade. These
communities were already weakened and began to disappear.



muvduclngAﬁican Labor

The Portuguese began the importation of the African slaves to the Americas.
The first Africans arrived in Spanish territory to work in the copper mines of
Hispaniola. By 1515, when it was found that sugar cane was a profitable crop
for export, the Spanish began importing Africans to work as slaves.

In addition, native peoples were dying out as a result of exposure to European
diseases and the hard life of the encomienda system. While some religious like
Bartolomé de las Casas spoke up for the Native Americans, no one seemed to
speak for enslaved Africans. Las Casas’s entreaty to the king ended the
encomienda system, but by the mid 1500s enslaved Africans had taken their
place in the fields and sugar mills of the Caribbean.

Enslaved Africans were also taken from the islands of the Caribbean to work on
the mainland as the Spanish moved into what would become Mexico, the
nations of Central America, and South America.

Blending of Cultures

Unlike the English colonists, the Spanish saw a greater mixing and blending of
cultures. At the top of society were the peninsulares, those who came from the
Iberian Peninsular of Spain. These people held high government offices and
church positions in the colonies.

Next came the criollos, or creoles, people who were born of Spanish parents in
the colonies. While they could not hold high government positions, they could
and did amass great wealth as the owners of large estates and silver and gold
mines. Their descendants would come to hold important positions in the
independence movements in Latin America in the 19" century.

Mestizos were people of Spanish and Native American ancestry. In time their
descendants far outnumbered the first two levels of society, especially in
Mexico. Mulattoes had Spanish and African parentage. At the bottom of the
social ladder were Native Americans and enslaved Africans.

Impact of the Hispanic Presence

Historically, in Texas, ranching has had major economic and cultural impacts.
As in other states the Spaniards introduced "ranchos", "cattle" and
"agriculture” influencing regional identities. In Florida, and parts of California



this includes the citrus industry as well. Spain brought the first cattle and
horses and established the cattle industry. They brought the first European
grains and produce. They established cities, missions, forts. shipyards.
industries and businesses.

They brought Western law, religion, literature, music, dance, art and
architecture, built the first integrated public schools, universities and hospitals
and established Spanish-style governments.

The First Thanksgiving

Many people in the West and Southwest regions of the United States believe
the date for the first Thanksgiving celebration is not the traditional Pilgrims’
date of 1621. According to Francisco Vasquez de Coronado’'s journal the first
Thanksgiving took place on May 9, 1541 at the base of what is known today as
the Palo Duro State Park near Amarillo, Texas.

Coronado and his expedition were traveling east along the high plains of Texas
when they encountered members of the unfriendly tribes of upper New Mexico,
the Tiguex. In their hasty retreat Coronado and his men lost horses, supplies
and many soldiers. The lack of shade trees in the area made the heat
unbearable. In addition the loss of water and other supplies made the
situation quite desperate. Coronado’s journal shows that on May 8, 1541 they
came upon a large hole in the ground that appeared suddenly before them.
From the edge of the canyon the Spaniards killed some wild game and feasted
on it. The following morning May 9, 1541, Coronado ordered one of the priests
accompanying the expedition, to say a mass of Thanksgiving for having
survived their ordeal. This became the first Thanksgiving recorded in the
United States, 80 years prior to the Pilgrims’'.

The Language: A common thread

The settlers brought a new language — Spanish. It has united millions of people
throughout the Americas and the world by facilitating wide communication
among peoples who previously spoke hundreds of different dialects and
languages.

When the Portuguese and the French followed the Spanish and build
settlements in the Americas, the French developed the name "Latin America”
emphasizing a broad identity to the fact that languages derived from Latin were
spoken in this part of the world. Today, some people prefer the term Latino to
Hispanic. In many areas with large concentration of Mexican Americans
another preferred term is Chicano. Puerto Ricans sometimes call themselves
"Boricuas" using the original Taino name of the island - Borinquen.
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According to the last census seventeen million people speak Spanish at home
in the United States - more than half of all people whose first language is not
English, speak Spanish. -

Environmental Protection - Setting the Pace

Concern with the environment and actions to protect it began when Queen
Isabel instructed Ponce de Leén in 1498 to develop social structures in the
newly claimed lands that were based on the social, political and economic
needs necessary to survive. In 1521 a law was implemented in the Spanish
possessions providing for urban planning and the protection of natural
resources.

In 1876 when Puerto Rico was under the rule of Spain, King Alfonso XII
enacted laws to protect the forests of the Sierra de Luquillo from agricultural
and logging use. This became the first natural reserve in the Hemisphere.

After the Island was given to the United States as part of the compromise of the
Spanish-American War, the Luquillo Forest was declared a national reserve in
1903. In 1935 the Luquillo National Forest was renamed the Caribbean
National Forest.

It is the only rainforest under the jurisdiction of the United States Forest
Service. In 1976, UNESCO declared it a biosphere reserve and an
environmental study area. As an experimental forest and a biosphere reserve, it
provides a significant key to understanding many aspects of the world’s
tropical rainforests. It is the most biological diverse forest in the national forest
system.

More than 225 native tree species are found here, along with 13 species of
native tree frogs (called coquis because of their high pitched sound “co-ki”), 150
species of ferns, 50 species of native orchids, 66 species of birds - among these
is the Puerto Rican parrot now on the list of endangered species.

The forest provides many resources: scientific; recreational; wildlife; forage;
wood; and water. It is also estimated that 80 inches of rain fall in the area each
~year.

The forest also provides timber, forage and wildlife habitat as well as
recreational opportunities.

The Luquillo Experimental Forest is located in the Sierra de Luquillo, 25 miles

southeast of San Juan, the capital of Puerto Rico. The Atlantic Ocean and the
Caribbean Sea lie around the north, east and south boundaries.
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When the Spaniards arrived here, the Taino were the only inhabitants of the
island. Numerous taino petroglyphs have been found in the mountains and
riverbeds. One of these sites was found on Luquillo Beach in 1952.

The Taino called this area YUQUIYU. Because El Yunque is often covered with
white clouds the Taino considered it a “white land™ and thus called it “YUQUE",
later changed to EI Yunque. According to an Indian legend the good spirit of
YUQUIYU or YOCAHU and the bad spirit JURACAN both reigned in this mighty
“throne”. The Spaniards named it LUQUILLO.

Rebellion Against Spain

Many liberation movements sprang up during the early 1800s. In 1868 a
wealthy Cuban plantation owner named Carlos Manuel de Céspedes, freed his
slaves and led the Cubans in a rebellion against Spain. The people demanded
independence and the end of slavery.

Another revolt broke out in Cuba in 1895 led by Jose Marti a well-known
writer, poet and patriot who became a national hero and an inspiration to other
revolutions throughout Latin America. Marti had strong ties to the United
States, living in New York, Tampa and Key West for long periods of time while
he conducted fundraising events and political lectures and seminars.

The United States supported this 1895 insurrection that was to become known
as the War of Independence.

Spanish-American War and U. S. Control: Cuba & Puerto Rico

The cruel treatment imparted by Spain on the Cuban revolutionaries prompted
a protest from the United States. In 1898 the battleship USS Maine blew up
mysteriously while in the Bay of Havana. The United States demanded that
Spain leave the control of the island. After Spain failed to do so, the United
States Congress declared war against Spain.

The war lasted a few months and was won by the United States. In the Treaty
of Paris, signed on December 10, 1898, at the conclusion of the War, Spain
agreed to give up Cuba and the island was placed under U.S. military
government control. This occupation lasted from 1898 to May 20, 1902 when
the first Cuban president was elected. During this occupation many
improvements were made by U.S. soldiers including rebuilding and repair of
roads and numerous buildings.

Spain also agreed in the Treaty of Paris, to cede Puerto Rico to the United

States. In 1900 the U.S. Congress established a civilian government in Puerto.
Rico. U.S. citizenship was granted to Puerto Ricans in 1917 and the U.S.

12



instituted several measures designed to solve the various economic and social
problems of the overpopulated island.

From 1940 to 1948 a hydroelectric-power expansion program was established
to attract U.S. industries and provide more employment opportunities for
Puerto Ricans. Irrigation projects were also initiated. During World War II the
island became a key U.S. military base and naval bases were built in San Juan
Harbor and Culebra.

Under the leadership of Luis Mufioz Marin, head of the Popular Democratic
Party, a development program known as Operation Bootstrap was launched in
1942. This increased manufacturing and in general a large rise in the standard
of living. In 1948 Muiioz Marin was elected Puerto Rico’s first governor.

Puerto Rico: Commonwealth Status

Puerto Rico is composed of one large island and several small islands. It is
bordered on the north by the Atlantic Ocean, on the east by the Virgin Passage,
on the south by the Caribbean Sea and on the west by the Mona Passage.

On June 4, 1951, Puerto Rican voters approved in a referendum a United
States law that granted them the right to draft their own constitution. The
constitutional assembly began its deliberations the following September. In
March of 1952 the electorate approved the new constitution and on July 25",
Governor Munoz Marin proclaimed the Commonwealth of Puerto Rico. It is
since represented by a non-voting resident delegate to the U.S. Congress who is
elected by Puerto Ricans to a four-year term.

Puerto Ricans share most rights and obligations of other U. S. citizens except
that residents of the Commonwealth may not vote in the U.S. presidential

elections.

Cuba: Independence and Exile

The United States left Cuba in 1902 and the island became an independent
republic. On May 20, 1902, the Cuban flag was raised and Cuba became an
independent nation. The first president was Don Tomas Estrada Palma.

U.S. Senator Orville H. Platt presented an amendment to an existing law
related to military expenditures, that gave the right to the United States to
intervene in Cuban affairs and to hold a permanent lease on land for a naval
base at Guantanamo Bay. This became known as the Platt Amendment. The
U.S. officials were later on successful in getting the Cubans to include this in
their Constitution.
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There were years of prosperity due to foreign investments and Cuba became
the Latin American country with the highest income per capita until 1959,
second only to Argentina. In 1959 Batista fled the country and the guerrilla
forces of Fidel Castro took over the government.

After the Cuban Revolution of 1959, more than five hundred thousand
(500,000) Cubans left the island and settled in Spain, the United States and
other Latin American countries. The Cuban exodus has continued and today
over one million Cubans have left the island. Many of them are Florida
residents. An area in Miami heavily populated by Cubans became known as
“Little Havana” and by the 1980s Miami had become a bilingual city. Most
Cubans are determined to recreate the homeland of their youth in South
Florida and other cities throughout the United States.

Mexicans in the United States

The Mexican-American population could be divided in three main groups.
Those who are not immigrants to this country but were inhabitants of
territories, such as Texas, California, Nevada, Arizona, and New Mexico - that
were annexed by either treaties or purchase. The Texas rebellion (1836), The
Mexican War (1848) and the Gadsden Purchase (1853) left approximately
eighty thousand Mexicans living in territories that became part of the United
States.

The second group consisted of Mexicans who continued to migrate to the
United States as they did before the annexation. The most important is the
third group. because it is the biggest immigration and it is composed of
Mexicans who came in response to the need of laborers after 1880.

In the Southwest the first Spanish-language novel was written and published
in 1881, by Manuel M. Salazar, “La historia de un caminante, o Gervacio y
Aurora.”

Dominicans in the U.S.

During his first voyage to “the Indies” Columbus established the colony of
Hispaniola, present-day Haiti and Dominican Republic. The first European
settlement of the Americas is at the site of what is presently Santo Domingo.

In addition to Puerto Ricans, Mexican-Americans and Cubans the Hispanic
population in the United States consists of Dominicans as well as Central and
South Americans.

Political unrest in the Dominican Republic has been the main cause of the
exodus of Dominicans to the United States in the last three decades. The
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Trujillo government, which lasted over thirty years, created political and
economic instability.

Dominicans, in the majority, have settled along the eastern seaboard with the
largest concentrations in New York, New England and Florida. Many
associations have been established both to assist Dominican immigrants in
their new home and to promote trade and tourism to their native country. In
New York, Alianza Dominicana, Dominican-American Chamber of Commerce,
Federacion de Comerciantes y Profesionales Dominico-Hispano, have also
established chapters throughout the country, such as the Asociaciéon
Dominicana USA.

In the arts the contribution of the Dominican Republic has been outstanding in
content. During the past ten years there have been significant exhibitions of
Caribbean art which have included an impressive number of Dominican
artists. These have been instrumental in establishing a profile of Dominican
painting and sculpture. Jaime Colson, Jorge Pineda, Marcos Lora Read and
others have had their work shown in prestigious U.S. institutions such as The
Americas Society in New York. "

Dominicans have also excelled in the sports arena. Tony Fernandez holds the
American League record of most games played at shortstop. Juan Marichal,
playing for the San Francisco Giants led the National League in wins in 1963
and continued to establish records during his career that would culminate in
his induction into the Hall of Fame in 1983. Sammy Sosa is the latest
Dominican sports hero who set an impressive record in the 1998 season. The
President of the United States honored him at a White House ceremony for his
humanitarian actions during the aftermath of Hurricane Mitch. Most recently
Sosa has established a foundation in South Florida to continue assistance
programs.

Nicaraguans

During the 1980s when the leftist Sandinista front was engaged in battle with
the Contra rebels, the United States government gave temporary entry to tens
of thousands of Nicaraguans. Most settled in South Florida. Today,
approximately 250,000 Nicaraguans have made their home in South Florida,
becoming the area’s second largest Hispanic group after the Cubans.

The community is concentrated around Sweetwater and the area west of the
Miami International Airport with many establishing a variety of businesses in
Miami-Dade County.
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Other Hispanics in the United States of America

In 1996 Hispanics with a Central or South American origin increased from 8%
to 13.8% of the total Hispanic population. _
Political unrest particularly in Nicaragua and El Salvador has brought a large
influx from these two countries beginning in the 1980s. Venezuelans and
Colombians have also joined this group of immigrants.

Like other recent immigrants Nicaraguans, Salvadorans, Venezuelan and
Colombians have settled along the eastern seaboard and established
businesses which in turn have increased trade with Latin America in this area
of the U.S.

The cultural impact of these groups settling along the East Coast of the United
States, has created a cosmopolitan environment that has developed into an
economic bonanza. The visual and performing arts along with restaurants and
tourist attractions have become desirable commodities as a result of the
diversity of the population.

The Hispanic Family

The single and most important institution for Hispanics is THE FAMILY - LA
FAMILIA. All activities revolve around the family.

The Hispanic family goes beyond the immediate nuclear family. It includes
parents, brothers, sisters, aunts, uncles, grandparents, cousins (third, fourth
and fifth), and anyone else who can trace a blood relationship to a specific
surname.

In the periphery of the family certain support systems exist. People who belong
to this support system are considered relatives. For example, godparents who
will share the family principles and have its trust.

With the large number of recent immigrants the Hispanic family now has
evolved transcending geographic barriers. Family units function in unison, at
times, both in the country of origin and the U.S.

In the Hispanic family, the Catholic religion plays a strong and important role,
especially that which relates to the relationship between godparent and
godchild. Holidays and celebrations are mostly of a religious nature. As with
the Jewish faith these are occasions when families come together for activities
which usually include attending religious services.

During World War II and the years that followed there was a large exodus of
Jewish families to several Latin American countries particularly Cuba,
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Argentina and Chile. The extended family and faith-related activities are a
common element of the family structure of these two groups.

Hispanic Celebrations of Culture in the i’]nited States

Most of the fiestas or holidays celebrated by Hispanics in the United States
have a long history and are often associated with both Indian and Spanish
Catholic influences.

Carnival

The celebration of Carnival was introduced in the Americas by the Europeans.
Many events are organized to celebrate Carnival. These are usually held during
the months of February or March both in Europe and the Americas. The date
changes as it is usually held before the celebration of the Christian Lent.
During these celebrations people usually wear costumes and masks to disguise
who they are. The most famous and elaborate masks are still made in Italy
where Carnival Balls will last for days and those attending are dressed in very
fancy costumes.

The tradition of Carnival celebration has found its way in many parts of the
United States. In New Orleans where it is called Mardi Gras. This name comes

from the French meaning Fat Tuesday, in reference to the fact that come

Wednesday (which is usually Ash Wednesday) people would fast. Tuesday
would be the last day to eat a big meal.

In Miami, the Calle Ocho Festival and Carnival Miami have now become an
international event along with Junkanoo which originated in the Bahamas.
Other Carnivals are held in New York and other big cities with local parades.

Piniata

The Pinata is the star attraction at all Mexican Christmas celebrations and at
all birthday parties throughout Latin America. The pinata is made of clay or
papier maché or even a cardboard box. It is decorated in very bright colors and
is filled with small toys and candies. Ribbons hang to the outside where it is
hung from an eve on the side of the house or a tree. Children are blindfolded
and take turns at breaking it with a stick. Sometimes they just pull from the
ribbons. When the pinata is broken the children pick as many “goodies” as
they can.

Patron Saint’s Day

The tradition to name cities, places and people after certain saints was
established since the first days of the Spanish Colonial times. Today,
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HISPANIC AMERICANS

“MANY CULTURES
ONE VOICE”

OVERVIEW OF THE MANUAL

The materials presented in the Hispanic Contributions to the United States
Hispanic Americans “Many Cultures, One Voice” manual are designed to assist
teachers in the planning and implementation of the Pre K - 12 curriculum as it
relates to Hispanic Contributions to the United States.

This manual is organized into 10 sections. The following are brief descriptions
of these sections.

State Mandate/Introduction

This section addresses the 1998 State of Florida Legislature amendment of the
Florida Statute 233.061, requiring the instruction of Hispanic Contributions to
the United States in Florida public schools. The introduction describes the
development and purpose of the manual.

Background Information

This section includes a historical summary of Hispanic Americans in the
United States, as well as, Highlights of Hispanic Americans in
Broward County and South Florida. This information is provided to
teachers for inclusion in their lesson plans for all grade levels.

Time line of Events

This chronological listing of events covers the period between 1400 and 1999.
Curriculum Outline

The infusion of Hispanic Contributions to the United States into the Social
Studies, Language Arts, Science, Mathematics, Foreign Language, Visual Arts,
Music, Dance and Theater curricula for grades Pre K — 9 is correlated to the
Florida Sunshine State Standards and Benchmarks.



HISPANIC AMERICANS

“MANY CULTURES
ONE VOICE”

INTRODUCTION

The cultural traditions of the American Society are composed of many cultural,
racial, religious, and ethnic groups including the Hispanics. Teaching the
students the importance of these contributions is our responsibility as
educators. President Clinton, in his 1999 Proclamation of National Hispanic
Heritage Month, said the following:

“Hispanics, who are of all races, distinguish themselves as a community
by fostering connections rooted in the Spanish language. Their diverse and
vibrant culture includes elements originating in Spain, North America, Central
America, South America, and the Caribbean. Hispanics share deep family
values, recognize their obligations to the less fortunate of our society, protect
their children, cherish freedom, and fulfill their patriotic duty to defend their

“country.”

In 1998, the Florida Legislature amended Section 233.061 of the Florida
Statutes to read:

233.061 Required instruction.--

Members of the instructional staff of the public schools,
subject to the rules and regulations of the commissioner,
the state board, and the school board, shall teach efficiently
and faithfully, using the books and materials required,
following the prescribed courses of study, and employing
approved methods of instruction, the following: The study
of Hispanic contributions to the United States.

In August 18, 1998, The School Board of Broward County, Florida, amended
Board Policy 6000.1 Standards of Service — Pupil Progression to include:

“Students shall receive appropriate instruction in the principles of
democracy, its governmental political structure, how to preserve and advance
democracy and how they may contribute to the American way of life. As
documented in the School Improvement Plan, instruction shall also be provided



in the study of the Holocaust, African and African-American history and the
contributions of Hispanics and Women to the United States. (FS 233.061)”

The manual Hispanic Americans, “Many Cultures, One Voice” was developed
by classroom teachers throughout the District under the leadership of the
Multicultural/Foreign Language/ESOL Education Department of Broward
County, Florida to help infuse the contributions of Hispanics into the regular
curriculum. This manual will be a valuable resource to assist teachers in the
preparation of lesson plans and activities to promote cultural appreciation
among all students in the Broward County Public Schools.



throughout the United States, these celebrations continue in cities such as San
Antonio, San Juan Capistrano and St. Augustine. On these days there are
processions where the community will walk through certain streets in the city.
Folk dances, food and sometimes even theater productions take place as well.
These celebrations are very similar to the celebrations of St. Patrick’s Day in
New York and Chicago.

Charreadas

Charreadas or Mexican rodeos are celebrations with a variety of riding
competitions where food and live mariachi music is shared.

Cinco de Mayo

In 1862 the battle of Puebla took place and the Mexicans defeated the French
army. In California and the southwestern states, New York, Florida and other
areas with a large Mexican-American population, this day is honored and
celebrated with fiestas.

Dia de los Reyes Magos (Three King's Day)

January 6" is a Christian Holy Day which commemorates the bringing of gifts
by the Three Kings of the Orient to the baby Jesus. The children receive gifts
that supposedly have been brought by the Three Kings.

This tradition is today celebrated in all the major cities throughout the United
States. In New York, a parade marches through Fifth Avenue and other main
thoroughfares of the City. ElI Museo del Barrio holds essay and drawing
competitions for the children in the School District of the City of New York. In
Chicago, San Antonio, Los Angeles, Philadelphia, Denver and Miami similar
celebrations take place.

Los Quince

This is a celebration for girls only. On the day of their fifteenth birthday,
Hispanic girls celebrate with a big party inviting all their friends and wearing a
beautiful long ball gown. The dance begins with the father, godfather, uncle or
any other male relative in attendance, having the first dance with the birthday
- girl. Usually a waltz. Afterwards everbody joins in the fun.

These celebrations are more traditional with people from Caribbean countries

but in recent times have gained in popularity especially in areas like Miami
where the Hispanic community is very-large.
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Industry
A) Cattle

The cattle industry in Florida began with the introduction of cows and bulls to
St. Augustine and by 1840 herds of cattle were roaming throughout Florida.
The industry expanded to other areas of the West and Southwest. In 1750 the
private cattle ranch which had been evolving in Spain and Mexico for centuries,
was established in South Texas. The Spaniards brought with them the social
structure of el rancho and its very different social classes. EI rancho was also
the birthplace of the vaquero (the cowboy).

Nuestra Sefiora de los Dolores, the hacienda owned by Don José Vasquez de
Borrego, became the first rancho/hacienda on the northern bank of the Rio
Grande, under the supervision of a mayordomo as established by the social
order of the typical hacienda.

Arcadia and Kissimmee were frontier towns at the time when cowboys/
vaqueros fought over the best grazing land for their cattle. The livestock was
branded and taken to ports such as Fort Myers where Spanish buyers from
Cuba would select the cattle they wanted and paid for it in gold.

Today, Florida raises more grass-fed beef than any other state, in addition to
having a large dairy industry.

Many activities which remain today as part of the cattle industry - the ferias
(fairs), the rodeo (roundup) - as well as systems of regulations existing in Spain
were all brought to the Americas.

Of all three social organizations introduced by the Spaniards: the mission, the
presidio, and the ranch, it is the latter, the one that remains much with the
same social structure. Only modern technology has created changes.

B) Citrus

The Spaniards brought orange trees to Florida soon after arriving in St.
Augustine. Orange groves were planted along Florida’s waterways. The first
grapefruit groves were planted in the early 1820s at Safety Harbor in Pinellas
County. '

The industry expanded after the Civil War and fruit was shipped north to sell
in other cities. All fruit was packed in wooden boxes with Spanish moss for
protection. In 1886 over one million boxes (90 million pounds) of citrus were
produced in Florida.

19



During the big freeze of 1894-95 citrus groves were Killed off. It wasn’t until
1910 that the citrus production was back to record highs.

The invention of refrigeration added the advantage of shipping across greater
distances and the discovery of the process to remove water from the juice and
leave the concentrate expanded the industry even more.

Today, it is said that if all the citrus grown in the state was made into juice at
one time, it would fill enough railroad tank cars to stretch from Miami to New
York.

The Future

Hispanics continue to emigrate to the United States for different reasons. They
come from their countries of origin in the Caribbean and Latin America.
Political émigrés have come from Cuba, Nicaragua and El Salvador. Others
come in an attempt to improve the standard of living for their families.
Although the source of immigration has shifted from Europe as it was in the
nineteenth and early twentieth centuries, the present Hispanic exodus into the
United States is still only the second largest in this country's history.

Between 1870 and 1920 immigration from Europe was so high that about one
in every seven residents of the United States was born in a foreign country.
This represented the highest foreign-born percentage of the total population in
this nation's history.

Whatever their reason for settling in the United States, Hispanics from all
walks of life continue to make important contributions to their communities.
The professional who owns a business that creates jobs. The migrant worker
who provides fruits and vegetables for our table. The teacher who mentors
students into leadership roles. The CEO who makes profits a reality. All
represent the pioneer spirit and determination of our Hispanic ancestors upon
whose vision, efforts and hard work, the basic institutions of this country were
founded.

Hispanic contributions to the United States has been called by many “a work in
progress”. As the Hispanic population grows this heritage continues to impact
society as it has since:

« the first Spanish words were spoken in 1492;

« the first public school was built;

« the first horse was raised in the first hacienda;

« the first orange tree bore fruit;

« the first vaquero took care of the first herd of cattle; and

+ the first symphony orchestra played music.
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HISPANIC AMERICANS
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ONE VOICE”

HIGHLIGHTS OF HISPANIC AMERICANS IN BROWARD COUNTY

Broward County was formed from portions of Miami-Dade and Palm Beach
Counties in 1915. Findings of skeletal remains near Vero Beach indicate that
big game hunters may have inhabited the area as early as 10,000 years ago.

When game became scarce, the natives engaged in hunting, gathering and
fishing as a means of survival. Their diet consisted of fish and shellfish, deer
and grapes. These people are accepted as being Broward County’s first known
inhabitants and are designated as Archaic.

Tequesta, near the mouth of the Miami River, was one of the largest villages
established. It was about 200 years old when the Spanish first encountered it
in 1567. The Spanish then called the inhabitants of the area (today’s Miami-
Dade and Broward Counties) Tequesta Indians.

The South Florida Indians were hostile to the Spaniards. This was proven in
1521 when the Calusa mortally wounded Juan Ponce de Leén in the area
around Charlotte Harbor, as he was trying to establish a settlement. Less than
two years after this incident the Spaniards had to abandon the mission
established in the Miami River area. It was never rebuilt.

The Tequesta population began to decline steadily. The diseases introduced by
the Spaniards and the hostile conflicts with the much stronger Calusa took its
toll on their population. The few Indians that had survived by 1763 -
approximately 70 to 80 - chose to go to Havana at the time they ceded Florida
to Great Britain at the end of the French and Indian War. Britain would only
hold the area for 20 years, giving it back to Spain after signing the Treaty of
Paris in 1783.

Later on, very large land grants to individuals were made by Spain as it became
evident that they would not keep control for long. In 1810, Juan Arrambide, a
Spanish nobleman was awarded a very large grant of land extending from the
New River to Biscayne Bay. He immediately brought in slaves to the area to cut
timber.
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Spain ceded Florida to the United States in 1819 and in 1825 the Florida
territory was officially established. In 1897 “Filibusters” used the New River as
their base to run guns to Cuba to help the revolutionaries, a few months before
the Spanish-American War.

Broward - The Twentieth Century

One of the first Hispanic residents of Broward County was German S.
(Jerry) Lopez, born in Lugo, Spain. He arrived in Hollywood in 1927 and
went to work at the Hollywood Beach Hotel as a cook. Soon he was
promoted to executive chef and during World War II he managed the
kitchens for the U.S. Navy. After the War, he continued to be involved in the
community as a member of the Elks and the Hallandale Kiwanis.

Carmen Torres Roads was born in Puerto Rico and in 1932 came to the
United States with her husband to live in New York. In August of 1953, Mrs.
Torres Roads came to Broward County to attend her son’s wedding. She
decided to stay and moved to Hollywood. Mrs. Torres Roads was very active
in the community as a Red Cross volunteer especially when Hurricane
Donna struck in 1960. She helped found several organizations including St.
Stephen’s Catholic Church in present day Miramar as well as the West
Hollywood Tuesday Morning Musicale.

Cuban-born José Rafael Arencibia came to Fort Lauderdale in 1955 with his
wife and two children from Guines in the province of Havana, Cuba. He
became a very active member of the Club Cubano-Latinoamericano and was
involved in numerous community activities.

In that same year, Reinaldo Daniel Monzon arrived in Broward County from
Cuba and settled in Hollywood. He worked for Watty & Sons Jewelers in
Fort Lauderdale. Shortly after, he bought the business and sold it in 1978.
After a short retirement he went into the food processing business and
attended Florida International University to gain knowledge of the technical
aspects of the business. In 1981 he sold this business but has remained
active as an advisor to many communities on how to set up food processing
plants.

Since his arrival in Hollywood in 1969, Cuban-born Eduardo Clement Pérez
became involved in numerous activities related to the Latin American
community. He became a Member of the Asociacion de Profesionales y
Comerciantes and the International Latin Club.

In 1976 he became Vice-President of El Heraldo de Broward, editor of

Broward Latina Magazine in 1980 and Broward Latino newspaper in 1983.
In 1974 he assisted with Channel 23’s drive to collect funds for the Cuban
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exiles living in Spain who were waiting to come to the United States. He
became a member of the Latin Chamber of Commerce U.S.A. -CAMACOL,
and coordinator of the Cancer Society in Broward County.

The first Hispanic newspaper published fully in Spanish in Broward County
was owned by Arturo Morales who founded it in the early 1970s - EI Heraldo
de Broward. In 1981, Carmen Diaz, a native of Puerto Rico, purchased the
paper and continued to publish all the articles written in Spanish. Mrs. Diaz
owned the paper for nine years during which time she also founded EI
Directorio Hispano, the first Hispanic “Yellow Pages” in Broward County.
She sold the newspaper to Dr. Erwin Vasquez in 1990.

In March of 1974, Cuban-born Orestes Acosta arrived in Broward County
with his wife. He became active in the community assisting fellow Cubans
who arrived later, on how to adjust to their new environment and find
employment.

Dr. Alirio J. Rojas was born in Bogota, Colombia and moved to Broward
County in 1976 after completing his medical residency at Brown University
Hospital. Dr. Rojas became very active in the community and practiced
medicine at Humana Hospital Cypress and North Ridge Hospital both in
Fort Lauderdale.

The mass exodus from Cuba in 1980 rallied the local Hispanics to develop
culturally sensitive services. Henderson Mental Health Clinic and San Isidro
Catholic Church were two sites hospitable to the newcomers. In 1982
Father Ricardo C. Castellanos became pastor of San Isidro and his church
was a haven for the Cubans especially, providing a sense of solidarity and
safety. Under Father Castellanos’ leadership this church has expanded and
has become a symbol of hope and caring for many members of the Hispanic
community.

Broward Today

The following are some of Broward County’s Hispanic Americans impacting our
community.

Diana Wasserman-Rubin, a Cuban-born resident of Cooper City, is the vice-
chair of the Broward County School Board where she serves since 1988.
She was the first Hispanic female to be elected to a countywide office in the
state of Florida. Mrs. Wasserman-Rubin’s other education related affiliations
include: School Board Liaison to the Florida State Legislature, member of
the President’s White House Initiative on Educational Excellence for
Hispanic Americans, and the State of Florida Hispanic Affairs Commission.
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She was the first Hispanic female member on the Board of Directors of
United Way of Broward County and the Broward County Commission on the
Status of Women, past president of the Board of Directors of Hispanic Unity
of Florida, Inc., and the first Hispanic to serve on the South Broward
Hospital District’s Board of Commissioners and the only female Chair of
that board (84-88). She is a recipient of the Women of Vision Award from
the American Committee for the Weizmann Institute of Science. She has
been inducted into the Broward County Women's Hall of Fame.

Eugenio R. Torres, a native from Puerto Rico, arrived in Broward County in
1980 and settled in Pompano Beach. He was instrumental in the founding
of Hispanic Unity of Florida, the Community Organization for Puerto Rican
Affairs and the League of Puerto Rican Voters. Torres works with the
Broward County School District as a school social worker and continues his
involvement in community endeavors.

Bill Colén, a native of Puerto Rico, was elected to the Sunrise City Council
in 1981 and re-elected in 1985. Mr. Colén was the first Hispanic to be
elected to public office in Broward County.

Dr. Erwin M. Vasquez, a Venezuelan physician who moved to Broward
County in the 1980s is the publisher of the bilingual newspaper El Heraldo.
Dr. Vasquez is an active member of the community and is the co-founder of
“The Light of the World Clinic” where those with minimal resources are
provided medical care at no cost.

José (Pepe) Lopez, a native of Cuba, is a resident of Hollywood where he has
been very active in the Hispanic community. He is co-founder of the Latin
Chamber of Commerce of Broward County and Executive Director of the
Broward County Latin Builders Association.

Epifanio (Epi) Fausto Juarez, is a native Floridian of Mexican ancestry. He is
a Vice-President at First Union Bank and very active in the community. He
is a member of the Board of Directors of Hispanic Unity, the Broward Latin
Chamber of Commerce and Second Vice-President of the Southside Kiwanis.

Maria Soldani, a native of Cuba, is the Director of Hispanic Affairs at Holy
Cross Hospital since 1991. She is an active member of the Hispanic
community.

Nick Navarro, born in Cuba became the first Hispanic to be elected to the

countywide Broward Sheriff's office. After leaving office, he established a
security agency and continues to work in community projects.
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e Miream Sierra, a native of Puerto Rico, is the Director of Hispanic Services
at Memorial Hospital Pembroke Pines and a community activitist.

e Mario Cartaya, was born in Cuba and came to South Florida at age nine.
Today he is the owner of Cartaya & Associates a very successful
architectural firm now celebrating its twentieth anniversary. He was the first
Hispanic appointed to the Board of Trustees at Broward Community College
and served as its Vice-Chair. Currently, Cartaya is the Vice-Chair of the
Broward County Cultural Affairs Council.

e Alvaro Castillo, is the highest ranking and first Hispanic hired as Director of
Human Services by the Broward County Administration.

Judicial Appointments

¢ Robert “Bob” Diaz, the first Hispanic Judge appointed by the Governor in
1988 and subsequently elected by the community.

e Robert Lee, appointed judge in 1998.

e Ana Villaescusa Gardiner, the first Hispanic female judge in Broward
County, appointed in 1999.

HISPANIC ORGANIZATIONS IN BROWARD

Latin Chamber of Commerce of Broward County

The Latin Chamber of Commerce of Broward County was founded in 1988 and
incorporated as a non-profit organization. Its founding members were: Joseph
Zunzunegui, President (now deceased) - Luis Pérez, Vice-President - Frank
Pérez, Secretary - Urbino Bajuelo, Treasurer. Initially, the corporation had
three directors: Adrian V. Mesa, Alvaro Sanchez Cifuentes and Domingo
Garcia.

The purpose of the corporation is to promote Hispanic businesses within
Broward County and represent an association of Hispanic and non-Hispanic
business professionals throughout the County and the South Florida area. The
Chamber now has an administrative office in central Broward County operated
by staff and an Executive Director, Pepe Lopez.

The Chamber has established a very successful program called “Corporate
Partner Program” in addition to solidifying relations with governmental
agencies and community groups. Laura Corry, is currently President of the
Board. Its membership has grown to over 800 since its inception.
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Hispanic Unity of Florida

There was only one agency serving Hispanics in Broward in 1980. It was called
Spanish-American Manpower, Inc. located on Davie Boulevard with offices on
the north and south ends of the County. This agency lost financial support and
had to close. The need arose to have one agency serving all the Hispanic groups
in the County. Hispanic Unity of Florida was created in 1982.

The First Hispanic Convention of Broward took place in 1982 and was
organized by Mr. Eugenio Torres with the support of Pepe Lopez, Dr. Orencio
Hernandez, José Rodriguez, Miriam Ruiz, Argenol Fernandez and Patricia
Araujo Westtein and many other members of the community.

The first formal office of Hispanic Unity was set up on Davie Bbulevard, Fort
Lauderdale. Through the efforts of Ellen Rodriguez, Director of the Refugee
Resettlement Office at that time, Broward County funds were secured for this

purpose.

Today, Hispanic Unity of Florida is located on Johnson Street in the City of
Hollywood in a property owned by the Corporation. Classes, workshops,
immigration services, health screening, senior programs, food programs, and
other community services are provided here for Hispanics and other
immigrants in Broward County.

Puerto Rican Chamber of Commerce

It serves the needs of this county’s largest Hispanic population, Luis da Rosa is
the current President, and Darlene Swaffard, its Executive Director.

Other Groups and Agencies

e In 1992 Broward County funds were secured to develop and implement a
program for Hispanic youth called Hispanic Youth and Parents Against
Drugs (HYPAD). The following year, 1993, it developed into a new program
called People’s Resources; Inc. with additional assistance from the
Department of Juvenile Justice, Broward County Sheriff's Office and the
Commission for Drug Prevention.

* In 1997 a new agency was created, Allanza Floridana Para el Progreso, Inc.
under the leadership of Eugenio Torres.

* Marina Garcia with Regional Planning Council and Carlos Reyes are two
distinguished Hispanic lawyers of the Broward County Hispanic Bar
Association. Soraya Kasper, Esquire is the president of this association, an
organization whose members provide an array of legal services, usually pro-
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bono, to the community. The association also awards scholarships to assist
Hispanic students pursuing the legal profession.

e Women of Spanish Origin (WOSO) became the first Hispanic women-only

organization in Broward County founded in 1987 and based in Coral
Springs. Through their fund raising efforts, this organization provides
college scholarships for young people of Hispanic origin. The organization
holds several monthly meetings as well as other activities such as Carnival,
similar to those that take place in Latin American countries. Founding
members are Marlene Vrana, Vicky Carlisi, Marlene Orozco, Yvette
Fernandez, Martha Gutiérrez-Steinkamp, Olga Castelblanco, Emily
Miranda, and Lillian Campbell.

Hispanic Alliance, aims to address issues and needs of the community. It's
Executive Director is Dr. Carol Spring. This organization is composed of four
task forces:

1. Youth and Education- to promote cultural awareness and
interaction, and positive role models to students, parents and
teachers by means of different educational activities like
workshops, lectures and seminars. Chair: Fernando Gutierrez.

2. Health Care and Social Services- to increase awareness of the
many difficulties experienced by low-income, non-English speaking
people at the health care and social services agencies and to
provide positive ideas to improve these services. Chairs: Maria
Soldani and Miream Sierra. -

3. Access & Advocacy- to increase access and to project positive
images of the Hispanics as an ethnic group and as an economic
force in Broward county. To address concerns and to reinforce the
success of activities that have a great impact on the Hispanic
community like the Census 2000. Chair: Georgette Sosa Douglas.

4. Good News- to support activities that recognize the achievements
of Hispanics and that promote cultural understanding. Chairs:
Debbie Llienza and Dennis Adams.

La Asociacién de Damas Puertorriqueiias is also based in Coral Springs and
promotes education through scholarships and presentation of cultural
programs. They often collaborate with the Community Organization for
Puerto Rican Affairs under the leadership of Puerto Rican engineer and
community leader Ivan Ortiz. '
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e ASPIRA of Florida, Inc. is an active youth organization which reinforces and
values the Hispanic background and identity, while encouraging the pursuit
of higher education, leadership and social skills. ASPIRA is growing in size
and activities in Broward County. Broward Director Syndia A. Nazario,
along with her staff works in the Broward County schools with many of our
Hispanic youth.

e Centro Campesino-The Farmworker Center, Inc., although based in Florida
City, Miami-Dade County, provides services through the mobile units of the
Mexican Consulate to the thousands of migrant workers who reside in
Broward County.

Other organizations have had their origins in Dade County but have
established branches and/or chapters in Broward County as the Hispanic
population continues to grow. There are:

e Latin Builders Association a non-profit corporation organized in 1971 by a
group of Latin sub-contractors who prov1de representation at all levels of the
construction industry.

e Coalition of Hispanic-American Women (CHAW), established its Broward
Chapter in 1997. Among its founding members are Maria San Juan, first
President, Jamie Finizzio, Dr. Maritza Paz, Martha Gutierrez-Steinkamp,
Patricia Araujo Westtein.

Consulates from all Latin American countries are represented in South Florida
as well as several Chambers of Commerce: Central-America U. S. Chamber of
Commerce, Ecuadorian American Chamber of Commerce, Colombian American
Chamber of Commerce, Chile-U.S. Chamber of Commerce, Venezuelan
American Chamber of Commerce, Bolivian American Chamber of Commerce,
and Dominican-American Chamber of Commerce of Greater Miami.

There are many Hispanic civic organizations based in Broward County. Among
them, Asociacién Peruana de Broward, Club de Leones Colombiano, Club
Ecuatoriano Americano, Hispanic Affairs Council, Hollywood Beach Latin
Festival, and Misién por Colombia.

Others, although based in Miami-Dade County provide services to their
Broward County constituency such as, Alianza Dominicana de la Florida. In
1999 baseball player Sammy Sosa established a new Fundacién Dominicana in
Broward County.

28



Arts and Humanities

e Museum of Art, in Fort Lauderdale has now established a collection of
Cuban Art of more than 100 paintings and sculptures. All major Cuban
exile artists are represented in this collection which frequently travels
throughout the United States. Jorge Santis, a Cuban American, is the
Museum'’s Curator of Collections.

e Baliles Ferrer, founded in 1995, is the only Hispanic professional dance
company in Broward County. With a strong Flamenco component in their
repertoire, the company presents a variety of ethnic dances in their
performances. Its founder and Artistic Director, Damaris Ferrer trained in
classical ballet and classical Spanish dance has toured nationally and
internationally with Jose Molina and Ballet Hispanico of New York. The
Company makes its home at the University Center for the Performing Arts in
Davie.

¢ Florida International University with two campuses in Dade County serving
a majority of Hispanic and Latino students has established a Broward
County campus where it continues to serve the Hispanic community.
Modesto Maidique is its first Hispanic president.

1980’s and 1990’s — Current Trends

Population trends for the years between 1980 and 1999 have shown an overall
increase in population in the South. Florida and Broward County have been
recipients of that population surge. The increase in the Hispanic population in
Broward seems to have several derivatives: Hispanic Americans returning to
family and cultural ties in the South; Hispanic Americans moving South in
search of a better life, more business, job, and social opportunities; the appeal
of warm weather; and Hispanics moving in from neighboring counties, the
Caribbean, and Latin American countries.

Many of the Hispanic immigrants are college graduates and are middle class,
adding to the upward mobility status of Hispanics in Broward County. They are
more likely to move into the suburbs, favoring communities that are more
diverse.

This new diversity has enriched Broward County tremendously. On the
business side: ethnic restaurants, grocery stores, record shops, bakeries,
international money exchanges, and insurance companies have been created.
Hispanic churches abound through Broward.
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New forms of recreation and sports have been introduced to Broward County
such as Jai Alai, and balompié (soccer). Latin music can now be heard on
many radio stations. Hispanic festivals are common throughout Broward and
the South Florida area. The diversity created by Hispanics can be witnessed in
the number, type and content of radio and television programs and in the
newspapers and magazines that exist in Broward County. EI Heraldo and EI
Noticiero are two of the longest available Hispanic newspapers, in the area. EI
Colombiano, El Venezolano and El Golazo are also three Hispanic newspapers
serving the Hispanic community.

Because of the diversity of the community there has been renewed interest in
the study of Hispanic cultures. The vibrant interaction between native and new
Floridians has had a profound effect on governmental, educational, political,
economical and social institutions.

A knowledge of the past is critical to progress. These highlights, when placed
within the greater time of United States history, are provided as background
and context for educating all Broward students. The study of Broward County’s
Hispanic contributions to the United States provides a framework for the
celebration of the many cultures that make up our community, thus ensuring
that Broward County continues to evolve in this millennium into a better and
more dynamic place.
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HISPANIC AMERICANS

“MANY CULTURES
ONE VOICE”

GENERAL NOTE

The following section providés several lesson plans for each grade level, Pre-
Kindergarten through grade 9.

At times, the same topic is repeated in different grade levels to emphasize the
importance of the subject matter in developing skills in an age-appropriate
sequential manner.

Lesson plans are designed and developed with sufficient flexibility to provide
educators the opportunity to use at grade levels other than those specified.

Time Frames indicated are only suggested and may vary according to
schedules or preference.

All lesson plans are developed in compliance with Sunshine State Standards,
Goal 3/Core Competencies, Grade Level Expectations, Broward County District
Schools’ Benchmarks, Critical Content and Performance Standards.

High school students utilize the book “The Latino Experience in U.S. History”
by Globe Fearon Educational Publisher. High school teachers may use other
resources included in this manual to enhance their instruction of Hispanic
Contributions to the United States Mandate.



Grades
Pre-K — 2




Pre-K, K.1 SPANISH EXPLORERS, CHRISTOPHER COLUMBUS

Grades: Pre-K, Kindergarten
Topics: Learning and Playing Together

My Family, Myself, My Friends

Objectives:

¢ To understand that everyone and every place has an identity in history.

¢ To develop awareness that people, places and modes of transportation
change over time.

Time Frame: Two days

Areas of Infusion: Social Studies, Language Arts, Mathematics, Science, and Music

GOAL 3/CORE
COMPETENCIES

STANDARDS

BENCHMARKS

3.1, 3.2, 3.4, 3.10, 3.11

SS.A.1, LA.Al, LAA.2,

SS.A.1.1.1, SS.A.1.1.2, LA.A.1.1.2,

MU.A.1, SC.A.1, MAA.1 LA.A2.1.1, MU.A.1.1.1, SC.A.1.1.1,
MA.A.1.1

Grade Level Expectations:

Social Studies:

o Listens to, views and discusses stories about people from other places.
* Understands that history tells the story of people and events of other times.

Language Arts:

¢ Understands how print size is organized.
¢ Knows the main idea from a read aloud story.

Mathematics:

¢ Counts orally up to ten or more objects.

Science:

* Knows that objects have many different observable properties.

Music:

¢ Sings alone or with others a variety of repertoire.
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Materials:

e Background Information: Spanish Explorers
e Handout #1

Student Resources:

e Markers
¢ Drawing Paper

Teacher Resources:

“Christopher Columbus” by Stephen Krensky 1992

Wall Map

“Columbus Sailed with Three Ships” by McMillan, “Music and You” 1992
Handout #1 '

Water Table

Water

Object from classroom that can get wet.

Procedures /Activities:

Introduce book and hold up to insure students can see illustrations.

Have each student draw a picture of his/her family.

Print the words Columbus, Explorer, Nifa, Pinta, Santa Maria.

Count the number of letters in each word.

Introduce song.

Discuss what Columbus’ ships were made and what ships are made of
today.

Show Columbus route on the map/globe.

Fill the Water Table with water and have students discover which pre-
selected classroom objects can float.

Assessment:

e Completion of activities.
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Pre-K.2, K.2 CELEBRATIONS OF CULTURE; CARNIVAL

Grades: Pre-K, Kindergarten
Topics: Learning and Playing Together

My Family, Myself, My Friends

Objectives:

¢ To understand that people design special events to remember and preserve
traditions.

e To recognize that people use resources that reflect their location and
culture.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, Science, Visual Arts, Music

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.4, 3.8,3.10 | SS.A.1, SS.A.3, VAA.1 SS.A.1.1.1, SS.A. 3.1.2, VAA.1.1.1
SC.A.1, MU.A.1 SC.A.1.1.1, MU.A.1.1.1

Grade Level Expectations:

Social Studies:

e Understands daily life, history, and beliefs of a country as reflected in
dance, music, or other art forms.

Language Arts:
* Develops vocabulary by discussing characters and events from a story.

Science:

e Knows that objects have many different observable properties.

Visual Arts:

e Works three dimensionally to explore form and shape.
Music:

e Sings alone or with others varied repertoire.
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Materials:

Background Information: CARNIVAL
Handout # 2: Other Masks

“Carnival” by Denise Burden-Potman 1994
“I Love A Parade” by H. Palmer (song) 1993
Markers

Paper plates

Glue

Scissors

Magazines

Wall map

Procedures /Activities:

Introduce book and discuss pictures.
Ask students to share experiences about celebrations.
Have students repeat the words and explain meaning of Masks, Costumes,
Parade, Music.

e Have students cut out of magazine pictures of objects that represent their
heritage, describe attributes.

e Write on the board the name of a Spanish country and a United States city
where they celebrate Carnival.
Identify these places on the map.

e Ask students to name their favorite color and to explain how they think
colors are made.

e Distribute supplies and ask students to make a paper plate mask and
identify their character.

e Have students wear their mask and organize a parade marching to the
selected music.

Assessment:

e The finished masks — Classroom Parade
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Pre-K.3, K.3 HISTORICAL PERSPECTIVES - THE HISPANIC FAMILY

Grades: Pre-K, Kindergarten
Topics: Learning and Playing Together

My Family, Myself, My Friends

Objectives:

¢ To understand that people use resources appropriate for various activities.
¢ To understand that people use resources to satisfy wants and needs.

Areas of Infusion: Social Studies, Language Arts, Mathematics, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 34, 3.6, 3.10, 3.11 | SS.A.1,SA A2, LAA1 |SS.AI1.1.2 SS.A 2.1.2,LAA1.1.1
MA.A.1, VAA.1 LAA1.1.2, MAA1.1.3, VAA1.1.1

Grade Level Expectations:

Social Studies:

e Knows that the globe is a model of the earth.
¢ Knows terms that describe relative location.

Language Arts:

e Understands the concept of words and constructs meaning from shared
text.
¢ Generates ideas listening to text read by teacher.

Visual Arts:

e Recognizes that color and shapes give messages.

Mathematics:

¢ Understands that whole numbers can be represented in a variety of forms.
¢ Uses non-standards objects to measure other values.

Materials:

¢ Background Information
e Handout #3 KWL, Handout #4 All About Cocoa
e Chocolate Bar
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Instant Cocoa

Chart tablet

Globe

Color markers

Brown finger paint

Drawing paper

Color stick-on dots

Chocolate flavored coffee beans

Procedures /Activities:

Discuss Background Information and use KWL strategy to develop theme.
Write the word CHOCOLATE at the top of the tablet and others representing
ideas in KWL.

Make list of occasions when families and friends drink chocolate.

Locate North and South America and Spain on the Globe, Locate Mexico
and Mexico City — mark with different color stick-on dots.

e Discuss color of foods.

e Discuss color of chocolate.

¢ Using brown finger paint, create a painting.

* Discuss the use of colors to make things stand out.

e Discuss the use of cocoa beans in trade by ancient civilizations.
Assessment:

e Completion of projects.

Extension:

Students bring to class many different types of chocolate products and
discuss where they are made.
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Pre-K.4, K.4 HISTORICAL PERSPECTIVES: HORSES IN THE AMERICAS

Grades: Pre-K, Kindergarten
Topics: Learning and Playing Together

My Family, Myself, My Friends

Objectives:

e To recognize that every historical activity has an appropriate place.
e To recognize that every historical activity has a physical location.
e To recognize that people use resources appropriately for various activities.

Time Frames: Two Days

Areas of Infusion: Social Studies, Language Arts, Mathematics, and Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.4, 3.8, 3.10 SS.A.1, SS.A.2, LAA.1 SS.A.1.1.2, SS.A. 2.1.2,LAA1.1.1
MA.A.1, VAA.1 LA.A1.1.2, MAA.1.1.3, VAA.1.1.1

Grade Level Expectations:

Social Studies:

e Understands that history tells the story of people and events of other times
and places. -
¢ Understands basic modes of transportation.

Language Arts:

e Uses titles and illustrations to make oral predictions.
e Understands the concept of words and constructs meaning from shared
text, illustrations, graphics and charts.

Mathematics:

e Uses sets to represent quantities.

Visual Arts:

e Makes or builds two-dimensional and three-dimensional objects with three
details represented.
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Materials:

e U.S. News & World Report pull out/special resources— “The Animal That
Changed History” -
Books about horses (from Media Center)

[ ]

e Map of the United States
e Chart tablet

e Scissors

e Old Magazines

e Glue

e Construction Paper
Procedures /Activities:

e Share and discuss Background Information. Show pictures of horses from
books.

e Identify on the map the areas of the United States where horses are raised.

Discuss what makes these areas better than others do for this purpose.

Discuss some ways in which horses help people.

Select a favorite “horse name” and print on the tablet.

Count the times that each horse’s name is repeated.

The one repeated the most can become the “Classroom horse”.

Divide the class in four groups — Each group will make a horse collage.

Assessment:

« Complete Collage — Oral presentation by student(s) explaining selection of
pictures and location.
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-Pre-K.5, K.5 CELEBRATION OF CULTURES: THE FIRST THANKSGIVING

Grades: Pre-K, Kindergarten
Topics: Learning and Playing Together

My Family, Myself, My Friends
Objectives:

e To recognize that people celebrate special occasions to remember past or
present events.
» To recognize that every historical activity has an appropriate place.

Time Frame: One day

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.6, 3.8, 3.10, SA.A.1,LAA.1 SS.A.1.1.1,LAA. 1.1.1, LAA.1.1.4
3.11

Grade Level Expectations:

Social Studies:

e Understands that history tells the story of people and events of other times
and places.

Language Arts:

* Understands the concept of words and constructs meaning from shared
text.
e Uses strategies to comprehend text.

Materials:

¢ Background Information “The First Thanksgiving”
e Books about Thanksgiving (from the Media Center)
e Magazines

Procedures /Activities:

* Ask students what they know about this holiday.
* Share/discuss background information and books about Thanksgiving.
¢ Ask students to share their customs for this holiday.

Assessment:

o Completion of oral presentations.
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1.1 CHRISTOPHER COLUMBUS:
NATIVE AMERICANS AND EUROPEANS MEET

Grade: First
Topic: Families Near and Far, Schools,Work and Rules
Objectives:

e To understand that some methods of transportation are more efficient than
others.

e To recognize that information can be placed on maps for future use.
To build historical background on the meeting of Native Americans and
Europeans.

Time Frame: Two days

Areas of Infusion: Social Studies, Language Arts, Mathematics, Science, Music

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.4, 3.10 SS.A.1, MA.A.1,SC.C.1 SS.A.1.1.1, SS.A. 1.1.2, SS.A.2.1.1
MU.A.1, LAA.1 ‘MA.A.1.1.1, MALA.1.1.3,MA.A.2.1.1
MA.A.3.1.2,SC.C.1.1.1, MU.A.1.1.1
LAA1.1.1LAA1.1.21AA.1.14

Grade Level Expectations:

Social Studies:

e Students extend and refine understanding that history tells the story of
people and events of other times and places.

Language Arts:

e Uses context clues to understand meaning.
e Uses prior knowledge, illustrations, and text to make predictions.
e Uses a variety of strategies to comprehend text.

Music:

e Sings alone or with others a varied repertoire of music.

Mathematics:

e Represents real-world applications of whole numbers, counts orally to 100.
e Writes number sentences associated with additions and subtractions.

63




Science:

Knows the relative order of speed in various objects.

Student Resources:

Background Information, Christopher Columbus

Teacher Resources:

Christopher Columbus by Stephen Krensky 1992
Background Information

Chart Tablet

Globe

Large wall map

4 small plastic boats

“Row, row, row your boat” song

Procedures/Activities:

Discuss title, cover illustrations, and author.

Use K.L.W. Chart and write short phrases using ideas from the chart.

Show routes of Columbus’ ships on the globe and on the map locate Spain,
Atlantic Ocean, the Americas, the Bahamas and the island where he first
landed.

Discuss who were the people Columbus first met when he landed.

Print the word Columbus on the tablet, count the number of letters in this
word.

Write on the tablet the first name of every student and count the letters.
Write this number next to the names.

Find how many have the same number of letters as Columbus.

Compare the globe to other spheres in the classroom. Use the word sphere
and round to describe the globe.

Compare to wall map — how are they different and how are they alike.

Sing song accompanied by rowing movements.

Discuss how the wind and the sails made Columbus’ ships move.

Place small plastic boats in plastic container.

Have students take turns at racing the boats by blowing.

Discuss importance of wind to move boats and the role of the wind in
transportation.

Assessment:

Completion of assignments.
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1.2 USING FOLKTALES TO LEARN ABOUT OTHER CULTURES

Grade: First
Topic: Families Near and Far Away
Objective:

¢ To study the customs and traditions of Hispanic cultures.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, and Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.4, 3.10, 3.11 SS.A.1, SS.A.3, LA.A.2 SS.A.1.1.2, SS.A. 1.1.3, SS.A.3.1.3
VAA.] LA.A2.1.1, VAA1.1.1, VAA.1.1.2

Grade Level Expectations:

Social Studies:

* Extends and refines understanding that history tells the story of people,
places, events and other times.

* Understands the main ideas found in selected folktales, legends, myths and
holidays from around the world.

Language Arts:

¢ Use prior knowledge, illustrations and text to make predictions.
e Use context clues to construct meaning.
e Uses a variety of strategies to comprehend text.

Visual Arts:

» Works three-dimensionally to explore form and shape.
e Demonstrates learned skills and techniques to produce quality work.

Materials:

“La Cucaracha Martina” Peoples Publishing, 1999

“The Tiger and the Rabbit, a Puerto Rican Folktale” Children’s Press, 1998
Assorted Colors of Construction Paper

Craft sticks

Cardboard
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Scissors

Glue

Pencils

Assorted Markers

Procedures/Activities:

Introduce books and discuss what is a folktale.

Ask students to tell folktales or legends they know.

Read stories aloud.

Have students select and draw a character from the stories on construction.
paper. Create a stick puppet by gluing construction paper on cardboard -
color the figures and cut them out- glue figures on craft sticks.

Assessment:

e Children will retell the story by staging a puppet show.
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1.3 THE HISPANIC FAMILY: FIESTA FOODS

Grade: First
Topic: Families Near and Far Away
Objective:

e To create awareness of the “Columbian Exchange”.
Time Frame: Three days

Areas of Infusion: Social Studies, Language Arts, Science, and Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.5, 3.10, 3.11 SS.A.1,SS.A3,LAA1,LAA2, SS.A.1.1.1, SS.A. 1.1.2,
SC.A.1,VAA1,SC.A.1 SS.A.1.1.3
SS.A.3.1.3,LAA1.1.2,LAA2.1.3
SC.A.1.1.3, VAA1.1.1

Grade Level Expectations:

Social Studies:

¢ Knows ways people in different cultures work, play and move about.
¢ Understands cultural traditions and contributions of various societies.

Language Arts:

¢ Knows the main idea of text and supporting details.
¢ Reads for information to be used in performing a task.

Visual Arts:

e Recognizes that objects in the environment are made of a combination of
geometric shapes.

Science:

e Recognizes objects can be grouped according to similarities or differences of
their physical characteristics.
¢ Recognizes the physical properties of ice, water and steam.

Materials:

o “Tortillitas Para Mama” by Griego, Bucks, Gilbert 1995
e Background Information
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® & & 6 & ¢ o 9 o o o o

Handout #6-“CORN”

Handout #7-“KINDS OF CORN ACTIVITY SHEET
Chart tablet

Package of Corn Tortillas

2-3 ears of corn

Potato masher

Cereals or other corn products
Construction Paper

Markers

Scissors

Glue

Drawing Paper

Procedures /Activities:

Introduce children to the “Columbian Exchange” (Handout #6).

Explain that corn - in all its varieties — was first cultivated by Native
Americans.

Explain that the Spaniards learned from the Native Americans how to grow
corn, grind it into flour or cornmeal for foods such as tortillas.

Explain that FIESTA is the Spanish word for holiday and that foods made
from corn such as tortillas are part of Mexican fiestas in the United States.
Introduce Book - Listen to “Tortillitas Para Mama” poem.

Discuss sequence of words.

Write the word CORN and list the 5 kinds. Use Handout #7.

Students will repeat verses after teacher as they repeat the actions of
making tortillas with their hands.

In the Map of the Americas, teacher will point to all the countries where
CORN is grown and write the names on the tablet.

Discuss how corn is part of the diet of families in these countries and in the
United States.

Teacher will help students remove kernels from corn and mash while
explaining the process of making tortillas.

Students will draw a picture about corn.

Assessment:

Group activity- Divide students in four groups. Each group will bring to
class one product of their choice made from corn and tell something about
the product.

Completed “Corn Drawing”.
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1.4 THE HISPANIC FAMILY — MEXICQ’S GIFT TO THE WORLD

Grade: First
Topic: Families Near and Far Away
Objective:

e To create awareness of the contributions of ancient American societies and
the importance of food in Hispanic families traditions.

Time Frame: Two days

Areas of Infusion: Social Studies, Language Arts, Science, Mathematics, Visual
Arts

GOAL 3/CORE STANDARDS . | BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.5, 3.6, 3.10, SS.A.1, VAA.1,LAA2, | SS.A1.1.2,SS.A. 1.1.3, LA A.2.1.1,
3.11 SC.A.1, MAB.1, SC.A.1.1.2, MA.B.1.1.1,

. Grade Level Expectations:

Social Studies:

e Extends and refines understanding that history tells the story of people
and events of other times and places.
e Distinguishes between past and present.

Visual Arts:

e Integrates color, shape, line and texture in visual expression within a work
of art.
e Creates paintings that reflect a variety of cultures.

Language Arts:
e Knows the main idea or theme supporting details of a story.

Science:

¢ Knows the effect of heating and cooling on liquids and solids.

Mathematics:

* Demonstrates an understanding, of capacity by selecting appropriate units
of measurement.
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Materials:

“Tortillitas Para Mama” by Griego, Bucks,Gilbert 1995
Background Information “Celebration of Cultures”
Handout #4-All About Cocoa

Handout #8-All About Sugar

Carmen Lomas Garza paintings “Empanadas” and “Mi Familia”
Classroom Map

Travel brochures

Instant Cocoa

Sugar

Water

Measuring Container

Markers

Drawing Paper

Chart tablet

Procedures /Activities:

Introduce book and read aloud the Chocolate Rhyme.

Discuss sequence of words — Print the word Chocolate on tablet.

Discuss where chocolate comes from — Locate country on the map.

Discuss food preferences in different families.

Measure ingredients — Describe what happens when chocolate is mixed with
warm water and with cold water (from water cooler) - Describe what
happens when sugar is mixed with warm water and cold water — Describe
what happens when chocolate and sugar mix.

Show Carmen Lomas Garza’'s paintings from books.

Draw picture about a family celebration showing favorite foods.

Assessment:

Students will tell their own stories about their families favorite foods.
Students will assemble a classroom Poem/Story Books with the students’
work. '

Students will make a chocolate drink - assisted by teacher.
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2.1 A HISPANIC FIESTA: CINCO DE MAYO

Grade: Second
Topic: Cultures Near and Far Away - Communities
Objectives:

e To recognize information can be gathered about people, places and events in
forms other than written language.

e To understand that in the United States different ethnic and cultural groups
celebrate their own traditions as well as national ones.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, Mathematics, Visual Arts,
Music

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES

3.1, 3.2, 3.4, 3.8, 3.10, 3.11 | SS.A.1, SS.A.2, SS.A.3, | SS.A.1.1.1, SS.A. 1.1.2, SS.A.2.1.1,
SS.A.4, SS.B.1, LAA.1, | SS.A.3.1.3, SS.A.4.1.2, SS.B.1.1.2,
LA.A.2, MAD.2, LAA.1.1.3,LA.A.2.1.1, MA.D.2.1.1,
VA.C.1, MU.A.1 VA.C.1.1.1, MU.A.1.1.1

Grade Level Expectations:

Social Studies:

e Extends and refines understanding that history tells the story of people and
events of other times and places.
Understands significance and historical contributions of historical figures.
Knows ways selected holidays and ceremonies transmit cultural history and
beliefs.

e Extends and refines knowledge about people and events honored in
commemorative holidays.

e Knows map legends and directions to read simple maps.

Language Arts:

e Uses resources and references to build upon word meanings.
e Makes connections and inferences based on text and prior knowledge.

Mathematics:

e Understands representation of geometric symbols.
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Visual Arts:

Demonstrates the ability to use sculpture techniques in paper
constructions.

Music:

Sings with others a varied repertoire.

Materials:

e Background Information Celebration of Cultures-Cinco de Mayo

e Handout # 9-Making a Classroom Pinata

e Handout #10-Here is Our Pinata (song)

e Classroom Maps of Florida, Broward County, and the Americas

e Chart tablet

e Scissors

e Balloons

e Cardboard box

e Markers

e Construction paper

e Tissue paper

e String or Twine

e Color stick on dots

Procedures/Activities:

e Discuss what type of activities take place in the communities where
students live. '

e Develop a list of questions for students to ask their neighbors during
interviews to find out what changes in population have taken place in the
last 10 years and how are national and community events celebrated.

e On the classroom map place a red dot for each of the communities
represented.

Make a list of those communities with large Hispanic populations.

Place blue dots on the map for countries represented.

Create a wall chart that compares these communities - rural, urban, means
of earning a living.

e Discuss a pinata and the role it plays in the Mexican and other Hispanic
communities.

e Construct a classroom pifiata using the instructions.

Assessments:

Students will finish and display “Classroom Pifiata”.
Students will share personal interviews with the class.
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2.2 CELEBRATIONS OF CULTURE: THREE KINGS’ DAY

Grade: Second
Topic: Cultures Near and Far Away — Communities
Objectives:

* To understand that in the United States different ethnic and cultural groups
celebrate their own traditions as well as national ones.

* Migration from one country to another often results in new challenges for
both the immigrant and the receiving country.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, Mathematics, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.8, 3.9, SS.A.1, SS.A.3, LAA.1, | SS.A.1.1.2, SS.A. 3.1.3, LAA.1.1.1,
3.10, 3.11 VA.B.1, MAA.1, VAA.1 | LAB.1.1.1, MALA.1.1.3, VA.C.1.1.4

Grade Level Expectations:

Social Studies:

e Locates and identifies places by using maps.
e Knows ways selected holidays and ceremonies transmit cultural history and
beliefs.

Language Arts:

e Uses prior knowledge, illustrations, and text to make predictions.
¢ Generates ideas before writing on self-selected topics and assigned tasks.

Mathematics:

e Represents real -world applications of whole numbers.

Visual Arts:

¢ Demonstrates completion of an assigned art activity.

Materials:

¢ Background Information “Celebrations of Culture: Three Kings’ Day”
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City Map/Chart tablet
Red and blue stick on dots
Markers

Pencils

Rulers

Newsprint

Procedures/Activities:

Prepare KWL chart about Three Kings’ Day.

Discuss different ways and traditions of exchanging gifts.

List the occasions when students receive gifts.

Discuss and list famous parades.

List the streets in the community that could be closed to have a Three

Kings’ Day Parade.
Locate streets in the City Map and mark them with red stick on dots.
List other countries where Three Kings' Day is celebrated.
List cities in the United States where it is also celebrated — mark with blue
dots in map.
e Divide class in groups to decide:

the route of the parade

how many people will participate

how many will bring gifts

how many will receive gifts

how many floats will take part in the parade
what will the floats represent

who will wear costumes

what types of costumes will be allowed

what colors will be appropriate for the parade
Make a diagram showing these facts.

Assessment:

* Students will make oral presentations on how their families, exchange gifts
according to their customs and cultures.
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2.3 THE HISPANIC FAMILY

Grade: Second
Topic: Cultures Near and Far Away — Communities
Objectives:

e To recognize that even in the same historical period lifestyles differ based on
economic and social conditions.

e To understand that life in the future will be different from life today due to
social changes.

Time Frame: One day

Areas of Infusion: Social Studies, Language Arts, Mathematics, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1,3.2, 3.4, 3.8, 3.10, 3.11 | SS.A.1, LAA.1, LAB.1, | SS.A.1.1.2, SS.A.3.1.3, LAA.1.1.1,
MA.A.1, VAA.1 LA.B.1.1.1, MALA.1.1.3, VA.C.1.1.4

Grade Level Expectations:

Social Studies:

e Extends and refines understanding that history tells the story of people and
events of other times and places.

e Understands ways climate, location and physical surroundings affect the
way people live.

Language Arts:

e Understands that the use of multimedia forms can influence how one thinks
and feels.

Mathematics:

e Identifies or generates patterns in a list of related numbers based on real life
situations.

Music:

e Sings alone or with other a varied repertorie.
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Materials:

Background Information: Hispanic Family-Hispanic Heritage

Activity Map: Columbus’ First Voyage (Map Section)

“Morning Glory” by Michael Dorris (Hyperion 1992)

Chart tablet

Globe

“The Little Boat” by Jose L. Orozco and “De Colores” Dutton Children’s
Books, N.Y.

Procedures/Activities:

Read Background Information and introduce book. Emphasize new
vocabulary.

Divide the class in 2 groups — one representing the Tainos, first Native
Americans to meet Columbus - the other will represent the Spanish
explorers.

Make list with 3 columns: one to show what life was like for Morning Glory
and her brother; one to show what life was like for the Spaniards - the third
to show what life is like in a Hispanic family today.

Have students trace Columbus’ first voyage on the globe and then trace it
on the activity sheet.

Discuss how different communities may organize their activities in different
as well as similar ways.

Design a chart that indicates how many days it took Columbus to reach
America and how many days it takes today to travel the same distance.
Have students research how many days it will take them today to travel
from where they live to the island in the Bahamas where Columbus first
landed.

Have students sing the song and count on their fingers to the tune.

Assessment:

Discussion and completion of charts.
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Grades
3-5




3.1 SPANISH EXPLORERS: SETTLEMENTS IN THE AMERICAS

Grade: Third
Topic: Famous People, Places and Events
Objectives:

e To understand that civilizations and cultures change by exchanging
information with others.

e To recognize that graphic organizers can be used to show chronology and
sequence.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, Mathematics, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.4, 3.7, 3.8, SS.A.1, SS.A.2, SS.A.3, SS.A.1.2.1, SS5.A.1.2.3, SS.A.2.2.2,
3.10 LAA.1,LAA2, LAB.1, SS.A.2.2.3, SS.A.2.2.6, SS.A.3.2.4,
MA.A.1, MALA.3, VAA.] LAA.1.2.1,LA.A2.2.5,LAB.1.2.1,
MA.A.1.2.1, MALA.3.2.1, VAA.1.2.1c

Grade Level Expectations:

Social Studies:

e Understands ways selected individuals, ideas, and decisions influenced
historical events.

Understands selected developments in transportation.

Reads and interprets a single timeline identifying order of events.

Knows how trade let to exploration in other regions of the world.

Knows selected consequences of explorations that occurred during the Age
of Discovery.

Language Arts:

Uses text features to predict content and monitor comprehension.

Uses a variety of strategies to determine meaning and increase vocabulary.
Reads and organized information for different purposes.

Uses a variety of strategies to prepare for writing.

Mathematics:

e Reads, identifies and writes whole numbers through hundred, thousands,
and more.
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Explains and demonstrates the addition and subtraction of whole numbers.

Visual Arts:

Draws upon real life and imagination as sources for subjects and themes in
own artwork.

Materials:

Background Information and “Three Ships for Columbus” by Eva Spencer,
1992

e Wall Map

e Books from Media Center on Christopher Columbus

e Post-it pad '

e Sentence strips

e Construction paper

e Markers

e Pencils

e Scissors

e Glue

e Paper

e Stick-on color dots

Procedures/Activities:

e Write the name Christopher Columbus.

e Ask students for any word that comes to mind when they read his/her
name (Spain, sailor, etc).

e Write words in post it note and arrange in alphabetical order.

e Read book and show illustrations. Describe the manner of dress of the time.

¢ Note sequence of events and write on post-it notes.

e Paste on chart table to create a sequential order (timeline).

¢ Divide class in 5 groups — Each group will create a video-book.

e Fold sentence strips into frames.

e Write and illustrate events of the story on sentence strips.

e Weave strips through construction paper slots.

e Share video book.

[ ]

On the Wall Map have students locate Spain and the port of Palos where
Columbus began his first voyage.

Define the word CONTINENT and locate on the map the continents of
Europe, North and South America.

Divide class in 4 groups. Have each group place dots representing the route
of each of Columbus’ voyages and the places where they landed and
established settlements.
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e Students will use the dates of the 4 voyages 1492, 1493, 1498, and 1502 to
compute the differences in time and the difference between the years of each
voyage. Estimate how many years ago Columbus made each voyage.

Assessment:

e Completion of assignments.

Extensions:

e Students can research information and write a story about the first meeting
between a Native American and a Spanish explorer.

e Students may research reasons why Spain was interested in sending
explorers and establishing. Settlements in the Americas. Divide the class in
6 groups and have each select a Spanish explorer and make an oral
presentation to the class about his accomplishments.
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3.2 PAN AMERICAN GAMES

Grade: Third
Topic: Famous People, Places and Events
Objectives:

e To recognize that geographic areas can be divided into regions based on
physical or cultural characteristics.

¢ To understand communities need citizens who are willing to take an active
role in civic affairs.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, Visual Arts, Physical

Education
GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.3, 3.4, SS.A.1, SS.B.1, SS.C.2, SS.A.1.2.1, SS.B.1.2.3, SS.B.1.2.5,
3.7, 3.8, 3.9, 3.10, LA.A.2,LAB.1, VA.A.1l, |SS.C.2.2.2LA.A.2.2.1, LA.A.2.2.2,
3.11 PE.A.1, PE.C.1 LA.B.1.2.1, PE.A.1.2.4, PE.C.1.2.2,
VA.A.1.2.3b,

Grade Level Expectations:

Social Studies:

e Understands ways selected individuals, ideas and decisions influenced
historical events. _

* Locates and describes the physical and cultural features of major world
political regions.

¢ Understands ways personal and civic responsibility, obeying the law, and
respecting the rights of others are important.

- Language Arts:

e Understands explicit and implicit ideas and information in third grade or
higher texts.

e Identifies author’s purpose in a simple text.

e Uses a variety of strategies to prepare for writing.

Visual Arts:

¢ Creates the illusion of space through the use of overlapping size and
placement of objects on page.

Physical Education:
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Understands that games consist of people, boundaries, equipment, purpose
and rules which all interrelate during game play.
Knows how to perform games and/or dances from a variety of cultures.

Materials:

e Resource Section "Pan American Day"

e “Hello Amigos” by T. Brown, Henry Holt & Co.,

¢ Handout #11-“My Civil Rights” (poem)

¢ Handout #12-Brief Biography of Simon Bolivar

¢ Handout #13-Chart of everyday items

e Book from Media Center w/ information about flags

e Wall Map

e Construction paper

e Scissors

e Glue

e Pencils

e Old magazines

Procedures/Activities:

e Introduce concept of Pan American Day and discuss (Resource Section).

e Discuss main goals of Pan American Union.

e Ask students to share their understanding of the word goal.

e Read poem “My Civil Rights”.

e Review book “ Hello Amigos” — Complete Handout #11

¢ Read handout about Simon Bolivar — Complete Handout #12

e Write poem on a chart - class to recite poem in unison.

o Students to make list of their favorite sports.

e Write a poem or short story about Pan American Day Games.

e List all the sports that are played during the Games.

e Discuss flags of the countries that participate in the Pan American Games.

e Identify and locate countries on map.

e Draw flags on construction paper, cut and paste.

e Cut out pictures of athletes from old magazines and make a Pan American
Day collage incorporating the flags.

Assessments:

e Completion of Collage.

e Sharing short story or poem with class.

Extension:

Physical Education instructor works with students and organize a mini Pan
American Day Games at school.
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3.3 PUERTO RICAN PRIDE:EL YUNQUE THE FIRST NATURAL PRESERVE IN

THE AMERICAS
Grade: Third
Topic: Famous People, Places And Events
Objectives:

To understand that scarce resources have to be conserved.
To recognize that people change their physical environment.
To recognize that importance of Hispanic contributions to the conservation
of natural resources.

e To understand that maps and globes have information that are useful to
people.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, Science, Music, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.3, 3.4, 3.7, 3.10 | SS.B.1, LA.B.2, SS.B.2.2.2, SS.B.2.2.3, LA.B.2.2.3,
SC.D.1, SC.D.1.2.2, SC.D.1.2.3, SC.D.2.2.1,
MU.A.1, VAB.1 MU.A.1.2.2, VA.B.1.2.1a,
V.AB.1.2.1b

Grade Level Expectations:

Social Studies:

e Understands ways the physical environment supports and constrains
human activities throughout the world.

e Understands the ways human activity has affected the physical
environment in various places and times throughout the world.

e Uses maps and globes to locate and compare places and their
environments.

Language Arts:
e Writes for a variety of occasions, purposes and audience.

Science:

e Knows that approximately 75% of the surface of the Earth is covered by
water.
¢ Understands the stages of the water cycle.

82




Knows that reusing, recycling, and reducing the use of natural resources
improve and protect the quality of life.

Music: -

Sings songs from various cultures.

Visual Arts:

Creates art work that conveys meaning through signs and symbols.
Researches a project that demonstrates a variety of solutions.

Materials:

Background Information, Hispanic Heritage: Puerto Rican Rain Forest and
Puerto Ricans in the U.S.

Handout #14-A History of Caring for the Land, Caribbean National Rain
Forest Chronology

“Coqui, the Little Frog” song and “De Colores” by Jose Orozco, Dutton
Children’s Books

Books from Media Center about Puerto Rico, rain forests and rain forest
animals

Globe and Wall map

Chart tablet

Red and blue stick on dots

Markers

Poster board

Old magazines

Travel brochures from Puerto Rico

Procedures /Activities:

Introduce the song “Coqui, the little frog” read verses and sing song.

Show pictures of frogs from books and magazines - Discuss how the Coqui
is different.

Discuss the rain forest and show pictures from books in Media Center and
travel brochures.

Have students place small plastic measuring container outside, both at
home and at school to catch and measure rainfall- Record amounts -
compare to 80 inches a year in the rain forest.

Locate Puerto Rico on the map - place a dot in the area where the Rain
Forest “El Yunque” is located.

Research and discuss what animals are found in “El Yunque” and why they
are important to the world.

Make a list of these animals. Each student will select one and write a short
story about it.

83



Discuss importance of a Natural Reserve. Discuss the establishment by the
King of Spain of first natural reserve in the Americas.

Research and mark with color dots on the map the areas in the mainland
U.S. where the largest number of Puerto Ricans reside.

* Research cultural traditions of Puerto Ricans in Broward County.

* Distribute art supplies - Have students make a poster about the Puerto
Rican Rain Forest, its animals and how to save them.

Assessment:

e Completion of posters and class presentation.

Extensions:

Rain forests are located near the Equator in different parts of the world.
Write a story about a trip taken to a rain forest on a rainy day.

Ask a representative from the Office of the Governor of Puerto Rico in South
Florida to come and speak to the students about, Puerto Rico and
particularly “El Yunque”.

Research and report on the status of Puerto Ricans in the U.S.
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3.4 CELEBRATIONS OF CULTURE: LA PINATA

Grade: Third

Topic: Famous People, Places and Events

Objectives:

¢ To recognize that all cultures produce art, music, literature and other forms
of expression.

¢ To understand that communities are made up of diverse populations.
Time frame: Two weeks

Areas of Infusion: Social Studies, Language Arts, Mathematics, Visual Arts,

Music
GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.3, 3.4, 3.8, 3.10, | SS.A.2, SS.A.6, LA.A.2, | SS.A.6.2.5, SS.A.2.2.3, LA.B.2.2.5,
3.11 LA.B.2, MA.B.1, LA.A2.2.8, MA.B.1.2.1, MA.B.1.2.2,
VA.A.1, MU.A.1 VA.A.1.2.1a, MU.A.1.2.2

Grade Level Expectations:

Social Studies:

Knows aspects of family life.
e Knows how various cultures contrlbuted to the unique social, cultural,
economic and political features of Florida.

Language Arts:

* Attempts to create a logical organizational pattern appropriate to narrative
writing.

» Uses a variety of reference materials to gather information.

Mathematics:

* Knows measurement concepts and right angles.
¢ Uses schedules and calendars to solve real world problems.

Visual Arts:

¢ Creates three-dimensional works of art using mixed media.
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Music:

Sings songs from various cultures.

Materials:

Background Information, HISPANIC HERITAGE CELEBRATION OF
CULTURES, “La Pifiata“ song from “De Colores” by J.L. Orozco, Dutton
Children’s Books

Multicultural Calendar from Multicultural Department

Handout #15-Classroom Calendar Activity Master

Chart tablet

Cardboard box, Tissue paper

Markers, Pencils

Beads, Strings, Ribbon or yarn

Candy, Small toys, etc.

Procedures/Activities:

Review Background Information.

Introduce song and repeat verses.

Introduce “Multicultural Calendar” - Point to Latin American cultural
holidays.

Make a list of those that are also celebrated in the U.S.

Make a classroom calendar.

Students will fill in the month, the dates of special events. Select a date to
have a Pinata holiday.

Write a paragraph describing the plans for the selected date.

Distribute art supplies.

Students will cover and decorate the box with different colors and materials.
Punch small holes through the bottom of the pinata and put string or
ribbons or yarn through it, secure each with a knot.

Close the box and fill with candy and other “goodies”.

Hang the pifiata in classroom or outside.

Students will form a circle around it and each will hold a string or ribbon.
At the count of 3 students will pull and bottom will break releasing
contents. Students will share.

Assessment:

Completion of calendar - Celebration of Pifiata holiday.

Extension:

Using a Venn Diagram have students compare and contrast selected dates
of cultural holidays of the Hispanic cultures and those pertinent to other
cultures (identify).
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4.1 THE PEOPLE OF LA FLORIDA, NATIVE AMERICANS AND SPANISH
EXPLORERS: THE GREAT EXCHANGE

Grade: Fourth
Topic: My State — Florida

Objectives:

e To understand that Florida’s cultural characteristics have changed over
time.
To recognize that Florida’s government has changed over time.
To understand that history can be told by focusing on major events and
people.

e To recognize that Florida played a significant role in the European
exploration and colonization of North America.

Time Frame: One Week

Areas of Infusion: Social Studies, Language Arts, and Mathematics

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.5, 3.8, SS.A.1, SS.A2,LAA1, | SS.A1.2.2,SS.A2.2.3,LAA1.2.2,

3.10 LAA2,LAB.2, LA.A.2.2.1, LA.B.2.2.3, MA.A4.2.1,
MA.A.4, MA.B.1 MA.B.1.2.1, MA.B.2.2.1

Grade Level Expectations:

Social Studies:

Knows selected consequences of explorations during the Age of Discovery.
Knows people and events related to early exploration of Florida.

Knows aspects of family life.

Knows that various cultures contributed to the unique social, cultural,
economic, and political features of Florida.

Language Arts:

e Extends previously learned knowledge and skills of the third grade with
increasingly complex reading selections and assignments and tasks.

e Understands implicit and explicit ideas and information in fourth grade or
higher texts.

e Writes for a variety of occasions, audiences, and purposes.
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Mathematics:

Chooses, describes, and explains estimation strategies used to determine
the reasonableness of solutions to real —-world problems.
Devises nonstandard indirect ways to compare lengths.

Materials:

U.S. News and World Report (6 page pullout)
Handout #8-All About Sugar

Handout # 16-Sugar Flow Chart

Handout #17-What Came From Where

Art to Zoo - Smithsonian Institution Oct. 1991 (pull out/special section)
Chart tablet

Markers

Paper

Pencils

Worksheet

One stalk of corn

One stalk of sugar cane from market

Wall map of the Americas

Procedures /Activities:

Introduce U.S. News and World Report (pull out).

Read and review.

Divide the class in 4 groups.

Two groups will research the foods the Native Americans ate at the time the
Spanish explorers arrived.

Two groups will research the foods the Spanish brought with them.

Prepare “What Came From Where” chart — 2 columns. 1) Found in America
2) Brought from Europe.

Make a list of foods resulting from the Great Exchange that are eaten in
Florida today.

Divide the class in two groups: SUGAR and CORN.

Explain what is a flow chart.

Prepare two flow charts. 1) How Sugar is Manufactured, and 2) Types of
Corn and Its Use.

Have students measure the corn and the sugarcane in metric and English
measurements, record and compare.

On the wall map have students identify the area that was known as the
Spanish colony of La Florida in the 16™ and 17" centuries - list states and
countries that developed later on from that territory.
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Assessment:

e Students will report how the region that is today the state of Florida was
originally settled.

e Students will report on the inhabitants of early Florida and how they
interacted.

Extension:

o Review “Pre-Hispanic Foods of Mexico” Smithsonian Institution — make a list
of those foods listed in this publication that are still eaten today.
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4.2 THE ORIGINAL, “LA FLORIDA : EXPLORERS AND MISSIONS”

Grade: Fourth
Topic: My State, Florida
Objectives:

e To understand that exploration and settlement of Florida was influenced by
its geography, politics and economics.

e To understand that people gather information from a number of sources
when researching a topic.

e To recognize that Florida played a significant role in the European
exploration and colonization of North America.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, and Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.5, 3.8, SS.A.6, SS.B.1, LAA.2, | SS.A.6.2.3, SS.A.6.2.6, SS.B.1.2.1,
3.10 LA.B.2 LAA2.2.5,LA.A.2.2.8, LA.B.2.2.2

Grade Level Expectations:

Social Studies:

Knows people and events related to early exploration of Florida.
Knows significant events in the colonial period of Florida.
Understands selected aspects of the cultural, social and political features of
Native American tribes in the history of Florida.

e Uses maps, globes, charts, graphs and other geographic tools to gather and
interpret data and draw conclusions about physical patterns.

Language Arts:

e Understands explicit and implicit ideas and information in fourth grade or
higher text.

e Reads and organizes information throughout a single source for a variety of
purposes.
Uses a systematic research process.

e Uses alphabetical and numerical systems.
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Visual Arts:

Can create a functional piece of two-dimensional or three-dimensional
artwork. -

Recognizes similar themes throughout history and cultures.

Can describe how cultural values can influence responses to artwork.

Materials:

Background Information: Spanish Explorers and “The Florida Handbook™ by
Morris Allen.

Handout #18-Creating an Explorer’s Notebook.

Handout #19-Florida Historical Time line.

Early Explorers Poster Set, New Frontiers Publishing, 1992.
Map of Florida’s cities and missions (Map Section)

Wall map

Scissors

Markers

Glue

Construction Paper

Chart tablet

Red stick-on dots

Strategies/Procedures/Activities:

Review Background Information “Exploration and Settlement of the North
American Territory”.

Introduce “The Florida Handbook” and Florida Historical Time line.

Display in classroom “Early Florida Explorers Set”.

Divide students in five groups and have each group select a Spanish
explorer.

Research selected explorer. Each group to complete a chart showing
explorer’'s name, date of exploration, location of exploration and
contribution.

Have each group complete a timeline showing major events in Florida's
History during colonial times according to their research.

Present to the class and have completed the timeline by inserting dates
where appropriate from each group’s presentation.

Each group to complete a personal Explorer’s Note based on the information
gathered from researching their selected explorer.

Review handouts.

Locate Spanish cities and missions on the map - identify with a red dot.
Arrange for a speaker from the Historical Museum of Southern Florida in
Miami to visit the classroom and make a presentation about this topic.
Distribute art supplies.
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e Have students create a collage representing events discussed in the
presentation and write a paragraph to accompany their art work.

Assessment:

e Completion of projects and presentation to class.

Extension:

e Research and arrange an exhibition related to Native Americans in Florida
at the time of the arrival of the Spanish explorers. Request assistance from
the AH-TAH-THI-KI Seminole Museum in Broward County.
(http://www.seminoletribe.com/museum/)
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4.3 TIME LINE OF LA FLORIDA'S HISTORY TO 1821:
FOUNDING OF ST. AUGUSTINE

Grade: Fourth
Topic: My State, Florida
Objectives:

To recognize that Florida’s cultural characteristics have changed over time.
To recognize that Florida’s government has changed over time.

To understand that people gather information from a number of resources
when researching a topic.

To recognize that history can be told by focusing on major events and
people.

To understand that decades are a convenient way of measuring large scale
historical events.

To recognize that the exploration and settlement of Florida was influenced
by its geography, politics and economics.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.5, 3.8, SS.A.1, SS.A.6, SS.B.1, | SS.A.1.2.2, SS.A.6.2.3, SS.B.1.2.1,

3.10 LAA1,LAA2,LAC.1 |LAA122 LAA22.1, LAA22.5,
LA.A2.2.8,LA.C.1.2.5

Grade Level Expectations:

Social Studies:

Knows different types of primary and secondary sources.

Knows people and events related to early exploration of Florida.

Knows significant events in the colonial period of Florida.

Uses maps, globes, charts, graphs and other geographic tools to gather and
draw conclusions about physical patterns.

Language Arts:

Understands implicit and explicit ideas and information in fourth grade or
higher text.

Reads and organizes information throughout a single source for a variety of
purposes.
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e Uses a variety of research materials to gather information including multiple
representations of information for a research project.
e Writes for a variety of occasions, audiences and purposes.

Materials:

e Background Information: Spanish Explorers and Distinguished Hispanics -
Books from Media Center about Ponce de Leon, Pedro Menendez de Aviles
and the City of St. Augustine - Travel Brochures about the City of St.
Augustine

Handout #19-Time line of Early Florida

Handout #20-Comparative Heritage Chart

Handout #21-Community Map Activity sheets

Map of Florida (Map Section)

Map of St. Augustine (Map Section)

Paper, Pencil

Chart Tablet

Strategies /Procedures/Activities:

Read and discuss Background Information.

Review books about Ponce de Ledén and Menéndez de Avilés.

Locate St. Augustine on the map of Florida.

Study the map of St. Augustine, location of buildings, distribution of city

streets, names of streets, roads, etc.

e Show students how to create a symbol representing each of these features.
Write the words Map Legend on the chart tablet, explain that the group of
symbols representing geographical features in a map are called a map
legend.

e On the Map Activity Sheet have students use symbols to indicate streets
and other important landmarks of St. Augustine.

Discuss what type of community is St. Augustine.

Discuss what type of community the students live in (urban, rural, etc.).
Have students create symbols that represent buildings in their communities
and place on the second map activity sheet.

e Students will develop a Community Time Line and compare to the early

Florida Time Line.

Assessment:

e Students will write a short story about how St. Augustine developed in its
early years and how communities are developed today.

Extension:

e Students will research and identify the U.S. states that were once part of
Spanish “La Florida”.
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4.4 THE SPANISH-AMERICAN WAR: HISPANICS IN FLORIDA TODAY

Grade: Fourth
Topic: My State, Florida
Objectives:

e To understand how people gather information from a number of sources
when researching a topic.

e To understand that history can be told by focusing on major events and
people.

¢ To recognize that Florida played a significant role in the development of the
United States at various points in its history.

Time Frame: Two days

Areas of Infusion: Social Studies, Language Arts, Mathematics

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.8, 3.9, SS.A.1, SS.A.2, SS.A.6, | SS.A.1.2.2, SS.A.2.2.4, SS.A.6.2.2,

3.10 LAA.1,LAB.2, MA.B.1 | SS.A.6.2.3, LA.A.1.2.3, LA.B.2.2.2,
MA.B.1.2.2

Grade Level Expectations:

Social Studies:

Knows different types of primary and secondary sources.
Understands reasons that immigrants came to Florida.
Understands selected aspects of migration and immigration to Florida after
the Civil War.

e Understands the emergence throughout history of different laws and
systems of government.

Language Arts:
e Uses alphabetical and numerical systems.

Mathematics:

e Solves real world problems involving perimeter, area and volume using
concrete materials or graphic models.
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Materials:

Background Information, Spanish American War, Library of Congress
narrative v

Hispanics in the United States Today and Hispanics in Florida-
Demographics (Resources)

Chart tablet, Pencil, Ruler

Color stick-on dots

Map of Florida

World Wall Map

Strategies /Procedures /Activities:

Review Background Information about Hispanic population groups,
information on Spanish American War and Resources section.

Make a chart listing the countries involved in the Spanish American War
Make a chart listing the cities in Florida that were home to Cuban exiles
during the Spanish American War.

Locate these cities in the map of Florida and mark with red dots.

Mark with blue dots the countries in the Americas that were affected in
some way by the War.

Using the map scale, measure and record the distance between Puerto Rico
and Florida and between Cuba and Florida.

Mark with yellow dots the capital cities of Cuba and Puerto Rico.

Mark with green dots all the Florida cities with Spanish names.

List all the cities identified on the map.

Divide class in 6 groups. Each will select one of those cities and research
and report how and why it has a Spanish name.

Ask students to identify their place of birth and ethnic background.

Record this information on chart along with the total number of students
from each category.

Identify how many are of Hispanic origin.

Point out that Florida has a total population of approximately 15 million
people and of this number approximately 2 million are Hispanic.

Have students research and identify on the map of Florida the areas with
largest Hispanic population in the State.

Assessment:

Completion of charts and research information.

Extensions:

Have students research other areas of the country with large Hispanic
populations and list in corresponding order.
Have students research the events beginning in 1898 that led to the
independence of Cuba. Complete a time line.

96



5.1 PUERTO RICAN HERITAGE IN THE U.S. - IMPORTANCE

OF THE RAIN FOREST
Grade: Fifth
Topic: My Country’s History — U.S. History and Geography
Objectives:

* To recognize that the United States has gained important information and
ideas from other cultures and peoples.
To understand that U.S. American culture has changed over time.
To recognize that people move and live in specific places for specific reasons.
To recognize that citizens have specific rights and responsibilities.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, and Science

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.5, 3.7, SS.A.1, LAA.1,LAB.1, | SS.A.1.2.1, SS.A.1.2.3, SS.A.5.2.7,

3.10 SC.B.2, SC.D.2 SS.A.6.2.1,LA.A.1.2.1, LAB.1.2.1,
SC.B.2.2.3, SC.D.2.2.1

Grade Level Expectations:

Social Studies:

e Extends and refines understanding of the effects of individuals, ideas and
decisions on historical events.

¢ Constructs and labels a timeline based on a historical reading.
Knows selected economic, political and social transformations which have
taken place in the United States since World War II.

* Knows contributions of immigrants to Florida’s history including Hispanics.

Language Arts:

¢ Extends previously learned pre-reading knowledge and skills of the fourth
grade with increasingly complex reading texts and assignments and tasks.
¢ Uses a variety of strategies to prepare for writing.

Science:

e Knows that the limited supply of ‘usable energy sources places great
significance on the development of new sources.
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Extends and refines knowledge of ways people can reuse, recycle and reduce
the use of resources to improve and protect quality of life.

Materials:

Background Information on Puerto Rico, The Rain Forest

Handout #14-“A History of Caring for the Land” from the U.S. Forest Service
Books from the Media Center about Rain Forests

Wall Map of the Americas

“Taino Pre-Columbian People of the Caribbean” Education Kit Museo del
Barrio '

Map of Puerto Rico

Color stick-on dots

Strategies /Procedures/Activities:

Introduce and discuss all Background Information. Introduce books from
the Media Center about Puerto Rico and the Rain Forest.

Conduct research on “El Yunque”, the first natural reserve established in
the U.S. ‘

Have students write a short poem (haiku) about the rain forest.

Have students develop and write a skit about the problem of deforestation.
Locate the rain forests of the Americas. Place a blue dot on “El Yunque”, the
Caribbean National Forest in Puerto Rico. Create a Time Line showing the
historical changes in El Yunque since its establishment by the King of Spain
in 1876.

Research and report on the earliest date that people inhabited the area.
Who were these people?

Make a list of the English and Spanish words that come from the Taino’s
Arawak language.

Research and report on the importance of “El Yunque” to the United States
and the world. '

Research and list the endangered species that live in the rain forest and why
are they important.

Locate on the map of Puerto Rico the eight rivers that flow through “El
Yunque”. Describe the importance of water provided by the forest to the
surrounding communities. Locate these communities on the map.

Describe the development of the relationship between the U.S. and Puerto
Rico since the conclusion of the Spanish American War.

Research and report on the effect of the Jones Act.

Research and report on the areas of the United States mainland with large
populations of Puerto Ricans. Lists and locates on map of the U.S.
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Assessment:
¢ Completion of research and presentation of reports.
Extension:

¢ Students will research and prepare a debate on the political status of Puerto
Rico. One team of students should advocate for independence, the second
for statehood, and a third one for continuing as a commonwealth.
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5.2 DISTINGUISHED HISPANICS IN THE UNITED STATES

Grade: Fifth
Topic: My Country’s History, U. S. History And Geography
Objectives:

e To recognize that people can look to history for examples of individuals who
exhibited positive behaviors in the face of social, political and economic
change.

To understand that American culture has changed over time.

e To recognize that the United States has gained important information and
ideas from other cultures and peoples.

e To understand that citizens have specific rights and responsibilities.

Time Frame: Two Days

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.5, 3.8, | SS.A.1, SS.A.5, SS.B.1, | SS.A.1.2.1, SS.A.5.2.7, SS.A.5.2.8,
3.9, 3.10 LA.A.1, LAB.1 SS.B.1.2.2,LA.A.1.2.1, LA.B.1.2.3

Grade Level Expectations:

Social Studies:

¢ Extends and refines understanding of the effects of individuals, ideas and
decisions on historical events.

e Knows selected economic political and social transformations which have
taken place in the United States since World War II.

e Knows selected political and military aspects of United States foreign
relations since World War II.

e Understands contributions of selected men and women including Hispanics.

e Extends and refines the use of maps, globes and charts.

Language Arts:

e Extends previously learned pre-reading knowledge and skills of the fourth
grade with increasingly complex reading texts and assignments and tasks.
e Uses creative writing strategies appropriate to the format.
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Materials:

Biographies section-Distinguished Hispanics
“I'm New Here” by B. Howlett, Houghton, Mifflin
Wall Map of the World

Handout #20 Comparative Heritage Chart

Strategies/Procedures / Activities:

Review Biographies and Resource Section: Hispanics in the U.S. Today.
Introduce book, “I'm New Here” by B. Howlett, Houghton, Mifflin Company,
1993. Review and discuss.

Divide class in small groups.

Each group to select a distinguished Hispanic from Resource Section.
Students to make a WEB describing what they know about a selected
personality.

Provide opportunities for students to read other materials from the Media
Center.

Locate and identify on the map the country of origin of selected persons.

List the different immigration groups they represent.

Locate and identify in the map of the United States the places of entry of
these immigrants.

Discuss customs and traditions of these immigrants.

Assessment:

Students will restate the significance of the Hispanics they selected as topic
for their work.

Extensions:

Introduce Franklin Chang-Diaz and Ellen Ochoa as two Hispanics who have
become astronauts.

Bring to class articles from magazines/newspapers describing their
achievements.

Select two students to represent the two astronauts and one student as a
moderator. Organize a “class town meeting” — Class will ask questions of the
two astronauts - moderator to make an oral “recap” of the session at its
conclusion.
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5.3 CUBAN IMMIGRATION IN FLORIDA

Grade: Fifth
Topic: My Country’s History — United States Geography And History
Objectives:

» To recognize that various minorities groups have fought for their rights over
the history of the U.S.
To understand that people help their country in a variety of ways.
To recognize that people help others in times of need.

Time Frame: Two days
Areas of Infusion: Social Studies, Language Arts, Foreign Language, Math,
Science
GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1,3.2,3.3,3.4,38,3.9, [SS.A.l, SS.A6,SS.B.1, [SS.A.1.2.2,SS.A.6.2.1, SS.B.1.2.1,
3.10 MA.E.1, MA.B.3, MA.E.1.2.1, MA.B.3.2.1, SC.G.1.2.2,
SC.G.1, FL.C.2 FL.C.2.2.2

Grade Level Expectations:

Social Studies:

e Compares and contrasts primary and secondary accounts of selected
historical events.
Understands reason immigrants come to Florida and the U.S.
Extends and refines use of maps, globes, charts and other geographic tools
to gather information and interpret data to draw conclusions.

Math:

e Knows which type of graphs is appropriate for different kinds of date.
e Knows how to estimate area.

Science:

e Understands how changes in the environment affect organisms.

Foreign Language:

e Accesses information from a skit or play in the target language that is only

available in the target culture.
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Materials:

Background Information on the Hispanic Family and Hispanic Heritage
“Children of Flight, Pedro Pan” by Maria Armengol Acierno, Silver Moon
Press

Chart Tablet

World map

Stick on dots

Pencil

Paper

Compass

Ruler

Strategies /Procedures /Activities:

Discuss Background Information.

Introduce Book - look up in the dictionary the meaning of “Immigrant” and
“Emigrant”.

Students to make a list of immigrants they know.

Find the Spanish words printed in ITALIC in the story — make a list and find
their English meaning in the dictionary.

Students to make a list of things to take when going on a trip to a place
where they will stay for an indefinite amount of time.

Write a paragraph about Operation Pedro Pan — why was it given this name.
Write a short essay about the things Maria and José had to get accustomed
to in their new land.

Make a list of the largest groups of immigrants in Florida today.

Research and identify on the map the countries where the largest groups of
immigrants have come from to the United States during the 20" century -
Mark with color dots the largest groups and countries of origin.

Make a list.

Divide the class in 5 groups. Each will research and report on one Hispanic
immigrant group.

Make a pie chart reflecting results.

Measure and record in chart the distance from the U.S. to 5 of the countries
where immigrants have come from.

Write a short report as to why Cubans do not want to live under a
Communist government and why its proximity to the U.S. has made Florida
the home of millions of Cuban exiles.

Research and report on the migratory patterns of birds in the Americas.

Assessment:

Completion of assignments and presentation of oral reports.
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Extensions:

Invite Hispanic parents who immigrated recently to the US to share their
story with the class.

Invite a Cuban immigrant who was part of Operation Pedro Pan to speak to
the class. _

Provide opportunities for students to research and report on the different
periods of Hispanic immigration to the Untied States. Develop chart showing
different reasons for immigration and compare with reasons from visiting
guests. Write essay comparing cultural aspects of one family from the
United States and one immigrant family.
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5.4 HISPANIC CONTRIBUTIONS, THE PANAMA CANAL

Grade: Fifth
Topic: My Country’s History — U. S. History And Geography
Objective:

e To understand that countries cooperate with each other to reach mutually
important goals.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, Science, and Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.5, SS.B.2, SS.B.1, LA.B.2, | SS.B.2.2.3, SS.B.1.2.1, LA.B.2.2.5,

3.8, 3.10 SC.H.1, SC.H.3, SC.H.1.2.4, SC.H.3.2.1, VA.B.1.2.4a
VA.B.1

Grade Level Expectations:

Social Studies:

¢ Understands ways human activity has affected the physical environment in
various places and times.
e Extends and refines the use of maps, charts, globes.

Language Arts:

e Creates a clear sense of story completeness.

Science:

e Understands an experiment must be repeated many times and yield
consistent results before the results are accepted.
e Knows areas in which technology has improved human lives.

Visual Arts:

e Researches and studies other cultures methods of communicating about
life. The student is able to select and use his/her own symbolic means for
communicating real life experiences.

105



Materials:

Background Information on Hispanic Heritage

Resources: The Panama Canal ’

Handout #22-“Story of Murals” Panama Canal Comimission
World Wall Map

Chart tablet

Markers

Drawing paper

Pencils

Strategies/Procedures/Activities:

Discuss Background Information and Resources Section: The Panama
Canal.

Make a KWL chart about the Panama Canal.

Write a short essay about the construction of the Panama Canal.

Research and report on the Treaty between the U.S. and Panama.

Research and report on the two cities at each entrance to the Canal, the
Panama Canal Zone and the languages spoken in the area.

Trace the route that ships had to follows from Europe to Asia and back
before the construction of the Canal.

Mark with dots.

Trace the route of a ship going from Chile, South America to Boston,
Massachusetts via the Panama Canal. Mark with dots.

Identify and mark the countries this ship will go by during its journey.
Research and report on the changing water levels at the Canal.

Discuss the work of Dr. Carlos J. Finlay and his role in the cure of Yellow
Fever during the construction of the Canal.(Biographies Section)

Read and discuss the story of the murals. Create a class mural that
represents the story of the Panama Canal and its importance to the U.S.

Assessment:

Completion of mural.
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Grades
6-8




6.1 THE LEADERS OF THE AGE OF EXPLORATION

Grade: Sixth
Topic: Cultural Awareness ~ Encounter of Two Worlds
Objective:

e To understand the contributions of individuals during the Age of
Exploration

Time Frame: Two days

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.7, 3.8, SS.A.3, SS.A4,LAA.1, [ LAA.1.3.1, LAA.1.3.2,LA.B.2.3.1,
3.10 LA.B.1, LA.B.2 LA.B.1.3.3, SS.A.3.3.2, SS.A.4.3.1

Grade Level Expectations:

Social Studies:

e Understands selected historical events that shaped the development of
selected cultures.
e Understands factors involved in the development of cities and industries.

Language Arts:

Reads and predicts from graphic organization.
Uses creative writing strategies appropriate to the format.

e Writes notes that reflect comprehension of sixth grade level or higher
content.

Materials:

e Handout #23-Leaders of the Age of Exploration
e Newsprint roll

e Colored markers

e Masking tape

Strategies/Procedures /Activities:

¢ Read and discuss the lives of the Leaders of the Age of Exploration provided
with text. :
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e Divide the class into four groups, assign omne leader to each group:
Prince Henry the Navigator
Queen Isabel of Castille
Christopher Columbus
Bartolomé de Las Casas (add extra if you need 5th group)
e Each group will create a time line (on long paper) that organizes the private
life and public careers of each leader.
e Designate one wall in classroom and display time lines, one above the other,
to show the parallel lives of the leaders.
e FEach group will make an oral presentation of its time line to the class.

Assessment:

» Collaboration and group work; accuracy of time line presentation to class.

Extension:

e Students will create a PMI (Plus, Minus, Interest) based on Queen Isabel’s
decision to fund Columbus’ expedition. Then create a PMI about space
exploration today — compare.

108



6.2 IMPACT OF COLUMBUS' ARRIVAL AND OF THE SPANISH EXPLORATIONS

Grade: Sixth
Topic: Cultural Awareness — Encounter of TWo Worlds
Objective:

e To understand how to measure distance on a map and identify absolute
location using longitude and latitude.

Time Frame: One class period

Areas of Infusion: Social Studies, Language Arts, Mathematics

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1. 3.2, 3.3, 3.4, 3.6, 3.8, | SS.A.1, SS.B.1, SS.B.2, | SS.A.3.3.2, SS.A.4.3.1, LA.A.1.3.1,

3.10 MA.A.2, MA.B.1, LA.A.1.3.2,LAB.2.3.1. LAB.1.3.3
MA.B.2

Grade Level Expectations:

Social Studies:

e Understands chronology knows various map forms.
e Understands ways judgements of culture characteristics influence

perception of places and regions.

Language Arts:

e Writes for a variety of occasions, audiences and purposes.

Mathematics:

Expresses numbers greater than the scientific notation.
Uses concrete and graphic models to create formulas to find area and

perimeter.

e Measures length, weight or mass and capacity using customary or metric
units.

Materials:

Background Information

Handout #24 The Log of Christopher Columbus
Handout #25 The Spanish Exploration of North America
Handout #26 The European Exploration of the Americas
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Pre-Columbian People of the Caribbean, Museo del Barrio Education Kit
Poster boards

Crayon

Wall map

Critical Thinking Question:

e How did the arrival of the Spanish change the Taino's way of life?

Strategies/Procedures/Activities:

e Review Background Information. Follow with discussion period with
opportunity for clarification and analysis.
e Divide students into groups:

e One will trace Columbus’ voyage of 1492 from Palos, Spain, to the
Caribbean and back to Spain. Students will create an accurate legend for
public display to indicate latitude as well as the distance covered in
kilometers. Select other explores and repeat activity.

e The other group will research the Taino, compare the ships used by
Columbus with the Taino canoes. Create a Venn Diagram.

Assessment:

e Group participation, discussion content, and appearance of product.
e Display maps in bulletin board in library. (Library staff could select winning
maps for awards and special recognition.)

Extension:

e Role-play: Each student to select a Spanish explorer to represent. Write a
short essay explaining the route of exploration, arrival at location, and
action taken. Follow with oral reports.
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6.3 SPANISH — INDIAN RELATIONS

Grade: Sixth
Topic: Cultural Awareness: Encounter of Two Worlds
Obijective:

e To explain the significance of Spanish-Indian relations in the borderlands of
the United States (1513-1821).

Time Frame: ~ Two Periods

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1,3.2, 3.3, 3.4, 3.8, SS.A.1, SS.A.2, LA.A.2, | SS.A.1.3.3, SS.A.2.3.2, SS.A.2.3.6,
3.10 LA.B.1 LA.A.2.3.7, LA.B.1.3.3

Grade Level Expectations:

Social Studies:

Understand U.S. History to 1880.

Knows major events that shaped development of major cultures.

Knows ways major historical developments have influenced selected groups
over time.

Language Arts:

e Synthesizes collected information using a matrix or other graphic organizer.
e Uses creative writing strategies appropriate to the format,

Materials:

¢ Handout #27-Spanish-Indian Relations in the Borderlands of the United
States, 1513-1821
Background Information
Overhead projector, maps, poster board, markers, glue, scissors, ruler, etc.

Strategies /Procedures/Activities:

e Teacher will divide students into two groups:
One group to develop a Fact Card on each important Spanish person
during the Black Legend period in Spanish America.
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The second group to write an essay from the point of view of Spain’s
enemies detailing reasons for emphasizing the Black Legend.

e Students will be given the handouts.

e Students will read the accounts outlining Spanish-Indian relations.

Critical Thinking:

e What impact did priests such as Bartolomé de las Casas and Antonio de
Montesinos have in changing the Spanish policy towards the Indians?

Assessment:

e Working in groups, students will demonstrate an understanding of the
Black Legend in a debate format.
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6.4 THE MISSIONS IN THE AMERICAS

Grade: Sixth
Topic: Cultural Awareness - Encounter of Two Worlds
Objective:

e To explain the significant role of Spanish missions in the history of the
Americas, particularly in U.S. History.

Time Frame: Three days

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.6, 3.7, SS.A.2, SS.A.4,LA.B.2 | SS.A2.3.1, SS.A.2.3.6, SS.A.4.3.1,
3.8, 3.10 SS.A.4.3.3, LA.B.2.3.1, LA.B.2.3.2

Grade Level Expectations:

Social Studies:

Knows major events that shaped the development of various cultures.
Understands ways language, ideas, and institutions of one culture can
influence other cultures. )

¢ Knows factors involved in the development of cities.

Language Arts:

e Logically sequences information using alphabetical, chronological, and
numerical systems.

e Writes notes, outlines and observations that reflect comprehension of sixth
grade level or higher from a variety of media.

Materials:

Book: Martyrs of Florida by Father Luis Jerénimo de Ore
Background Information

Handout #28-The Missions

Overhead projector, maps
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Strategies /Procedures/Activities:

Divide students into groups of four to six.
Each group will research the Missiomns in a pre-assigned region of the U.S.
and write a report with pertinent information.

* Students must also create a time line of Spanish mission establishments.

Assessment:

Handout #29-Assessment Exercise.
The students will create a 20-30 question quiz on the materials they have
researched and learned. Mastery will be at 80%.

e Students will write a short essay indicating why the missions were
important.
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6.5 SAINT AUGUSTINE SCHOOL 1787

Grade: Sixth
Topic: Exploration and Settlement of “La Florida”
Obijective:

e To organize and display data concerning population of Saint Augustine,
1786-1787.

Time Frame: One class period

Areas of Infusion: Social Studies, Language Arts, Mathematics

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.8, SS.A.1,LAA.1, MAEE.1 | SS.A.1.3.1, SS.A.1.3.2,LA.A.1.3.1,
3.10 LAA1.3.2, MAEE.1.3.1, MALE.1.3.2

Grade Level Expectations:

Social Studies:

e Understands historical events are subject to interpretation.
¢ Understands chronology.
e Interprets data from charts, tables, and graphs.

Language Arts:

¢ Reads and predicts from graphic representations.
e Uses graphic organizer and note making to clarify meaning and illustrate
organizational patterns of text.

Mathematics:

¢ Generates and collects data for analysis.
e Organize items in a set of data.

Materials:

Handout #30-St. Augustine School of 1787
Paper

Pencils
Rulers
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Strategies /Procedures /Activities:

Class will read and discuss information about Saint Augustine.
Students will determine which type of graph will be constructed to display
population information.
Students will organize data, into four categories:

Foreigners

Mayorcans

Spaniards

Slaves
Students will compute percent of the four aforementioned groups as parts of
the total population.
Students will use organized data to construct a graph.
Class will discuss, compare, and contrast school and home school: i.e. age
group, boy to girl ratio, teachers salaries, and teacher to students ratio.

Assessment:

Teacher evaluation of graph.
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6.6 TIMELINE OF MAJOR EVENTS IN SPANISH COLONIZATION IN THE
AMERICAS 1493-1784

Grade: Sixth

Topic: Cultural Awareness — Encounter of Two Worlds

Objective:

e To understand the extent of the impact of Spanish Exploration and
Colonization.

Time Frame: Two class periods

Areas of Infusion: Social Studies, Language Arts, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.4, 3.7, 3.10 SS.A2,LAA1,VAD.1 | SS.A2.3.2,LAA.1.3.2, VA.D.1.2.2.b

Grade Level Expectations:

Social Studies:

e Knows ways major historical developments have influenced selected groups
over time.

Language Arts:

e Uses graphic organizers to illustrate organizational patterns of text.
Visual Arts:

¢ Develops methods for presentation or display of own artwork.
Materials:

¢ Background Information
e Handout #31 Time line
e Paper, pencil, markers, construction paper, glue, scissors

Strategies /Procedures /Activities:

e Review Background Information. _ -
e Assign each student a decade from the selected period in the time line.
e Distribute art supplies. '
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¢ Each student will create a multimedia presentation from the assigned dates,
identify:
Locations
Events
Individuals, etc.

Assessment:

e Each student will present project to the class.
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6.7 IMPORTANT LEADERS IN THE INDEPENDENCE MOVEMENT

OF SPANISH AMERICA
Grade: Sixth
Topic: Cultural Awareness — Encounter of Two Worlds
Objective:

e To learn about characteristics of leadership.

e To understand the impact of the independence movement of Spanish
America.

Time Frame: Five class periods

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.4, 3.7, 3.8, SS.B.2, LA.B.1 S$S.B.3.2.2, LA.B.1.3.1, LA.B.1.3.2
3.10

Grade Level Expectations:

Social Studies:

e Knows ways physical and human characteristics of selected regions have
changed over time.

Language Arts:

e Knows possible pre-writing strategies for different writing tasks.
e Focuses on central idea or topic.

Materials:

e Handout #32 Biographies of Spanish American independence leaders
e Paper
¢ Pencils

Strategies /Procedures/Activities:

e Discuss Background Information and Biographies.

e Divide class in four groups.

e Each group to select an important leader in the Independence Movement of
Spanish America.
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e Each group to report on the characteristics and actions of selected
individuals.
Make list. Compare in Venn Diagram.
On the wall map locate the region where each leader was from.

Assessment:

e Completion of project.
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7.1 THE CONQUEST OF FLORIDA BY PEDRO MENDEZ DE AVILES AND THE
FOUNDING OF ST. AUGUSTINE

Grade: Seventh
Topic: Exploration and Settlement of Florida
Objective:

¢ To understand the conquest of Florida and the geographical importance of
this area for strategic defense and economic development.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, Foreign Language

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.5, 3.6, 3.7, | SS.B.1, SS.D.1, S$S.B.1.3.1, SS.B.1.3.4, SS.D.1.3.1,

3.10 LA.B.1,LAD.2, FLA.3, | LAB.1.3.1, LA.B.1.3.2, LA.D.2.3.1,
FL.B.1 FL.A.3.3.2, FL.B.1.3.4

Grade Level Expectations:

Social Studies:

¢ Extends and refines the use of maps.
e Extends and refines understanding of ways of judgements about how
cultural characteristics influence perception of places and regions.

Language Arts:

e Focuses on cultural idea or topic.
e Uses language appropriate to purpose and audience.

Foreign Language:

¢ Identifies and discusses various aspects of target culture.

Materials:

Handout #33-First Spanish Period
Handout #34-The Castillo de San Marcos
Handout #35-Saint Augustine School
Paper

Pencil

Journal
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Map of the Americas, Map of Florida, Rules of Journal Writing (grammar
book).

Background Information, brochure of Castillo de San Marcos from St.
Augustine Tourist Council, St. Augustine, Florida

Strategies/Procedures/Activities:

Using the map of the Americas and the map of Florida as references,
discuss the impact of the extensive coastline and flatlands of Florida in its
settlement and subsequent development.

e Discuss the construction and location of the Castillo de San Marcos.

e Discuss the role of the Castillo de San Marcos in maintaining Spanish
control of Florida until 1821.
Review vocabulary.
Discuss the rationale of the British attacks on Spanish possessions in the
Americas.

e Looking at the map of Florida discuss other possible locations for the
Castillo.
Divide the class into pairs. .
Ask students to imagine they are residents of St. Augustine in 1702 and are
keeping a journal about life in the Castillo de San Marcos.

e In Foreign Language class, use target language for "Keeping the journal".

e Review handouts.

e Locate St. Augustine and the Castillo de San Marcos on the map of Florida.

¢ Review the Rules of Journal Writing.

Assessment:

Completed journal entries and class presentation.
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7.2 FIRST SPANISH PERIOD IN FLORIDA

Grade: Seventh
Topic: Exploration and Settlement of La Florida
Objectives:

e To understand the geographical importance of Florida and the hardships of
the first settlers.

To learn and write poetic form.
To illustrate text.
Time Frame: Two class periods

Areas of Infusion: Social Studies, Language Arts, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.3, 3.4, 3.6, SS.A.2, SS.B.1, SS.B.2, | SS.A.1.3.1, SS.A.2.3.4, SS.B.1.3.1,
3.7, 3.10 LAB.1,LAB.2,LAE.1, | SS.B.2.3.1, SS.B.2.3.3, LA.B.1.3.1,
LAE.2, VAD.1 LA.B.1.3.3, LA.B.2.3.2, LA.E.1.3.4,
LA.E 2.3.5, VA.D.1.3.2

Grade Level Expectations:

Social Studies:

o Extends and refines understanding that historical events are subject to
interpretation.
Extends and refines use of map forms.

¢ Refines understanding of ways various cultures use similar environments.

Language Arts:

Knows possible prewriting strategies for different writing tasks.
Logically sequences information using alphabetical and chronological terms.
e Understands the ways line length, punctuation and rhythm contribute to
the overall effect of a poem.
¢ Know different literary approaches that are used in the study of literature.

Visual Arts:

e Uses refinement and control in handling tools and materials in a
responsible manner.
¢ Demonstrates proper treatment of finished artwork.
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Materials:

Handout #33-First Spanish Period

Handout #36-El Rancho La Chuaa

Handout #37-The Missions of La Florida

Handout #38-Short Poems

Stick-on color dots

Journal

Paper

Pen

Markers

Classroom map of the Americas and map of Florida

Strategies /Procedures/Activities:

Divide the class in two groups.

One group will represent settlers of St. Augustine, the other Pensacola.

On the map of Florida have students locate the two cities as well as other
settlements in Spanish Florida. ‘

Have each group describe a particularly difficult time they experienced as
settlers of their city.

Students will write a short poem about the experience.

Students will draw a map of Florida and include an illustration of the poem
within the boundaries of the map.

Read and discuss handouts.

Discuss the routes of exploration followed by Cortés, Menéndez de Avilés
and de Soto.

Review the settlements established by the Spanish in Florida.

Research a series of short poems at the Media Center: Haiku, Cinquain,
Tanka.

Assessment:

Presentation of completed project.

Extension:

On the map of Florida, indicate the different industries that flourished in
the state.
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7.3 THE ROLE OF SPAIN AND SPANISH AMERICA
IN THE AMERICAN REVOLUTION

Grade: Seventh
Topic: Cultural Awareness — Encounter of Two Worlds
Objective:

¢ To understand the territorial importance of the 13 colonies and the role
played by Spain and Spanish territories in their independence.

Time Frame: Two class periods

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES

3.2, 3.3, 3.5, 3.7, 3.8, SS.B.1, LAB.2 SS.B.2.3.5, LA.B.2.3.3
3.10

Grade Level Expectations:

Social Studies:

e Extends and refines understanding of the various geographic factors that
may divide or unite a country.

Language Arts:

* Selects and uses a format of writing which addresses the audience, purpose,
and occasion.

Materials:

e Handout #39-Hispanics in the American Revolution
e Background Information

e Wall map of the Americas

e Color stick on dots

Strategies /Procedures /Activities:

e Point on the map and discuss territories in North America and the
European powers that controlled this. Mark with stick on dots.
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e Have students draw a map of the Louisiana territory, Florida and Cuba.
Locate the cities of New Orleans, St. Louis, Pensacola, and Havana (absolute
location). -

* Ask students to trace the movement of Galvez' army from Havana to
Pensacola.

» Ask students to write a letter to the King of Spain asking him to assist the
patriots. Share with class.

Assessment:

¢ Presentation of completed maps and letters.

Extension:

* Role-play: As Bernardo de Galvez draw up a battle plan along the
Mississippi River up to St. Joseph to fight the British.

126



7.4 EXPLORATIONS AND MAPS IN LATE 18™ CENTURY

Grade: Seventh
Topic: Exploration and Settlement of the Southwest
Objectives:

e To practice map skills.
e To create legend to support map.

Time Frame: Two - Five days

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.4, 3.5, 3.8, 3.10 SS.B.1, LAA.2 SS.B.1.3.1, SS.B.1.3.6

Grade Level Expectations:

Social Studies:

e Extends and refines use of various map forms and other geographic
representations to acquire, process, and report geographic information.
¢ Knows ways selected regions are interconnected and interdependent.

Language Arts:

e Evaluates and uses information from a variety of sources including primary
sources.

Materials:

Background Information — New Mexico, Texas
Handout #40-Rediscovery and Settlement of Nuevo México
Handout #41-Settlement of Arizona

Handout #42-Across the Rio Grande

Wall map

Poster board

Construction paper

Colored markers

Rulers

Pins

Glue
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Strategies/Procedures/Activities:

e Present historical maps of 18" century (1760-1800) Southwest, Texas,
California. i

e Give students historical background and allow discussion to provide
students with the opportunity of clarification and analysis.

e Divide the class into five groups corresponding to the five areas of
exploration (Arizona, New Mexico, Texas) and ask students to construct a
map of each area showing its boundaries, labeling cities and settlements
with dates and principal geographic features such as rivers, mountains, etc.

e Have groups prepare presentation to explain the maps and the advantages
of settling those territories.

e Create a legend to accompany the map. Be sure to indicate latitude and
longitude.

Assessment:

Collaborative work/group participation
Content of project/poster display

Oral presentation

Written: legend explaining the map

Extension:

e Construct a time line showing the progression of the explorations and
settlement of these new territories by Spain.
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7.5 HISPANIC ENTERTAINERS IN THE UNITED STATES

(CREATE A BOOK JACKET)
Grade: Seventh
Topic: Latino Music and Dance in the United States

Objectives:

e To understand biography form.

e To appreciate contributions of Hispanic entertainers.

e To understand the influence of dance and music from Latin America and
Spain in the United States.

Time Frame: Two days

Areas of Infusion: Social Studies, Language Arts, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1. 3.4, 3.5, 3.8, 3.10 SS.A.1, LAB.1. LAB.2, | SS.A.1.3.2, LA.B.1.3.3, LA.B.2.3.2,
VA.B.1, VA.C.1 VA.B.1.3.4, VA.C.1.3.1

Grade Level Expectations:

Social Studies:

¢ Understands historical chronology and historical perspective.
¢ Knows relative value of primary and secondary sources.

Language Arts:

e Uses creative writing strategies appropriate to the format.
e Logically sequences information.

Visual Arts:

e Knows and uses interrelated elements of art and principles of design to
improve the communication of ideas.

e Understands and uses information from historical and cultural themes,
trends, and artists.

Materials:

¢ Background Information
¢ Reverse side of book covers/ 11"x17”

129




Construction paper
Markers

Crayons

Scotch tape

Word processor

Strategies /Procedures /Activities:

e Allow students to work individually or in pairs.

e Discuss Background Information and Biographies Section.

¢ Students select a Hispanic entertainer to research.

e Directions: You are designing a book jacket for a biography of the
entertainer.

1. Fold your construction paper or the reverse side of a book cover to create a
book jacket.

2. Create a front cover with title, art work, and author’'s name. (The author is
the student).

3. Write a brief biography of the entertainer for the front inside flap. This must
be typed or word processed on a narrow strip of paper and taped into place.
It may continue to the back inside flap.

4. Create a brief biography of yourself as author or co-authors for the back
inside flap or for the back of cover. This information is also typed and
taped/glued into place.

5. Put title and author (yourself) on the binding.

6. Display book jackets around room or in media center if possible.

Assessment:

Content of information on book jacket, design of book jacket.
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7.6 HISPANICS IN THE UNITED STATES TODAY

Grade: Seventh
Topic: Hispanics in the United States Todéy
Objective:

e To understand the distribution of the Hispanic population in the United
States.

Time Frame: One to four class periods

Areas of Infusion: Social Studies, Mathematics

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.3, 3.8, 3.10 SS.B.2, SS.D.2, MA.A.3 | SS.B.2.3.3, SS.D.2.3.1, MA.A.3.3.2

Grade Level Expectations:

Social Studies:

e Understands that cultures differ in their use of similar environments and
resources.

e Extends and refines understandmg of basic economic systems commonly
found in selected regions.

Mathematics:

e Knows the appropriate operations to solve real world problems.

Materials:

- Handout #43-Hispanics in the United States Today
Handout #44-Latinos by Ethnic Groups
Handout #45-Statistical Information on Hispanic Businesses
Color-stick on dots
Wall map of North America
Paper
Pencils

Strategies /Procedures /Activities:

e Using Handout #43 have students locate on the map the states with the
largest Hispanic population - list in sequential order.
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e Mark with color dots the areas that correspond to those settled by Spain.

e Working in pairs, have students create graphs showing the number of
Hispanic businesses and their location in relation to the Hispanic
population.

Assessment:

e Complete graphs.

132



8.1 CONQUEST OF FLORIDA BY PEDRO MENENDEZ DE AVILES

Grade:
Topic:

Objectives:

¢ To compare; to write comparison essay.

THE THANKSGIVING CELEBRATION

e To understand cultural celebrations.

Time Frame:

Exploration and Settlement of La Florida

Two days (around Thanksgiving Holiday)

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE
COMPETENCIES

STANDARDS

BENCHMARKS

3.1, 3.2, 3.6, 3.10

SS.A.1, SS.A.2, SS.B.2,

LA.B.1, LA.B.2

SS5.A.1.3.1, SS.A.2.8.1, SS.B.2.3.1,
S§S.B.2.3.3, LA.B.1.3.1, LA.B.1.3.3,
LA.B.2.3.1

Grade Level Expectations:

Social Studies:

e Understands ways patterns, chronology, and identification of historical
periods are influenced by frames of reference.
o Extends and refines understanding of ways one culture can influence other

cultures.

e Extends and refines understanding of ways various cultures use similar

resources.

Language Arts:

¢ Uses creative writing strategies appropriate to the format.

Materials:

Paper
Pencils
Pens

Background Information
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Strategies /Procedures/Activities:

e Review handouts with students.

e Research two Thanksgivings: -
Plymouth, 1620
St. Augustine, September 8, 1565.

* In groups of three or four, prepare a comparison of the two Thanksgivings,
using a two-part Venn Diagram. In your comparison consider: food,
climate, religion, language, presence of women and children, role of the
military, Native Americans, etc.

¢ Individually, write an essay comparing the two Thanksgivings.

Assessment:

e Group participation, Venn Diagram display.
e Comparison essay: content and rules of writing.

Extension:

e Research the first Thanksgiving in-Texas in 1541 as recorded in Coronado’s
journal.

* Role-play: pretend you are a member of the Tiguex tribe. Write your
impressions of the newcomers.
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8.2 SAN AGUSTIN SCHOOL: FIRST OF ITS KIND
(LIFE IN THE ST. AUGUSTINE SCHOOL)

Grade: Eighth
Topic: Exploration and Settlement of La Florida
Objectives:

¢ To become familiar with the Saint Augustine School and its importance and
impact.

e To understand the importance of personal record keeping, and to write
diaries or journals to learn about the Florida Missions.

Time Frame: Two class periods

Areas of Infusion: Social Studies, Language Arts, Theatre

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.4, 3.10 SS.A.6, LA.A.2, LA.B.1, | SS.A.6.3.1, SS.A.6.3.3, LA.A.2.3.1,
TH.B.1 LA.A.2.3.5, LA.A.2.3.6, LA.B.1.3.1,
LA.B.1.3.3, LA.B.2.3.2, TH.B.1.3.1

Grade Level Expectations:

Social Studies:

¢ Understands ways immigration and settlement patterns have shaped the
history of Florida.

e Knows ways the environment of Florida has been modified by the values,
traditions, and actions of various groups who have inhabited the state.

Language Arts:

Refines previously learned knowledge and skills.

Gathers information from a variety of sources.

Uses a pre-writing strategy suitable for the task.

Uses creative writing strategies appropriate to the format.

Theatre:

e Collaborates to refine scripts and justify writing choices.

Materials:
e Handout #37-The Missions of La Florida
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Handout #46-Second Spanish Period

Handout #47-The United States Acquires East and West Florida(1810-1821)
Handout #48-Letter Written by President Thomas Jefferson in 1803
Background Information

Materials for props

Strategies /Procedures/Activities:

Review handouts with students and give them the appropriate background.
Discuss and provide students with the opportunity for clarification and
analysis.

Divide the class into groups. Ask students to imagine they are attending the
school of Saint Augustine in 1787.

Ask them to write a journal about a two-day time period in their school and
life in general in Saint Augustine (in target language).

Have groups select on one aspect of the diary and prepare a skit to act out
in class. Encourage use of props, simple costumes, etc. (use target
language).

Assessment:

Participation in group activities, discussion, writing assignment, content of
personal journal, performance of presentation.

Extension:

Ask students to imagine they are Native Americans living in a Florida
village. They have been invited to move to the St. Augustine mission and
send their children to the school. Organize a town meeting to consider
advantages and disadvantages and come to a decision.
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8.3 RANCHOS: CATTLE INDUSTRY IN FLORIDA, TEXAS, AND CALIFORNIA

Grade: Eighth

Topic: Exploration and Settlement of La Florida, Texas, and
California

Objective:

e To provide students with the history of the first cattle ranches/industry in
the United States.

Time Frame: Two periods

Areas of Infusion: Social Studies, Language Arts, Mathematics

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.4, 3.10 SS.A.6, SS.D.2, LA.B.2, | SS.A.6.3.3, SS.D.2.3.2, LA.B.2.3.6,
MA.D.1 MA.D.1.3.2

Grade Level Expectations:

Social Studies:

e Knows ways the environment of Florida has been modified by the values,
traditions, and actions of various groups who have inhabited the state.
e Analyzes the impact of economic decisions in the United States.

Language Arts:

e Uses creative writing strategies appropriate to the format.

Mathematics:

¢ Interprets and creates tables and graphs.

Materials:

e Book: Spanish Pathways in Florida by Ann L. Henderson and Gary R.
Mormini, Pineapple Press, pages 118-139

Handout #36-Rancho La Chua

Handout #49-The Age of the Ranchos

Handout #50-The Vaquero

Handout #51-Texas Cattle Ranches Real World Problems

Paper, Pencils
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Strategies /Procedures/Activities:

e Students will create a time line from 1521-1706 showing the settlement
patterns of the early cowboys in Florida.

e They will also create a graph that depicts the high and low points in the
number of heads of cattle on the ranch.

Assessment:

e Students will write an essay of what they think the Menéndez Marquez
Ranch, La Chia, looked like and life around it.
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8.4 THE CENTURY OF GOLD IN SPAIN

Grade: Eighth
Topic: The Settlement of the Americas
Obijective:

¢ To understand the financial benefits to the Spanish from the colonization of
the Americas.

Time Frame: One class period

Areas of Infusion: Social Studies, Mathematics

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.8, 3.4, 3.10 SS.A.1, SS.A.2, MA.D.1 | SS.A.1.3.1, SS.A.2.3.1, MA.D.1.3.2

Grade Level Expectations:

Social Studies:

e Understands identification of historical periods are influenced by frames of
reference.
e Understands how ways of one culture can influence others.

Mathematics:
e Interprets and creates tables and graphs.
Materials:

e Handout #52-The Century of Gold in Spain
¢ Handout #53-Spanish Silver and Gold from the Americas, 1503-1660
e Calculators optional

Strategies /Procedures/Activities:

Read and discuss handout of historical information.
Distribute copies of questions.

Allow students sufficient time to answer questions.
Review answers to questions. Discuss procedures used.

Assessment:

e Teacher will verify accuracy of answers given.
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8.5 BERNARDO DE GALVEZ

Grade: Eighth

Topic: The Role of Spain and Spanish America in the American
Revolution

Objective:

e To collect, organize, and display data.
Time Frame: One class period

Areas of Infusion: Social Studies, Language Arts, Mathematics

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.4, 3.6, 3.9, 3.10 | SS.A.4, ME.1, LA.B.2 SS.A.4.3.1, SS.A.4.3.2, SS.A.4.3.3,
LA.B.2.3.2

Grade Level Expectations:

Social Studies:

e Understands factors involved in the development of cities in the United
States.

e Knows the role of physical and cultural geography in shaping events in the
United States.

Language Arts:

e Logically sequences information using alphabetical, chronological, and
numerical systems.

Mathematics:

e Construct and interpret display of data.

Materials:

Resource Section-Hispanics in the American Revolution
Handout #54-Matching Question Exercise

Paper
Pencils
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Strategies/Procedures /Activities:

e Teacher ahd students will read about and discuss the life of Bernardo de
Galvez. -

e Students will identify significant events in his personal and military career,
beginning with his birth and ending with his death.

e Students will individually display events and information by constructing a
time line. :

e Students will create a comparative time line with similar information about
other Spanish soldiers in the Revolutionary War.

Assessment:

e Teacher evaluation of time line.

Extension:

e Matching question exercise.
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8.6 THE MISSION COMMUNITY

Grade: Eighth
Topic: Exploration and Settlement of Florida, Texas, and California
Objective:

e To understand the layout and functions of an early mission community and
how it lead to the establishment of cities.

Time Frame: One class period

Areas of Infusion: Social Studies, Language Arts, Mathematics, Foreign

Language
GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES .
3.1, 3.2, 3.3, 3.4, 3.5, 3.6, SS.A.1, SS.A.4, SS.B.1, | SS.A.1.3.1, SS.A.4.3.1, SS.A.4.3.4,
3.7, 3.8, 3.10 SS.B.2, MA.B.1, SS.B.1.3.4, SS.B.2.3.4, MA.B.1.3.4,
MA.B.2, FL.C.1, LAB.2 | MA.B.2.3.1, FL.C.1.3.1, FL.C.1.3.2,
LA.B.2.3.2

Grade Level Expectations:

Social Studies:

e Understands ways patterns, chronology, and identification of historical
periods are influenced by frames of reference.
Understands factors involved in the development of United States cities.
Extends and refines understanding ways of judgement about cultural
characteristics influence perception of places and regions.

Language Arts:
e Uses creative writing strategies appropriate to the format.
Foreign Language:

e Uses new information from a target language class to enhance study of
another topic.

e Uses the target language to gain access to information within the target
culture.
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Méthematics:

¢ Knows equivalent forms of large and small numbers in scientific and
standard notation. '/
Materials:

Handout #55-Schematized Plan of a Mission Community
Handout #56-Misiones, Presidios, Pueblos

Handout #57-The California Missions

Handout #58-The Settlement of California

Paper

Pencils

Strategies /Procedures /Activities:

Discuss forts and early mission settlements in Texas and California.
Using “Schematized Plan of a Mission Community”, student will devise an
appropriate and realistic scale to be used in evaluating real-world size of a
mission community and its components.

e Students will produce a report ‘detailing real-world size of a mission
community and its components.

e Students will research Spanish words that were incorporated into the
English Language - will define the words and use them in writing sentences.

Assessment:

e Teacher evaluation of report.

Extension:

* Students will design an appropriate and “to scale” plan for the mission plan
provided.
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8.7 LIFE IN A SOUTHWEST COMMUNITY DURING THE 18™ CENTURY:
FOUNDING OF SANTA FE, EL PASO, AND ALBUQUERQUE

Grade: Eighth

Topic: The Exploration and Settlement of the Southwest: Arizona,
New Mexico, Texas

Objectives:

e To become familiar with daily life.

e To understand the importance of keeping daily journals.

e To write journals.

e To role-play.

Time Frame: Three days

Areas of Infusion: Social Studies, Language Arts, Foreign Language

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.4, 3.8, 3.10, SS.A.4, FL.C.1, FL.D.1, | SS.A.4.3.1, FL.D.1.3.1, LA.D.1.3.2,
3.11 LA.C.3,LAD.1 LA.C.3.3.1, FL.C.1.3.1

Grade Level Expectations:

Social Studies:

¢ Understanding factors involved in the development of cities and industries
in the United States.

Language Arts:

e Organize and effectively delivers a speech using a beginning, middle, and
end.

Foreign Language:

e Uses target language to gain access to information within the target culture.
e Understands how idiomatic expressions have an impact on communication
and reflect culture.

Materials:

e Background Information ,
¢ Handout #59-The Founding of Santa Fe, El Paso, and Albuquerque
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Handout #60-Tubac Presidio
e Paper
e Pencils

Strategies /Procedures/Activities:

Review handouts with students.

Conduct vocabulary lesson related to the Spanish Southwest.

Have each student assume a role in a typical 18%" Century community
comprised of a mission, rancho and settlement.

* Write a journal covering a two-day time period describing their daily life and
activities.

e In an oral presentation, have each student introduce himself/herself to the
class, describing his/her role in the community. Students may select a
historical or fictional role. Encourage use of props, simple costumes, music,
etc. (use target language in Spanish class).

* Research and report on the founding of the oldest state capital in the United
States.

Assessment:

e Content of personal journal/writing; oral presentation; performance
presentation
* Vocabulary quiz and/or crossword puzzle/word search created by students.
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8.8 HISPANICS ON STAGE AND SCREEN

Grade: Eighth
Topic: Hispanics in the United States
Objectives:

e To become familiar with Hispanics in motion pictures, theater, and
television past and present.

e To understand how the motion picture industries and television have
discriminated against Hispanics.

Time Frame: Four class periods

Areas of Infusion: Social Studies, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.4, 3.8, 3.10 SS.A.5, LA.D.2 SS.A.5.3.2, LA.D.2.3.1

Grade Level Expectations:

Social Studies:

e Understands the impact of significant people, events and ideas on the
development of the United States.

Language Arts:

e Uses creative writing strategies appropriate to the format.
e Uses language appropriate to purpose and audience.

Materials:

e Handout #61-Hispanic Hollywood

¢ Handout #62-Matching Question Exercises
e Background Information

e Paper

e Pencils

Strategies /Procedures /Activities:

e Review handouts and provide a discussion period.
e Ask students to see one of the films discussed in the handouts and write a
report analyzing the plot and major events of the film. If possible, view a
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movie made in the 1930’s and 1940’s to identify how Latinos were
stereotyped in films.

* Ask students to select an actor who they like and research for articles and
books on the actor and his/her career. Write a short biography and share
the information in class.

¢ Have students complete the matching questions exercise.

* Discuss with students the following critical thinking questions:

Why do you think the motion picture and television industries have
stereotyped Latino actors?

What do you think can be done to include more Hispanics as actors,
writers, directors, and producers in films, theater, and television?

Assessment:

* Students’ participation in discussions, oral reports, preparation of papers,
and completion of the matching questions exercise.

Extension:

¢ Create a time line of Hispanic pioneers in Hollywood.
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8.9 LATINO MUSIC AND DANCE IN THE UNITED STATES

Grade: Eighth
Topic: Hispanics in the United States
Objectives:

¢ Understand how dance and music are used in Hispanic culture to reflect
sociological and cultural identity.

¢ Understand the influence of significant Hispanic composers and performers
on U.S. music styles, traditions, and performance practices.

e Understand how the dance and music from Latin America and Spain have
had the greatest outside influence on U.S. popular dance and music.

Time Frame: Five days

Areas of Infusion: Social Studies, Language Arts, Foreign Language, Dance,
Music

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.3, 3.4, 3.8, 3.10, | SS.A.5, LAB.2, FL.C.1, | SS.A.5.3.2, LA.B.2.3.6, FL.C.1.3.1,

3.11 DA.C.1, MU.C.1, DA.C.1.3.3, MU.C.1.3.1, MU.E. 1.3.2

MU.E.1

Grade Level Expectations:

Social Studies:

e Understands ways significant individuals and events influenced the
development of the United States.

Language Arts:

e Uses language appropriate to purpose and audience.

Foreign Language:

e Uses target language to gain access to information within the target culture.

Dance:

e Knows the role of social, classical and theatrical dance in contemporary
society. B
e Understands dance in various historical periods.
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Music:

e Knows main characteristics of the music of various cultures, historical
periods, and composers. ]

* Understands how the elements of music connect to other subject areas.

Materials:

Background Information

Handout #63-Impact of Hispanic music and dance in the United States
Handout #64-Mexican Corridos and Rancheros

Handout #65-Tejano Music

Handout #66-The 1950s - The Mambo and the Cha-Cha-Cha Years
Handout #67-The 1960s - The Years of the Charanga, Pachanga, Bossa
Nova, and Bugala

Handout #68-The 1970s - The Era of Salsa

Handout #69-The 1980s and 1990s - The Years of Music and Dance
Crossover

Handout #70-Matching question exercise

Paper, Pencils ‘

Strategies /Procedures/Activities:

* Review the eight handouts with students and provide a period for
discussion, clarification, and analysis.
e Divide the class into groups and assign each one of the dances discussed in
the handouts.
* Have students learn the dance, research the music, and present a show to
the class or school.
Divide the class into groups.
Ask each group to research the career of one of the artists discussed in the
handouts and determine his/her contribution to art in the United States.
Ask students to view a movie, on the life of a Latino artist.
Ask students to discuss the impact of the artist on U.S. popular culture.
Discuss with students the following critical thinking questions:
Which is your favorite Hispanic dance and music and why?
Which Hispanic dance and music have had the greatest impact on U.S.
culture?
Which Hispanic entertainer?
Which current Hispanic artist is your favorite entertainer? Why?
Have students complete the matching questions exercise.

Assessment;

» Students' participation in discussions, preparation of report, group work,
and performance on the matching questions exercise.
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Grades
O-7-8
Visual Arts




MS.1 HISPANICS IN UNITED STATES WARS

Grades: Sixth/Seventh/Eighth
Topicf Hispanic Contributions to War Efforts
Objective:

e To understand the relevance of the Visual Arts as a tool for recording
History.

Time Frame: Three or Four class periods

Areas of Infusion: Social Studies, Language Arts, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.4, 3.10 VA.C.1, SS.B.1, VA.C.1.3.1, VA.C.1.3.2, LA.B.1.3.1,
SS.B.2, LA.B.1 S$S.B.1.3.1, SS.B.2.3.3

Grade Level Expectations:

Social Studies:

¢ Extends and refines use of various map forms.

Language Arts:

e Uses a pre-writing strategy suitable for the task.

Visual Arts:

e Understands and uses information from historical and cultural themes,
styles, periods of art.

e Understands the role of the artist and the function of art in different periods
of time and in different cultures.

Materials:

Books about artists, such as Goya, Cavada, Picasso
Time line from manual’s Time Line section
Background Information

Pencils

Paper

Crayons

Markers

e &6 o o o o o
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Strategies /Procedures /Activities:

Discuss Background Information - American Revolution, Civil War, WWI,
WWIL.

Identify in World Map locations where these wars took place.

Discuss role of artists in society.

Look at Cavada’s painting of the Civil War - Research other war paintings.
Divide class into 3 groups.

Each group will be assigned a painting of the selected artists for research.

A representative of each group will present information to the class.

Each group will write an essay about their selected artists and how they see
the interpretation of the work as it related to the event depicted and the
region of the world where it took place.

Each group will illustrate one of the wars discussed and include a
topographical map of the pertinent area.

Assessment;

Class discussion of essays and review of map.
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MS.2 SPANISH ARCHITECTURE

Grades: Sixth/Seventh/Eighth
Topic: Spanish Missions in the Americas
Objective:

e To focus attention on the influence of Spanish architecture on modern
buildings.

Time Frame: One week

Areas of Infusion: Social Studies, Language Arts, Mathematics, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.5, 3.10 VA.C.1, SS.B.2, VA.C.1.3.1, VA.C.1.3.2, SS.B.2.3.1,
MA.C.1, MA.C.2, MA.C.1.3.1, MA.E.2.3.1, LA.B.1.3.1
LA.B.1

Grade Level Expectations:

Social Studies:

e Extends and refines use of various map forms.
Language Arts:

e Uses pre-writing strategies suitable for the task.

Mathematics:

e Knows the properties of two and three dimensional figures.
e Performs the experiment and collects, organizes, and displays data.

Visual Arts:

¢ Understands and uses information from historical and cultural themes,
styles, and periods of art.

Materials:

Background Information

Handout #71-Spanish Architecture - Influence in the Americas
Camera, film

Paper
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e Pencil

Strategies /Procedures/Activities:

Introduce characteristics that identify Spanish Architecture from graphic.
Discuss vocabulary - patio, arch (arco), plaza, hacienda, adobe, stucco.
Look for and photograph examples of Spanish-style Architecture around
neighborhood.

Make list of locations.

Bring photos and list to class.

Display.

Divide class in small groups.

Discuss and show examples of Spanish style architecture.

Assessment:

e Record answers and determine which groups has the most correct answers,
bonus points given for one-of-a kind photo location.
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MS.3 PAINTED WALLS

Grades: Sixth/Seventh/Eighth
Topic: Conflict with Mexico
Objective:

o Identify cultural significance of murals in Art and Society in general.
Time Frame: One week or longer depending on project selected

Areas of Infusion: Social Studies, Mathematics, Visual Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.10 VA.C.1, SS.A.1, MA.B.4 | VA.C.1.3.1, VA.C.1.3.2, SS.A.1.3.1,
MA.B.4.3.2

Grade Level Expectations:

Social Studies:

e Extends and refines the use of various map forms.

Mathematics:

e Selects and uses appropriate instruments, technology, and techniques to
measure quantities and dimensions to a specified degree of accuracy.

Visual Arts:

e Understands and uses information from historical and cultural themes,
styles, and periods of art.

e Understands the role of the artist and the function of art in different periods
of time and different cultures.

Materials:

Books from Media Center on Diego Rivera

Text — Diego Rivera Political Art, Scholastic, March '93, Hispanic Almanac
by Nicholas Kanellos, from Media Center

Map of North America

Large roll of newsprint, pencils, rulers, markers, tempera brushes
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Strategies /Procedures /Activities:

Distribute information and discuss.

Identify Mexico on map and trace the change in boundaries that resulted
from Conflict between United States and Mexico.

Request information from Mexican Consulate on Diego Rivera.

Discuss murals and work of Diego Rivera.

Choose a theme for a class mural.

Select area where mural will be located - Measure area — Transfer
measurements to paper.

e Paint mural - hang mural.

Assessment:

e Completion of Mural.
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Grades
9-12




HISPANIC AMERICANS

“MANY CULTURES
ONE VOICE”

SUPPLEMENTARY INSTRUCTIONAL MATERIALS

Grades 9-12

Each high school has received the following supplementary instructional materials.

QUANTITY PRODUCT

3 classroom sets The Latino Experience in U.S. History by Globe
(35 textbooks per set) Fearon Education Publisher

24 Selected Transparencies | Exploring American History and Exploring World
with “Activity Sheets” History by Globe Fearon Education Publisher

3 Teacher Resource Using Planet Earth with Global Studies by Globe
Manuals Fearon Education Publisher

3 CD ROM “The Planet Earth” by Globe Fearon Education

Publisher
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HISPANIC AMERICANS

“MANY CULTURES
ONE VOICE”

Textbook: The Latino Experience in U.S. History
By Globe Fearon Educational Publisher

The book is divided into the following seven units:

Unit 1 Spain in the Americas (1000-1700)
Unit 2 Toward Independence (1763-1840)
Unit 3 A Time of Upheaval (1830-1870)
Unit 4 A Time of Growth (1860-1920)

Unit 5 Changes in the New Century (1900-1945)
Unit 6 A Changing Postwar World (1945-1980)
Unit 7 Latinos Today (1980-Present)

Contents of the Units:

The Big Picture: An overview of events around the world in the
time frame of the unit.

Time line: The unit visually organized by dates in a
sequential order.

Chapters: The chapters are ordered chronologically within
each unit.

Latino Heritage: Snapshots of personalities, literature, and other
culturally rich topics pertaining to the unit.

Contents of Each Chapter:
The book contains 30 chapters.

The chapters begin with a time line of the events being discussed.
Critical thinking questions appear throughout the chapters.
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Sections of the Chapters:

Thinking About the Chapter: Sets the stage for the chapter by
narrating important events that led to what is covered in each one.

Taking Another Look: Purpose setting and critical thinking
questions designed to analyze the contents in depth.

Snapshot of the Times: Serves as a timeline for the chapter.

Incorporated Biographies: Biographical synopsis of important
Latinos/Hispanics.

Focus On: Focuses on a cultural aspect of the Hispanic world
(food, traditions, celebrations, important issues, etc.).

Looking Ahead: Sets the precedent for the chapter that follows.

Close-Up: This section contains ways to assess and analyze the
contents of the chapters, from short answer to essay type
questions.

Special Sections:

Galleries: (portrayals of outstanding Latinos in different areas)
Writers
Artists
Performing Artists
Entrepreneurs
Scientists

The Artist’s View: (works by Latino artists)
Paintings
Sculptures
Other fine art items
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Teacher’s Resource Manual: The Latino Experience in U.S. History

Correlation Chart: Depicts the topics of each of the seven units.

Lesson Plans: This section contains lesson plans that can be used for the entire
unit for each one of the chapters.

Lessons Plans for the Artist’s View: These lesson plans are specially designed
for the section referring to Visual Arts.

Activity Sheets: One per chapter, help the student with different learning
strategies. Some of the following are:

Reading Timeline

Making Inferences

Understanding Graphs

Recognizing a Point of View

Using Maps to Understand History

Cause and Effects

Building Vocabulary

Using Primary Sources

Answer Key for Activity Sheets: Contains the answers for the activity sheets.

Unit Test: This is an examination for the entire unit using various types of
questions: short answer, essays, etc.

Chapter Test: Concentrates on individual chapters and uses various types of
questions as well.

Answer Keys for the Unit Tests and the Chapter Tests

Directory of Community Resources: This sections organizes in alphabetical
order the organizations and community resource centers that are of interest to
teachers and administrators as resources or services.

Using the Textbook for ESL/LEP Students: Activity sheets and lesson strategies
specially designed for student of Limited English Proficiency with their
respective answer key.

The Writing Process and Social Studies: This section serves as a guide for
composition and research work.

Outline Maps: World, Latin Americén, North and South America and the
United States. ‘
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The Planet Earth CD ROM and Teacher's Guide:
Teacher's Guide
Divided into six units:

Unit 1: Focus on Africa

Unit 2: South and Southeast Asia

Unit 3: East Asia

Unit 4: Latin America and Canada

Unit 5: The Middle East
Unit 6: Europe and Eurasia

User's Guide: Explains the different components (menus, and icons) of the
program.

Lesson Plans: This section contains lessons and suggested strategies for
teachers to use with the topics of each unit.

Global Studies Correlation Chart: Correlation of the Planet Earth and Global
Studies topics.

CD ROM
Software menus:
Satellite IImages: options to explore six continents

Physical Maps: options to explore the topography of the continents and
countries

Political Maps: options to explore continents and specific data about all
the countries

Thematic Maps: world maps by languages, religions, and other subtopics
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Sample Lesson Plan

INFLUENCE OF EUROPEAN POLITICS ON HISPANIC AMERICA
IN THE 19™ CENTURY

Grade: Tenth
Topics: World History
Objective:

e To recognize how events in one part of the world can affect those in another.

Time Frame: One class period or as part of lessons on Napoleon, Louis
Napoleon, and the Cuban-Spanish-American War

Areas of Infusion: World History, Geography, Language Arts

GOAL 3/CORE STANDARDS BENCHMARK
COMPETENCIES
3.1, 3.2, 3.4, 3.5, 3.8, SS.A.1, LAB.1 SS.A.1.4.3, SS.A.1.4.4, 1LA.B.1.4.1
3.10
Resources:

e The Latino Experience in U.S. History textbook (Globe Fearon)
e Spanish-American War Chronology from manual’s Resources section

Procedures/Activities:

e Develop a KWL format chart of Napoleon's campaigns in Europe that put his
brother on the throne in Spain, the reign of Louis Napoleon, and the
repressive government of Spain during the latter half of the 19" century.

e Discuss how these events in Europe affected Latin America:

Napoleon’s conquest of Spain in 1808

Naming of Joseph Bonaparte to the Spanish throne

Ouster of Joseph Bonaparte in 1815

Restoration of Ferdinand VII to the Spanish throne

Louis Napoleon as self-proclaimed Napoleon III of France

Naming of Austrian Archduke Maximilian as emperor of Mexico in 1864
Change in power to a new, less restrictive government in Spain in 1897

e Have students choose one nation and write a 2 — to 3 - page paragraph
essay describing how events in Europe affected events at home.
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Assessments:

e Students will explore cause-and-effect relationships between events in Europe and
events in Hispanic America. -

e Completion of Essay - Oral presentation.
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Sample Lesson Plan

HISPANIC CIVIL RIGHTS ACTIVISM

Grade: Eleventh
Topics: U.S. History and Government
Objective:

e To develop a chronology of the Hispanic Civil Rights Movement.
Time Frame: 3 weeks

Areas of Infusion: U.S. History, Government, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.2, 3.4, 3.7, 3.10 | SS.A.3, SS.A.1, LA.B.1, SS.A.3.4.1, SS.A.1.4.2, LA.B.1.4.1,
LA.B.2 LA.B.2.4.2

Teacher Resources:

e The Latino Experience in U.S. History textbook (Globe Fearon)

Procedures/Activities:

e Develop a KWL chart for the Hispanic civil rights. See if students can place
time frames with people or events. If so, begin a time line of Hispanic
activism on the board that students will fill in with research. Have students
copy this beginning time line for later reference.

e Assign students a research project to find out more about the Hispanic Civil
Rights Movement. Have students do research and add to the time line
events from the 1930s to the 1990s that show the development of civil
rights for Hispanics. Assign topics to students. The final research report
identify the person or organization involved, the significance of the event,
and the time frame, that is, a date or span of years.

e Some topics that students can investigate are:
e Cesar Chavez, Dolores Huerta, National Farm Workers Association
e La Raza Unida
e Voting Rights Act and amendments of 1982, Vélasquez v. City of Abilene
and Jones v. City of Lubbock
e Affirmative Action (set-aside programs) in education and business
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Southwest Voter Education and Registration Project
Mexican American Legal Defense and Education Fund
Cuban American Legal Defense and Education Fund
Puerto Rican Legal Defense and Education Fund
Young Lords Party

Assessment:

* Students will create a time line to trace the activities of Hispanic civil rights
activists from the 1930s to the 1990s.

180



Sample Lesson Plan

THE GOVERNMENTS OF HISPANIC AMERICAN NATIONS

Grade: Twelfth - Government
Topics: World History, Comparative Government
Obijective:

e To understand the effect of Latin America’s political instability on U.S.
immigration.

Time Frame: 2 weeks

Areas of Infusion: Government, World History, Geography, Economics,
Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS
COMPETENCIES
3.1, 3.2, 3.4, 3.5, 3.8, SS.C.1, SS.C.2, LAB.1 SS.C.1.4.1, SS.C.2.4.2,LA.B.1.4.2
3.9

Resources:

e The Latino Experience in U.S. History textbook (Globe Fearon)

Procedures/Activities:
e Develop a K-W-L chart.

e Based on this information, ask students to list reasons why they think some
Hispanic nations have found it difficult to maintain stable democratic
governments.

e Students may mention:
¢ the class system left over from Spanish rule;
e the wide gap between the landholders and their tenants;
e the role that U.S. and European companies played in controlling
natural resources;
inflation;
the role of communism.

e Have students research the largest-groups of immigrants that have entered

the U.S. since 1980 - Compare with political environment of their countries
of origin.
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Assessments:

* Students will present an oral report explaining how this recent immigration
has affected U.S. laws, economy and education.
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Sample Lesson Plan

THE ECONOMIES OF MODERN HISPANIC NATIONS, TRADE AGREEMENT
AND HISPANIC BUSINESSES IN THE U.S.

Grade: Twelfth - Economics
Topics: Self-sufficiency, Comparative Economics
Obijectives:

e To identify the importance of trade between Hispanic nations and the U.S.
Time Frame: 2 weeks

Areas of Infusion: Economics, Geography, Language Arts

GOAL 3/CORE STANDARDS BENCHMARKS

COMPETENCIES

3.1, 3.4, 3.6, 3.10 SS.A.1, SS.D.1 SS.A.1.4.1, SS.D.1.4.2
Resources:

e The Latino Experience in the U.S. History textbook (Globe Fearon)

Procedures /Activities:

¢ Ask for prior knowledge by asking students to describe what they think are
the major economic activities of several Caribbean and Central and South
American Hispanic nations. Use this as an introduction to a research
project on the economies of modern Hispanic nations and the effect of
NAFTA, MERCOSUR and other trade agreements on the development of
Hispanic business in the U.S.

e Have each student choose a Hispanic nation of the Caribbean or Central or
South America and prepare an illustrated poster that lists each of the
following items of information:

Type of economy (traditional, command, mixed)

Total area

Total population

Labor force

Most recent budget, including revenues and expenditures

Gross Domestic Product -

Land use by percentage of category

Chief crops
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Major natural resources
Major industries

Value and list of exports
Value and list of imports
Major trading partners
Any economic organizations (trade agreements) of which the nation is a
member.

e The poster could be illustrated with maps; pictures showing the economic
activity of the nation, and/or charts and graphs of economic information in
addition to the listing of information.

e Once students have completed their posters, display and schedule oral
presentations.

e To extend the lesson, ask students to predict the future of the nation they
selected based on their current economic pictures.

Assessment:

e Students will do research on and create posters to show the economic
activity of Hispanic nations.

¢ Working in groups, students will develop at least 3 comparison and contrast
statements about the nation each researched in relation to other nations.
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Lessons
K.1
K.2
Pre-K, K.3
Pre-K,K.3, 1.4
4.1

1.3
1.3
1.4, 4.1
2.1
2.1
3.2
3.2
3.2
3.3,5.1

3.4
4.1
4.1

42

4.2,4.3
4.3,5.2
4.3
5.4
6.1
6.2
6.2
6.2
6.3

6.4
6.4
6.5
6.6
6.7

7.1,7.2,82
7.1
7.1

72,83

Handout
Number

SBHRREE

8 HRE BREBY

NUMERICAL LISTING OF HANDOUTS

Title Page
Building a Spanish Ship 185
Other Masks 188
Chocolate — KWL Activity Sheet 189
All About Cocoa 190
US NEWS & WORLD REPORT-Pull Out-See
Resources Section
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HISPANIC AMERICANS

“MANY CULTURES
ONE VOICE”

GENERAL NOTE

The lesson handouts have been developed so they can be utilized in
grade levels other than the one specified in the corresponding
lesson plan.

This section also includes activity sheets, charts, and other
materials, which are referenced in the lesson plans.

A listing of handouts in numerical order is provided for easy access
and are correlated with each lesson plan.



Lesson K.1
Handout #1

Building a Spanish Ship

Columbus sailed in three ships - they were called CARAVELS. He gave names
to all three.

“La Nina”, “La Pinta”, “La Santa Maria”

To build the three Caravels you will need:

Construction Paper — Red, White, Brown
Scissors

Glue

Black Marker

. Brown Paper - Cut three (3) each of the following: Ships, Stern, Bow,

Mast.

. White Paper - Cut three (3) sails.

- Red Paper - Cut twelve (12) cross pattern — To make three crosses with

4 parts each. »

. Take four (4) red cross parts and glue in the shape of a cross to one

sail. Repeat with the other two sails.

. Take each sail and glue to each mast.
. Take black marker and draw horizontal black stripes on each ship.
. Glue each mast and sail to each ship. Repeat with the other two.

- On a piece of the white paper - write the names of the three ships.

Cut and paste on each shi .
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HANDOUT #1
Building a Spanish Ship
Columbus' Caravels
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HANDOUT #!

Page 2

Ship

Cut SIX (6)

Cut THREE (3)
-

(Back of Ship)

e o e e e )
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Lesson K.2
Handout #2

OTHER MASKS

Masks can represent other people or animals. Many times in Hispanic
carnivals, people wear masks that resemble animals. The Jaguar is a favorite
among the animal masks.

Material Needed:
e Markers
e Scissors
e String
1. Hole Puncher
Steps:
e Color the mask with very bright colors
e Cut out
¢ Punch holes on the sides
e Push string through and tie in knots

e Wear mask
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Lessons Pre-K, K.3
Handout #3

Chocolate - KWL Activity Sheet
CHOCOLATE

KNOW WANT TO KNOW LEARNED
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Lessons Pre-K, K.3, 1.4
Handout #4

All About Cocoa

CHOCOLATE is Mexico’s gift to the world.

When Cortez arrived in Mexico he met the Aztecs and found that they were
using cacao beans for trading and for making a very rich drink.

They called the drink “chocolatl”.
The cacao beans grow in a small melon shaped pod from the cacao tree.

The taste of the pure cacao is very bitter although the smell is very strong and
appetizing.

The Spanish took the cacao to Spain and would make the drink but adding
sugar to it. Sugar that they would get from New Guinea. For many years the
Spanish kept chocolate a secret until the French, Dutch, and English began to
settle in the Americas.

Today in Mexico the chocolate powder and the liquid are both used to flavor
meat and other dishes. Children also like their sweetened cacao drink very
much. They use a wooden stick called a “molinillo” to mix the cacao in their
drink.

When translating the word to English, “cacao” was spelled wrong and it was
changed to “cocoa.”
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Lesson 1.3
Handout #6

The Columbian Exchange — CORN

The Spaniards were introduced to CORN after Columbus’ first voyage and he
took some kernels with him back to Spain in 1493.

It is not certain whether he found it in Hispaniola or Cuba but he did find it in
his first trip. Later on, the explorers that followed him would find maize(corn)
all over the Americas. At first the Europeans decided that corn was a food for
the poor and no wealthy person would eat it. Soon, however, farmers realized
that corn produced a larger yield than wheat and by growing corn for their own
needs they could sell more wheat with more profit.

The Portuguesé brought corn to the Congo, Africa, in the 16™ century where it
was also used at first to feed the animals. In time it became the principal grain
crop north of the Congo, in Benin and among the Yoruba tribes.

Corn was also introduced to Asia although rice has remained a favorite grain.

Maize, as it was called by the Native Americans, also played an important role
as one of the main foods in the slaves diet in the United States, the Caribbean
and Brazil.

The usefulness of corn was quickly expanded. Domesticated animals such as
cattle and hogs thrived on corn and on the pulp made from its leaves. Corn
production has become a big business and agricultural scientists have
developed many hybrid types that produce extremely high yields.

Corn has been considered the most important grain in the Americas since Pre-
Columbian times. It was cultivated from present-day Chile in South America to
Montreal, Canada. The incredible variety of conditions between these two
points of geography attests to the diversity and variety of the maize plant.
Maize can be three feet high - as the Chapalote found in the desert of North
America - and also 12 feet high. This makes the plant adaptable to many
situations and purposes.

In some parts of the New World it was a staple. In the Andes it was a drink
that played an important role in the ceremonial life of communities. It was a
vegetable if eaten on the cob. Some made it into oil.

To the people the explorers encountered it was at times more than all this.

Maize affected time and space. Its cultivation determined how the space was
organized in the community. People selected their living areas close to the
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Lesson 1.3
Handout #6 (Continued)

maize fields. Space in the mountains was also organized according to the
altitude so that maize could be combined with other plants in the vertical
organization of the land.

Corn, beans, and squash were often cultivated together. One other reason
being that by doing this, the number of insects that attack the crops is
reduced. Dried beans and corn were added to beads and stews.

Dry corn of course required simple processing. It would be ground between flat
stones or with a stone and a pestle. Time was determined by the seasons of
cultivation of maize. Today, it has become the world’s main food grain
surpassing wheat, oats, barley, and rice.

There are many, many products that are made from corn. Glucose is the most
important produced from cornstarch and used ion serums. Corn can also be
refined into components that become main ingredients of certain products. In
recent years it has also been processed into gasohol fuel for cars.

Still today, corn comprises approximately 80% of the Mayan daily diet in
Central America and other Native American populations.

Kinds of Corn

There are five main kinds of corn:

¢ Dent Corn - Grown by Native Americans in the Southwest. It is called
“Dent Corn” because the dry seeds have dents in them. Used mainly to feed
livestock.

e Flint Corn - It is the main crop grown by Native Americans in the
northeastern states of the U.S. It has 8 rows of seeds on each ear and they
are very hard. That is why the name Flint - which is also the name of a very
hard rock.

¢ Flour Corn - It is very easy to grind and so the name.

¢ Sweet Corn - It is the corn generally grown to eat since Pre-Columbian
times. Today we buy it at the supermarket.

e Popcorn - Several kinds are grown in the Americas. The oldest one found in
the United States was in a cave near New Mexico for about 4,000 years - it
still popped when found!
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Lesson 1.3
Handout #7

Five Main Kinds of Corn-Activity Chart

Name Type of Corn

Characteristics

Varieties

Area Where Grown

Pictures
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Lesson 1.4, 4.1
Handout #8

All About Sugar

Sugarcane was first grown in New Guinea about 10,000 years ago. It was
brought to the Americas on Columbus’ second voyage and probably planted in
Hispaniola in December of 1498.

Cultivation of sugarcane and extraction of sugar is a very labor-intensive
activity and large number of workers are needed to produce sugar. After the
Native American populations began to decrease, in 1550, Europeans brought
African slaves to work in the Caribbean sugar plantations.

The first sugar produced in Hispaniola was shipped to Spain around 1516. The
Portuguese established sugar production in Brazil in 1526.

The technology of refining sugar - sucrose extraction - was established in Sicily
by 1600. The Moors of North Africa brought it to Europe.

Initially, sugar was used as a medicine in Europe and it was in great demand.
Later on it was also used as a sweetener and as a food.

Today, Brazil and Cuba are two of the largest world suppliers of sugar.
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Lesson 2.1
Handout #9

Making a Classroom Pifnata

Materials:

Steps:

Large Brown Cardboard Box
Masking Tape
Glue

Scissors

Pencils

Tissue Paper
Beads

Pom Poms
Twine

Yarn or Ribbons
Candy

Tape sides of cardboard box leaving one side open.

With pencil tip or scissors puncture small holes in the bottom of box.
Push twine, yarn or ribbons through the holes from the inside. Tie knot.
Fill box with candy or any other “surprise.”

Tape securely the open side.

Hang Pifiata outside from a tree or inside the classroom, hallway, etc.
Form circle around it.

Each student will hold a string, yarn, or ribbon.

Sing the Pinata song.

At the end of the song students will pull down on the strings until
bottom opens and the candy falls on the ground for everyone to share.
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Lesson 2.1
Handout #10

Here is Our Pifata
What a sight to see
Filled with treats and goodies
Just for you and me
When it's time
To break it,

We will circle round.
Then we’ll scramble for the
Treats

That fall down to the ground

To be sung to the Music of “Sing a Song of Six Pence” by Elizabeth McKinnon
from the book “Small Celebrations”, Warren Publishing House.
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Lesson 3.2
Handout #11

MY CIVIL RIGHTS

I have a right to be happy and to be treated with kindness in this room;
This means that no one will laugh at me, ignore me or hurt my feelings.

I have a right to be safe in this room;
This means that no one will
Hit me, kick me
Push me or pinch me.

I have a right to hear and be heard in this room;
This means that no one will
Yell - scream - or shout.

I have a right to learn about myself in this room;
This means that I will be
Free to express my feelings
and opinions without being
Interrupted or punished.

(Author Unknown)
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Lesson 3.2
Handout #12

BIOGRAPHY OF SIMON BOLIVAR

Simoén Bolivar (See MOHN buh LEE vahr) was born into a wealthy family in
Venezuela. In 1810, he led a revolution to free the northern part of South
America from Spanish control.

At first Bolivar met with little success. Then in 1819 his army defeated the
Spanish in Colombia. Bolivar was made president of a new nation named
Great Colombia.

In December of 1824, Bolivar defeated the Spanish army. Spain no longer
controlled colonial lands in South America.

Simén Bolivar's dream was to unite all of South America into “the greatest

nation in the world”. His dream was not to be. Great Colombia became the
nations of Colombia, Ecuador, and Venezuela.
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Lesson 3.2
Handout #13

CHART OF EVERYDAY ITEMS

List below 10 items that you find in your home that are from other areas of the
world.

Name or Describe Item Area of Origin/Country

10.
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Lessons 3.3, 5.1
Handout #14

A History of Caring for the Land
Caribbean National Forest Chronology

1824 - First Puerto Rican forest conservation law

1839 - Spain establishes Public Forestry Commissions in Puerto Rico
and first comprehensive forest law in the Americas

1860 - First Spanish public forestry appropriation for Puerto Rico

1876 - Spain proclaims “El Yunque” and other areas “forest reserves”
1898 — Crown lands of Puerto Rico passed from Spain to the United States
1903 - U.S. designates Luquillo a Forest Reserve

1905 - U.S.D.A. Bureau of Forestry published “The Luquillo Forest Reserve,
Puerto Rico” - the first detailed report about the Forest

1916 - First boundary survey indicates Luquillo Forest is 12,443 acres
1926 - Begin construction of road 191, main access to the Forest

1935 - The Luquillo National Forest was renamed the Caribbean National
Forest

1939 - Tropical Forest Experiment Station established in Puerto Rico now
Institute of Tropical Forestry

1946 - Forest designated an insular wildlife refuge

1976 — Luquillo Experimental Forest designated as part of the International
Network of Biosphere Reserves

1988 - El Portal Visitor Center planning initiated — center completed in 1996.

Note: Information provided courtesy of the United States Forest Service.
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Lesson 4.1 Provided by Education Department
Handout #16 Consulate of Spain, Coral Gables, FL

MANUFACTURING SUGARCANE

Read the following, then fill in the flow chart:

Sugarcane harvesting is very hard work. It usually takes hundreds of laborers
to cut the stalks down with machetes. They cut the stalks close to the ground,
remove dead leaves, and then cut off the tops. In order to make sugar,
sugarcane must be cut into short pieces. These pieces are put through the mill
which squeezes out the juice. The juice is boiled until it becomes a thick
syrup. The syrup is then put into settling tanks where it separates into brown
sugar crystals and a clear liquid called molasses. The brown sugar can be sold
as is. In order to get refined white sugar, the brown sugar crystals can then be
dissolved, treated with chemicals, and filtered to become pure white sugar.
This is sold as granulated, lump, or powdered sugar.

Do you
want refined
white sugar?
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Lesson 4.1 Provided by Education Department
Handout #16 Consulate of Spain, Coral Gables, FL

TEACHER ANSWER KEY

MANUFACTURING SUGARCANE

Read the following, then fill in the flow chart:

Sugarcane harvesting is very hard work. It usually takes hundreds of laborers
to cut the stalks down with machetes. They cut the stalks close to the ground,
remove dead leaves, and then cut off the tops. In order to make sugar,
sugarcane must be cut into short pieces. These pieces are put through the mill
which squeezes out the juice. The juice is boiled until it becomes a thick
syrup. The syrup is then put into settling tanks where it separates into brown
sugar crystals and a clear liquid called molasses. The brown sugar can be sold
as is. In order to get refined white sugar, the brown sugar crystals can then be
dissolved, treated with chemicals, and filtered to become pure white sugar.
This is sold as granulated, lump, or powdered sugar.

Sugar harvesting (Laborers cut stalks,
remove dead leaves, and cut tops off.)
|
Stalks are cut into short pieces
!
Pieces are put through a mill which
squeezes out juice.
l
Juice is boiled until it becomes a thick

syrup.

|
Syrup is put into settling tanks to make
brown sugar crystals and molasses.

Do you
want refined
hite sugar?

Sell brown sugar
as is.

| Yes
Disolve the brown sugar crystals, treat
with chemicals, and then filter it.
|
It can be sold as granulated, lump, or
powdered sugar.
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Handout #17

What Came From Where

Activity Sheet

Found in the Americas Brought from Europe
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Lesson 4.1
Handout #17

What Came From Where

The Americas
Corn

Potato

Peppers (Bell & Chili)
Chocolate

Vanilla

Beans (Lima, Pole, Kidney)
Pumpkin

Casava Root (manioc)
Avocado

Peanut, Pecan, Cashew
Pineapple

Blueberry

Sunflower

Quinine

Marigold

Answer Key
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Europe
Horse

Cattle

Pig

Sheep

Honeybee

Wheat, Barley, Oats
Sugar Cane from New Guinea
Onion

Lettuce

Okra

Peach and Pear
Banana from Asia
Olive

Daffodil

Daisy

Rice from Asia



Lesson 4.2
Handout #18

Creating an Explorer’s Log Book

Group Activity:

Have each of the five groups of students create a log book for the explorer they
have selected.

1.

2.

Design a cover for the log book.
Gather evidence. Books, maps, diaries, etc.
Write a “want ad” to hire crewmembers.

Make a public announcement through the intercom system (request
permission) to announce the voyage.

Identify the cost of the journey and a “sponsor.”

Trace the journey ~ and determine the stops along the way. Perhaps add
new stops to the original ones.

Write the dates of each day that the group is on the journey. Describe all
activities and findings of the day. Illustrate your findings.

Write detailed information about the plants, animals, rivers, inhabitants
found along the way. Illustrate your findings.

Upon returning from journey present findings to the “sponsor” - share
with class in oral report.
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Lessons 4.2, 4.3
Handout #19

Time Line of Early Settlement of Florida

1513 Juan Ponce de Leén first lands on the Mainland and names the area La Florida.
1512 Ponce de Le6n lands on the West Coast of La Florida and encounters the Calusa Indians.

1526 Lucas Vizquez de Ayllén establishes first European settlement in La Florida, San Miguel
de Guadalupe (on what is today the coast of Georgia), but it does not survive.

1528 Pinfilo de Narvéez leads an expedition into La Florida and gets as far as present-day
Tallahassee before being stopped by the Appalachee Indians.

1539 Hernando de Soto leads an expedition through La Florida.

1559 Tristdn de Luna y Arellano with 1,500 soldiers and settlers establishes Ochuse, near
present-day Pensacola, but it does not survive.

1562 Huguenots (French Protestants) establish Fort Caroline near what is modern day
Jacksonville, prompting the Spanish to increase their own efforts at settlement.

1565 St. Augustine is established by Pedro Menéndez de Avilés. It is the oldest continuously
inhabited European City in the United States.

1565 - Menéndez found seven settlements and missions, Nombre de Dios near St. Augustine;

1575 San Mateo (Fort Caroline); Santa Lucia (Saint Lucie County); Tequesta (Miami); San Ant6én
(Charlotte Harbor area); Tocobaga (Tampa Bay area); and Santa Elena (Parris Island, South
Carolina). Settlers included African slaves.

1608 - Some 50 missions are built in La Florida, and more than 16,000 Native Americans are
1618 baptized.

1655 Forty-four missions are still active in La Florida, stretching from St. Augustine to
Tallahassee and from St. Augustine to Santa Elena in what is modern South Carolina.
Some 26,000 Native Americans lived on the missions.

1672 The Spanish import enslaved Africans from Cuba to work as stonemasons on a new fort,
Castillo de San Marcos, to guard St. Augustine.

1693 The Spanish King frees all escaped slaves who lived in La Florida.

1738 Fort Mose becomes the first town of free blacks in what is now the United States.
1783 Spain regains La Florida at the end of the American Revolution.

1819 Spain cedes Florida to the United States.
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Lesson 5.4
Handout #22

STORY OF THE MURALS
Panama Canal Commission Administration Building

The story of the heroic effort that produced one of the supreme
achievements of all time - the construction of a water passage between the
world’s two greatest oceans across the isthmus of Panama - is powerfully
depicted in graphic detail in the Panama Canal murals. Mounted in the
rotunda of the Panama Canal Administration Building at Balboa Heights,
Republic of Panama, the murals have been a major Canal area attraction
throughout the years.

The murals tell the overall story of the building of the Panama Canal in
four main scenes, which show Gaillard Cut at Gold Hill, where the Canal
passes through the Continental Divide; the building of the spillway of Gatun
Dam, which dams the Chagres River to create Gatun Lake; construction of a
lock miter gate; and the construction of Miraflores Locks near the Pacific
entrance to the Canal. the frieze below presents a panorama of the excavation
of Gaillard Cut. The power of these vividly portrayed scenes has the effect of
linking all who view them in an unbroken chain with those engineering
masters and the heroic work force that created the Canal.

Canal Chief engineer George W. Goethal is credited with having the
foresight to ensure that a record of the monumental labor involved in the
building of the Canal was preserved in this art form, so that all who come after
might not only marvel at what was accomplished and appreciate its grandeur,
but might share in the sense of pride and commitment that this magnificent
achievement has always evoked, not only in those who built the waterway, but
also in all who have been involved throughout the years, in its operation and
administration. Goethal chose carefully the person who would be entrusted
with this special project selecting William B. Van Ingen of New York, an
outstanding artist who has achieved considerable fame for his mural in the
Library of Congress in Washington D.C. and the U.S. Mint in Philadelphia.

Van Ingen agreed to produce the mural at $25 per square foot, which
was the way such work was contracted for in those days; and the finished
murals cover about 1,000 square feet. Van Ingen and two assistants. C.T.
Berry and Ira Remser made charcoal sketches of Canal construction activities
for the mural during two visits to Panama in 1914, while on the latter part of
the construction work. Van Ingen then painted the murals on separate panels
in his New York studio. The panels were shipped to Panama and installed over
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Lesson 5.4
Handout #22 (continued)

a 3-day period in January 1915 under-the artist’s personal supervision. The
paintings have the distinction of being the large group of murals by an
American artist on display outside the United States.

Restorer’s remarks

The Panama Canal murals in the Administration Building rotunda are
the masterpiece of their creator, artist William B. Van Ingen. The light,
impressionist colors reflect the atmospheric quality of Panama and the bold
compositions commemorate in pictorial form, the actual building of the
Panama Canal.

Over the years, mold and dirt settled on the murals necessitating
cleanings in 1929, 1932, 1939, 1960 and 1993. during the 1993 conservation
project, over 22,000 cotton swabs were used to clean the murals of dirt and
grime, as well as old overpaint that was covering many areas of the mural,
particularly the sky of the frieze. The cleaning was accomplished with a
combination of cleaners that removed the grime and old varnish, but did not
harm the murals. A few areas of touch-up were needed, though not many, as
the murals were in good condition despite previous cleanings.

The entire project was documented with video and hundreds of photos,
both black and white and color, and an extensive written report was prepared
in English and Spanish to serve as a guide for any future restorations.

Van Ingen identified completely with the Canal work. In discussing the
murals at that time, he said that he had become so caught up in the
construction effort that he felt he, too, was a Canal worker. He said, “I forgot I
was an artist and had genuine regret at not being entitled to a number and a
brass identification badge.”

According to Van Ingen, his challenge in producing the murals had been
how to portray the magnitude of Canal construction. In explaining his
approach to the task, he said, “I tried to compose into one picture the views to
be seen from different standpoints, but united in the mind. It enabled me to
combine different periods of time in the construction work.” Commenting on
his perspective in composing the paintings, he added, “Any success the
paintings may have had, came, I believe, from an endeavor to see with the eyes
of the man in the ditch.”

The murals were restored in 1993 by art conservator Anton Rajer, of

Madison, Wisconsin, and rededicated in a special ceremony on September 29,
1998.
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Lesson 6.1
Handout #23

LEADERS OF THE AGE OF EXPLORATION

Prince Henry the Navigator (1394-1460) deserves to be called the father of
European overseas conquest. Prince Henry, the third son of King John I of
Portugal, assembled the most famous geographers, shipbuilders, and
mapmakers of his time at a maritime institution in Sagres in southern
Portugal. He financed voyages, made continuous improvements in ships and
nautical instruments, and gave impetus to Portuguese overseas expansion and
colonization of parts of Africa. By the time of his death, his vessels had sailed
to Sierra Leone, 1,000 miles south in the West African coast. Subsequently,
Bartholomew Diaz rounded the Cape of Good Hope in 1486, Vasco de Gama
reached India in 1498, and Pedro de Cabral discovered Brazil in 1500.

Queen Isabel of Castile’s (1451-1504) marriage to King Ferdinand of Aragon
(1452-1516) in 1469, united Spain's largest kingdoms a decade before both
became monarchs. Determined to expel the Muslims from the Iberian
Peninsula, the monarchs conquered the kingdom of Granada in 1492 after
eleven years of war. Two years later, Pope Alexander VI gave them the title of
“the Catholic Kings.”

Queen Isabella and King Ferdinand centralized royal authority and improved
the finances and administration of their kingdoms. They expelled the Jews
that did not convert to Christianity in 1492. These Spanish Jews were called
“Sephardic” and some of their descendants eventually came to the Americas.

In 1492 they also sponsored Christopher Columbus on his voyage to search for
a western route to the Indies. Queen Isabella insisted that the exploration and
settlement of the New World would be handled by Castile alone. A major
concern of Isabella was the conversion of the Native Americans to Christianity
and that they should not be enslaved. Isabella died a few days after Columbus
returned from his fourth voyage in 1504. As a result of Queen Isabella’s
decision to support Columbus, Spain would eventually rule over millions of
square miles in the Western Hemisphere, a territory much larger than the
Roman Empire.

Christopher Columbus (1451-1506) was one of the greatest sailors of his day
and his encounter with the Americas led to Spain’s amazing expansion

overseas, bringing enormous changes to both Europe and the Americas. Born
in Genoa, Columbus spent years in Portugal sailing to the coast of Africa,
England and the Madeiras Islands and learning mapmaking in Lisbon. He
married the daughter of one of Prince Henry the Navigator's sea captains, who
was the Portuguese governor of the Madeiras. Columbus developed the idea
that by sailing due west one could reach Japan, China, and the Indies. He
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approached the King of Portugal with his plan and requested his financial
support for such a voyage. When his plan was ridiculed, he moved to Spain
together with his son; his wife had died earlier.

For seven years Columbus worked to enlist the support of Ferdinand and
Isabella, who were in the midst of their war against Granada, the last Arab
Kingdom on the peninsula. Isabella agreed to finance his venture, and
Columbus was named the Admiral of the Ocean Seas. He set sail from Palos,
Spain on the Nifia, Pinta, and Santa Maria in August 1492. On October 12 the
expedition arrived at an island in the Bahamas Archipelago which Columbus
named San Salvador. Upon his return, he was received warmly by the
monarchs.

In September 1493, Columbus sailed on his second voyage with 17 ships. He
encountered and named several islands in the Lesser Antilles. The Hispanic
presence in the United States began when Columbus’s soldiers engaged in
combat with Carib Indians on the island that is now St. Croix on November
14, 1493. The Admiral named the island Santa Cruz, and the surrounding
islands, Once Mil Virgenes, thus the current name Virgin Islands. Three of
these, St. Thomas, St. John, and St. Croix, are U.S. possessions. On
November 19, Columbus made a landfall on Puerto Rico, which the Indians
called Borinquen. Upon arrival to Hispaniola, the Admiral found Fort Navidad
burned to the ground and all his men gone. Apparently, the Spaniards had
clashed with the Taino Indians and had been killed. Columbus then founded
Isabel, the second settlement in the Americas. Later he explored Cuba and
Jamaica before returning to Spain.

Columbus returned twice to the New World. On his third voyage, he explored
Trinidad, the coast of Venezuela and Guyana, and the island of Margarita. He
ran into difficulties while governing Hispaniola. Eventually, a royal
commission arrested Columbus and his brother and sent them both back to
Spain in chains. Restored to royal service, the Admiral began his fourth
voyage. He explored the coast of Honduras, Costa Rica and Panama. Later he
was marooned in Jamaica, rescued and brought to Hispaniola. He returned to
Spain in 1504 and died two years later, still believing that he had reached Asia
and not knowing he had found a New World.
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THE LOG OF CHRISTOPHER COLUMBUS
Primary Source

The Log of Christopher Columbus is a daily account kept by the Admiral of his
first voyage to the Americas and the return trip to Spain to share with his
sponsors, Queen Isabel and King Fernando of Spain. The Admiral wrote on the
Diario de a bordo (The On Board Log) from the time he left in his epic voyage,
August 3, 1492, to his return on March 15, 1493.

At the outset Columbus tells the “Highness,” the Catholic monarchs, that “I
decided to write down everything that I might do and see and experience on
this voyage...I propose to make a new chart for navigation...”

The Log records his departure from Palos, Spain, aboard his flagship the Santa
Maria and two other ships, the Nifia and the Pinta (caravels) on August 3,
1492. Martin Alonso Pinzén was the captain of the Pinta and his brother,
Vicente Yanez Pinzon, was in command of the Niifa.

The Admiral writes about his first problems encountered three days later. The
rudder of the Pinta slipped from its socket, which he believes was sabotage by
the owner of the ship, who did not want to participate in the voyage. He
arrives in Gomera, one of the Canary Islands, which were under Spanish rule.
After a difficult voyage, where the Admiral faces a frightened and rebellious
crew, Columbus explains how on October 11 about 10:00 p.m., he sees a small
light “like a candle.” A few hours later at 2:00 a.m. on October 12, Rodrigo de
Triana, a sailor aboard the Pinta, sights land after 33 days of sailing. At dawn
Columbus lands on the shores of an island in the Bahamas that the
indigenous people called Guanahani and that the Admiral names San
Salvador.

The Admiral describes in great detail the customs and personality of the people
he calls Indians (in this case the Taino Indians). He is surprised by how
friendly, gentle and generous are the Tainos. He sails and makes landfalls on
other Bahamian islands, Cuba (which he names Juana), and Hispaniola (La
Espaiiola).

The Admiral arrives in Cuba on October 28 and he writes on his Log, “I have
never seen anything so beautiful.” On December 6, he sails to Hispaniola;
today’s Haiti and the Dominican Republic. Ten days later the Admiral writes
“In all Castile there is no land than can be compared to this in beauty and
fertility.”
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His flagship, Santa Maria, hit a reef on Christmas Day in 1492 and sank.
With its remains, a fort is built called Navidad (Christmas). Leaving 39 men
behind, the Admiral begins his homeward voyage on January 16 and, after
stopping in Lisbon, arrives in Palos, Spain on March 15, 1493.
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THE SPANISH EXPLORATION OF NORTH AMERICA

Introduction

The Spaniards had found more wealth than they had imagined in Mexico
and South America. They filled their ships with gold, silver, and gems that had
belonged to the great Aztec and Incan rulers. They enslaved the proud Indian
peoples, and turned northward in their quest for even greater riches.

Exploration of the Gulf Coast

As Governor of Puerto Rico, Juan Ponce de Ledtn heard tales of a land
with a “fountain of youth” which could make the old young again. In 1513 he
set out to find this fountain, and discovered the land he named Florida
“flower-covered.” He also visited the Yucatan Peninsula of Mexico on his return
to Puerto Rico. Ponce de Leon died in 1521 as he led an expeditionary force
back to the West Coast of Florida. He was wounded during a hostile Indian
attack.

In 1527, Panfilo de Narvaez set out from Spain to establish a city at the
mouth of the Rio Grande River. Narvédez had helped conquer Cuba, and fought
along with Cortés in Mexico. His ships were blown off course, and the
expedition landed at Tampa Bay, Florida. In April 1528, he divided his forces,
sending soldiers on by foot, and ordering the ships to continue on to the Rio
Grande as planned.

The Narvaez group wandered inland for many months. They did not find
riches, and were plagued by illness, hunger, and Indian attacks. They
eventually survived by building five flimsy ships out of improvised tools and
materials, and set out to find their base in Mexico.

The boats they built were not very seaworthy, and Narvaez drowned
somewhere west of the Mississippi Delta. Two boats of approximately eighty
men landed in November 1528 near what is now Galveston, Texas. For many
years the survivors were slaves of the local Indian tribes. Finally, a few were
able to escape.

Cabeza de Vaca

One of the survivors was Alvar Nufiez Cabeza de Vaca. In 1535, he and
Estevanico, a slave of African and Arabic descent, began their walk to freedom.
For eighteen months they wandered peacefully among the Indian tribes,
crossing the Rio Grande River near present-day El Paso, Texas. They
eventually turned southwest towards the Spanish outpost in Mexico. There,
they were celebrated as heroes, and retold the Indian tales of northern cities
made of gold and riches.
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Thoughts of gold and endless weadlth inspired the Spaniards from 1539
through 1542 three expeditions traveled to find the golden Seven Cities of
Cibola as described by the Indians and as captured in medieval legend.
Fransisco Vasquez de Coronado explored the interior. Hernando de Soto left
from Florida and explored the Southwest. California was explored by sea from
the east by Juan Cabrillo.

The Coronado Expedition

In 1539, Coronado sent a scouting party north for more information.
Estevanico guided Fray Marcos de Niza throughout present-day New Mexico
and Arizona as they visited many Zuni Indian villages. When they approached
one particular town, the men saw a multi-storied pueblo made from sun-dried
bricks called “adobe.” The Indians had plastered the bricks with a local yellow
soil full of shiny particles of mica. In a certain light, the city of adobe sparkled
like gold. The Indians were not friendly and killed Estevanico. Fray Marcos ran
back to Mexico City to report to Coronado on “the city that shined like gold.”

Coronado was ready to go north by February of 1540. His expedition
included Spanish Calvary soldiers and Mexican Indians, with families along as
servants. Fray Marcos took the group to the “golden” city and Coronado was
very disappointed. He drove the Zuni from their city and fed his tired men with
additional food stores found there. From this base, Coronado sent out other
expeditions. As leader of one of these smaller groups. Garcia Lopez de Cardenas
discovered the Grand Canyon.

Quivira
Coronado spent the winter of 1540-1541 at a camp on the Rio Grande.

There he met a Plains Indian that the Spanish named the Turk. The Turk told
the Spaniards about a land called Quivira full of gold, silver, and jewels.
Although the story was suspect, the Spaniards wanted to believe it, and
followed the turk onto the Great Plains and to what is now the state of
Kansas. The Indian was lying, and Coronado had the Turk killed. Before he
could make further plans, Coronado was seriously injured when thrown from
his horse. Dejected and disappointed, the Spaniard led his men back to
Mexico.

The De Soto Mission

In his search for gold, Fernando de Soto had the same bad luck as
Coronado. In 1539, he landed at Tampa Bay with a large fighting force, and
wandered throughout the Southwest for three years. He visited lands, which
are now Tennessee and Arkansas. De Soto was the first European to see the
Mississippi River.
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De Soto was a cruel and ruthless conqueror. He plundered Indian
villages for food and supplies, and enslaved the Native Americans. He died of
fever along the lower Mississippi River in 1542. To prevent the Indians from
learning about his demise, his soldiers buried De Soto in the river, then floated
downstream to the Gulf of Mexico.

Cabrillo visits the California Coast

Juan Rodriguez Cabrillo set sail for the West Coast of North America in
1542. He was an older conquistador who had marched on Tenochtitlan with
Hernan Cortés. He discovered San Diego Bay as he sailed northward. Soon
after, he died from a fall. His expedition continued on without him, and visited
Oregon before returning to Mexico.

All three expeditions were unsuccessful in satisfying their greed for
wealth and treasure. In spite of this failure, Spain gained immeasurable
knowledge about the geography of North America. This valuable information
would be used in years to come as Spain established more settlements
throughout North America.

The Settlement of Texas and New Mexico

In 1598, the Spaniards launched another expedition northward from
Mexico, led by Juan de Onate. Unlike Coronado, he stayed on the eastern side
of the Sierra Madre Mountains. He founded the settlement of El Paso when he
reached a low mountain pass on the Rio Grande River. In his travels, he
explored the Great Plains and the area, which is now the Panhandle of Texas,
Oklahoma, and Kansas. Quivira lured Onate too, yet he found no more gold
than Coronado.

Colonists in this southern region founded the settlement of Santa Fe. Friars
spread out from there to convert the Indian tribes to Christianity. For seventy
years the friars and colonists planted fruit trees and tended large flocks of
sheep. In 1680, the northern pueblos rebelled and the Indians drove the
Spaniards from New Mexico.

Turned out of New Mexico, the Spaniards decided to explore Texas. An
expedition led by Juan Dominguez de Mendoz reported that Texas was “the
richest land in all New Spain...” “Rich” no longer meant gold, but an
abundance of natural resources for the Europeans to use in their quest for
land and power. Mendoza asked permission to settle Texas, and under his
leadership, it became a separate province of New Spain.
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THE EUROPEAN EXPLORATION OF THE AMERICAS
“{Tierra! [Tierral” (Land! Land!)

Upon the cry from the Pinta’s look out sailor, the captain ordered that a
cannon be fired into the dark of the early morning of October 12, 1942. At last,
they had found land.

Columbus and several sailors rowed ashore to an island in what we know today
as the Bahamas. Displaying the flag of Queen Isabel de Castilla (Isabella of
Castile) who had sponsored the expedition, Columbus claimed the island for
Spain. He named the island San Salvador. The Taino Indians, who received
the Spaniards with opened arms, called their place Guanahani. The European
conquest and settlement of the Americas had begun. Two ancient civilizations,
in a clash of worlds, had met, and this would change the course of world
history.

It is believed that Columbus was not the first European to set foot on the land
that would come to be called the Americas. Leif Erickson and other Vikings
had attempted to establish settlement in North America around the year 1000.
However, Columbus was the first to establish settlements that became
permanent. Soon Spain and other European nations would begin the conquest
of the Americas.

Columbus would return three more times to the Americas and he would begin
the conquest of the island of Hispaniola. He would be followed by explorers,
soldiers, settlers, and priests from Spain. In the decades to come Spanish
ships sailed up and down the Atlantic and Pacific coasts of the Americas,
penetrating its rivers and bays. The Spaniards established towns with homes,
hospitals, plazas, schools and universities, and fortifications. The Spaniards
found and took gold, silver and other minerals back to Europe.

Most impressive was the quick military conquest of an empire larger than
imperial Rome by a few hundred Spanish soldiers who, after conquering the
Caribbean defeated the Aztec and Inca empires. In 1521, Hernan Cortés
captured Tenochtitlan (Mexico City was built over its ruins) and defeated the
powerful Aztec empire in Mexico. Twelve years later, Francisco Pizarro
conquered the even larger Inca Empire. The Spaniards would explore and settle
approximately 80% of present United States. Spain would rule successfully for
three centuries most of the Americas, implanting its language, laws,
institutions, religion, and culture. '
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For Spain, and later Portugal, England, France, and other European countries,
the Americas provided them with unprecedented opportunities for expansion.
For the Native American nations the European conquest was catastrophic. Up
to 90% of the Indian nations were wiped out by European and later African
diseases. In some instances the Spanish settlers mixed with the Indians and
created mixed blood children known as mestizos.

Columbus’s first voyage to the Americas paved the way for the European
domination of the Western Hemisphere for the next 500 years. The significant
factors for the conquest of the Americas were the European advances in
military and naval technology. Europe’s constant wars gave rise to an arms
race in the 1400s. The invention of the printing press and increased literacy
allowed the news to travel fast in Europe, encouraging other nations to
participate in the conquest of the Americas.
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SPANISH-INDIAN RELATIONS IN THE BORDERLANDS OF
THE UNITED STATES (1513-1821)

The Black Legend

Spain passed a whole body of laws to regulate the treatment of Indians in the
Americas and spent considerable financial resources to educate them. Human
rights advocates like Father las Casas and Father Montesinos brought before
the Crown of Spain their concerns about the treatment of Indians in
encomiendas. Missionary scholars learned the Indian languages and recorded
the history of Indians for posterity. The Catholic Church founded schools and
universities throughout the Americas where many Indians and mestizos
(individuals of European and Indian backgrounds) were educated.

A mestizo such as El Inca Garcilaso de la Vega, who was born in Cuzco in
1539, became the most important historian of the entire colonial period. He
wrote Comentarios Reales (The Royal Tales) which explains the entire
history of the Inca Empire and later Florida of the Inca where he narrates the
De Soto's expedition to Florida. Both books are still read and have been
translated in many languages.

Were the Spaniards who created the largest empire of the West cruel and
inhumane? La Leyenda Negra or the Black Legend has portrayed Spaniards
as cruel, vicious, bloodthirsty conquistadors who came to the Americas with “a
thirst for gold” to become rich by plundering and exploiting the Indians.
Seldom, if ever, are the Spaniards referred to as settlers and pioneers. The very
word conquistador implies a warrior who comes to fight and kill. The Black
Legend, as most other legends, has some truth in it. Some Spaniards, as
soldiers in many past and present wars and military invasions, committed acts
of cruelty. This, however, was not the norm. Spain’s misdeeds were greatly
exaggerated by enemies who committed themselves as many or more atrocities
dealing with the Indians of the Western Hemisphere.

From the outset of the conquest of the Americas, Queen Isabel de Castilla
(Isabel of Castile) decreed that Indians who became Christian were free subjects
of the Spanish Crown. Queen Isabel reprimanded Christopher Columbus one
time when she found out that he had brought several Indians from Hispaniola
to be sold as slaves in Spain by telling him: “Admiral, how do you enslave my
free subjects?” Spanish monarchs consistently ruled that the Indians be
treated with respect. King Fernando’s (Ferdinand’s) Laws of Burgos of 1512
and the subsequent New Laws of 1542 declared that Native Americans should
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be given humane treatment. One of the laws of 1512 stated that “no Indian
shall be whipped or bitten or called a dog or, any other name, unless it is his
proper name.” Unfortunately for the Native Americans, the Court of Madrid
was too far from the Spanish American colonies and, at time, the monarchs’
good intentions towards them were not obeyed.

Unlike England under the Tudor and Stuart dynasties, the Spanish Court
debated openly and freely its colonial policy. Internal criticism was tolerated
and welcomed. Dominican priests such as Antonio Montesinos and Bartolomé
de las Casas strongly criticized the treatment of Indians in encomiendas and
repartimientos both in the Americas and Spain. These institutions gave a
group of Indians to an encomendero who could use them to work on mines or
fields in exchange for teaching them the rudiments of Christianity. In actual
practice, the Indians were exploited and frequently abused by cruel
encomenderos.

It is an irony that the internal criticism of Spanish colonial policy and the
limited freedom of the press and speech in Spain was, later used by its enemies
to attack and begin the Black Legend against that country. Father las Casa
published A Brief Account of the Destruction of the Indies in 1552. Las Casas
advocated justice for the Indians, but this book and other publications were
full of gross exaggerations. For example, he stated erroneously that between
30 to 50 million Indians had been killed by Spaniards in the Americas. The
Brief Account was reprinted many times in France, England, the Netherlands,
and German principalities along with bloody engravings of Spanish atrocities.
Spain was the most powerful monarchy in Europe during the Sixteenth
century, which caused envy and fear among the neighboring countries.
Moreover, after the Protestant Reformation, Spain became the Protector of the
Faith and began the Counter Reformation Movement.

These factors brought about a massive propaganda campaign against Spain.
Authors of books, and government leaders in London, Paris, Frankfurt, and
Amsterdam constantly criticized Spaniards as the most intolerant and cruel
people in the world. To date Spain continues the fight to eradicate this
negative image that still affects Latinos today in the United States.

Records show that Spain never pursued a policy of genocide or total
destruction of the Indian population in the Americas. No other European
country devoted so much effort and financial resources to convert the Indians
to Christianity and to teach them reading, writing, and arts and crafts in
hundreds of missions from California to the Straits of Magellan.
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THE MISSIONS

The mission was an institution created by Spain in the Americas to bring
about the peaceful incorporation of the Indians into the Spanish Empire. It is
outstanding to note how such a few missionaries could convert tens of
thousands of Indians without significant military protection. This institution
was found in North, Central and South America. Missionaries from the Jesuit,
Dominican and Franciscan orders labored under most difficult conditions and
faced a great deal of risk.

THE MISSION SYSTEM IN THE UNITED STATES

There were over 200 Spanish missions established in what is today the United
States. From the Atlantic Ocean to the Pacific Ocean thousands of Indians
lived among missionaries. In some places like Florida and California they were
highly successful; in others, like Texas, the missions had a difficult time
persuading the nomadic Indians to change their life style and live inside the
missions except when threatened by Plains Indians.

Critics of the mission system argue that it was a form of disguised slavery
under the name of religion. They explain that an alien culture was imposed on
the Native Americans and that European diseases killed many of them. They
also claim that the Indians led a very regimented and monotonous life.

In defense of the mission system, historians point out that most of the friars
had a sincere desire to peacefully integrate the Native Americans into Spanish
society, although in a subordinate status. They point out that the
missionaries fought constantly against soldiers and settlers that wanted to
abuse the Indian living in the missions. Thousands learned to read and write,
cultivate the land, raise cattle, construction trades, and religion.

The mission system was a method used by imperial Spain to extend peacefully
its control over vast areas of the Western Hemisphere. Many Indians adjusted
to life in the missions where many sought protection from cruel Spaniards and
enemy Indian nations. For example, in Texas, Indians moved to the missions
seeking protection from the Apaches.
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Matching Questions

Led an expedition of 17 ships
to the Americas in September 1493.

Was given the title of “Protector of
the Indians.”

Indian of the Caribbean.

Delivered a sermon complaining
about the abuse of Indians in
Hispaniola

in 1511.

Landed in North America in a
place the explorer named Vinland.

Financed Columbus’s first voyage to
the Americas.

Conquered the Aztec empire in 1521.

Conquered the Inca empire in 1538.

Enacted the Laws of Burgos of 1512
which advocated humane treatment

of Native Americans in the Americas.

Assembled the most famous
geographers, ship builders,
mapmakers of his time and financed
many voyages of exploration to
Africa.
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a. Antonio de Montesinos

b. Bartolomé de las Casas

c. Queen Isabella of Castile
d. King Ferdinand of Aragon
e. Christopher Columbus

f. Prince Henry the Navigator
g. Taino |

h. Leif Ericsson

i. Hernando Cortés

j. Francisco Pizarro
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ST. AUGUSTINE SCHOOL OF 1787

Introduction

In 1564, French Huguenots built an outpost called Fort Caroline, along
the St. Johns River in present-day Jacksonville, Florida. Later that year, King
Felipe II sent Admiral Pedro Menéndez de Avilés to the New World to drive the
French out of Florida and conquer it for Spain. Menéndez was a most
experienced sailor and the best man for the job. He had served his king for
many years, ensuring safe passage for treasure ships, which traveled, to and
from Spain to the Indies.

In September of 1865, Menéndez landed in Florida. He ordered the
priests with his expedition to celebrate a Mass of Thanksgiving, and invited the
local Indians to dine with his men in an act of friendship. He founded the city
of St. Augustine on the place of his landing, and it became the first permanent
European settlement in the United States.

St. Augustine School
The first integrated public school in the United States was opened in St.
Augustine in 1787. It was financed with funds from the Spanish Treasury.

The King of Spain appointed two instructors. Father Fransisco Traconis,
the first teacher, was a native of Cuba. Father Traconis received a salary of
eight pesos a month, in addition to the three hundred pesos he earned each
month as chaplain of the hospital. Traconis was in charge of the primary
grades. José Antonio Iguiniz was the teacher for the students in the upper
grades. The school was furnished with desks and benches; and the teachers
were provided with basic materials.

The exact number of students enrolled is unknown; but a census taken
in 1786 showed that 940 people lived in the community. They were divided into
the following groups:

¢ Foreigners (From England and the United States) 85
e Minorcans, Greeks, and Italians 469
¢ Native Floridians 50
e Spaniards 46
e Slaves 290

Total 940
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School attendance was compulsory for white boys and voluntary for
blacks. Many white boys did not attend after the age of fourteen when they
were able to be employed as working apprentices.

The school was in operation until 1821. It was progressive in its rules
and regulations; and unique in its education of black students. In contrast,
support for public education and the education of both white and black
students together was denied in the southern United States at the time.
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1493 Columbus brings sugar cane plants to Hispaniola from the Canary
Islands.

Early The encomienda system is established allowing those with

1500s land grants to use the labor of the Native Americans living on the
land in exchange for converting them to Christianity, paying them
for their labor, and taking care of them.

1508 Gold mining begins in Puerto Rico and the first permanent
European settlement in the Western Hemisphere is established.

1511 Diego de Velazquez de Cuellar conquers Cuba. First settlers arrive
on the island of Cuba.

1515 Gonzalo de Vedosa establishes a sugar mill in Santo Domingo to
make sugar from raw sugar cane.

1517 The production of sugar from raw sugar cane preempts all other
uses for enslaved Africans. The Spanish monarch signs a contract
allowing the importation of 4,000 Africans into Hispaniola.

1535 With Antonio de Mendoza as viceroy, Spain sets up the Viceroyalty
of New Spain to govern Mexico and its claims in what will become
the United States.

1536- Buenos Aires is founded and then abandoned after attacks

1580 by Native Americans. The city is later re-established.

1544 Spain sets up the Viceroyalty of Peru to govern lands taken from
the Incas.

1545 Fabulous silver veins are found near Mexico City, making the city
the wealthiest Spanish colony.

Silver is found on Mount Potosi in Bolivia.
1549 Fray Bartolomé de las Casas persuades the Spanish monarch to

out #31

TIMELINE OF SPANISH COLONIZATION 1493-1784

outlaw the abusive encomienda, the Spanish system of forced labor

that enslaved Native Americans.
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Mid-
1500s

1690-
1693

1717

1763

1765

1776

Manufacturing and other industries are discouraged in New
Spain for fear of hurting businesses in Spain.

Economy of Central and South American territories relies on
nonrenewable resource of silver.

Viceroy of New Spain sends soldiers to East Texas to build
missions and defends the area from the French. The project ends

‘when the French do not appear interested in the area.

Viceroyalty of New Granada - present-day Colombia, Ecuador,
Panama, and Venezuela - is carved out of the Viceroyalty of Peru
as more settlers come and the population grows.

France cedes the Louisiana Territory to Spain at the end of the
French and Indian War.

Gaspar de Portola becomes first governor of California and
establishes a fort at San Diego while Fray Junipero Serra builds
the first mission there.

Juan Bautista de Anza leads first colonists over land from Arizona
to establish presidio and mission at San Francisco, California.

Buenos Aires is made the capital of the Viceroyalty of Rio de la
Plata.

1. Spain regains possession of Florida.
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BIOGRAPHIES OF SPANISH AMERICAN INDEPENDENCE LEADERS

Francisco de Miranda

Francisco de Miranda fought in three revolutions. Born in Caracas, Venezuela,
in 1750, he went to Spain, and at 22 became a captain in the Spanish army.
From Spain he went to the British colonies in North America and fought with
the Patriots against Great Britain. He received the surrender of the British at
Pensacola, Florida, in 1781. In 1792, Miranda fought in the French Revolution
on the side of the revolutionaries. In 1806, he went home to join the patriots
in the fight for independence, but the attempt failed and he escaped to
England.

He returned in 1810, and on July 5, 1811, he and Simén Bolivar proclaimed
Venezuela independent of Spain, the first republic in Hispanic America. In
1812, Spain counterattacked and seriously weakened Miranda’s troops. An
earthquake also struck Miranda’s strongest area of resistance, and overcome by
the circumstances, Miranda surrendered. His followers turned him over to the
Spanish, and he died in 1816 in a Spanish prison. It was left to Simén Bolivar
to complete the liberation of Venezuela.

Simén Bolivar

Bolivar, known as the Liberator, was born in Caracas, Venezuela, in 1783. In
1810, he joined with Francisco de Miranda to fight for Venezuelan
independence from Spain and won a number of battles until the royalists
defeated the army in 1815. After another attempt at liberation in 1816, he was
finally successful in 1819 and was named president of Gran Colombia, which
included modern Colombia, Venezuela, and Ecuador. Bolivar then took
command of the independence movement in Peru and won its liberation in
1824. In 1825, he organized the government of Bolivia as an independent
nation. Bolivar was a dictator, and after a time, leaders rose up in the various
areas to challenge his power. Both Venezuela and Ecuador became independent
nations in 1830. Bolivar resigned as president of Gran Colombia in 1830 and
died the following year. He is remembered as the liberator of South America
and a great hero.

José de San Martin

Born in Argentina, San Martin was trained in Spain as a soldier. He returned
to Argentina in 1812 and offered his services to the revolutionaries. In 1817,
he led a force of soldiers across the Andes to defeat the Spanish and free Chile.
Elected president, San Martin stepped aside in favor of Bernardo O’Higgins, a
native Chilean who had been fighting the Spanish since 1810.

230



Lesson 6.7
Handout #32 (Continued)

San Martin then moved on to Peru. He won a series of victories against
royalist forces, seized the capital of Peru, and declared Peru independent.
However, there was still a large Spanish force in Peru. San Martin wrote to
Bolivar asking for help. The two met, but unable to agree on what they would
do and rather than endanger the cause, San Martin resigned and allowed
Bolivar to take command of the independence movement. Bolivar succeeded in
freeing Peru from Spanish rule in 1824.

Antonio José de Sucre

Sucre joined the independence movement at 16 and became the chief aide to
Simén Bolivar. A military genius, he won significant victories against the
royalist forces in Ecuador, Colombia, and Peru. He served as the first
president of Bolivia from 1826-1828.

Fray Miguel Hidalgo y Costilla

Hidalgo worked in the small village of Dolores in Mexico. Most of his
parishioners were poor Native Americans and mestizos. In addition to being
their priest, he tried to help them raise their standard of living by teaching
them new methods to take care of their vineyards and by setting up a
brickyard, a pottery works, and a tannery. He began the Mexican revolution on
September 16, 1810, by ringing the church bell and calling on his parishioners
to take back the land that had been theirs 300 years before. His speech
became known as EI Grito de Dolores, the cry of Dolores.

Some 60,000, mostly Native Americans, rallied to Hidalgo’s side, and they
fought the Spanish with clubs, knives, and their hands. For a time they
appeared to be winning, and captured a large portion of the country. The
creoles and peninsulares united against them, however, and supported the
Spanish army. Hidalgo was eventually captured and executed.

José Maria Morelos

Morelos. also a priest, took over after Hidalgo’s death. A better soldier than
Hidalgo, his troops captured a large portion of southern Mexico and in 1813,
he declared the nation independent. Again, the upper classes supported the
Spanish army, and Morelos was captured and executed.

José Marti

Marti was a poet who spent his life working for Cuban independence. Exiled
from Cuba, he wrote poems and political essays expressing the need for Cuban
independence, not just from Spanish rule but from prejudice and injustice.
Marti founded the Cuban Revolutionary Party while living in the United States
from 1881 to 1895. He returned to Cuba to lead the War of 1895, but was
killed early in the war.
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Antonio Maceo, Maximo Gémez

After Marti’s death, Maceo and Goémez continued the fight for Cuban
independence. Knowing that the Spanish outnumbered his troops five to one,
Goémez introduced guerrilla warfare. The war dragged on, and in 1898, a new
government came to power in Spain promising reforms. However, a series of
events led to the Cuban-Spanish-American War, victory for the United States,
and Cuban freedom from Spain. A U.S. military government was put in place
to run the country until it was considered ready for independence. In 1902,
Cuba was finally granted independence.

Maceo and Goémez had also led the fighting in the Ten Years’ War from 1868 to
1878. That war ended, not in independence but with an agreement that the
Spanish government would begin a series of reforms such as abolishing slavery.
Few of the reforms were ever carried out, which only added fuel to the
revolutionary fires.

Luis Mufioz Rivera

The leader of the Autonomist Party in Puerto Rico, Rivera believed that Puerto
Rican independence could be worked out with the new, more liberal
government that came to power in Spain in 1898. Rivera was correct, and the
new government granted Puerto Ricans the same rights as Spanish citizens as
well as the right to elect an assembly and representatives to the Spanish
Parliament. The first assembly met on July 17, 1898. However, the Cuban-
Spanish-American War intervened, and Puerto Rico became a protectorate of
the United States. '
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FIRST SPANISH PERIOD (1565-1763)

Throughout the first Spanish period in Florida the settlers and soldiers of St.
Augustine had to depend on a financial subsidy called the situado sent each
year from Mexico City. La Florida was not self-sufficient. When the situado
failed to arrive on time, the population of La Florida came close to
starvation. The situation improved somewhat when a cattle industry was
developed in the area of present-day Alachua County. In fact, the name
Alachua may have come from the rancho La Chua. The cattle ranches
provided St. Augustine with meat for local consumption and exported meat and
hides to Cuba and Spain. During the first half of the 18th century the cattle
ranches were abandoned because of Indian and British raids.

Besides St. Augustine, the other Spanish city established in La Florida was
Pensacola, which was founded for the second time in 1698. These two cities
were too far apart for close contact, and Pensacola was protected by a wooden
fort named San Carlos de Austria and St. Augustine by the Castillo de
San Marcos built with coquina stone. St. Augustine was twice attacked by
British armies. The first was led by James Moore of South Carolina in 1702,
and the second time by Governor James Oglethorpe of Georgia in 1740. Both
times the entire population of St. Augustine sought safety inside the Castillo.
The British attacked the fortress unsuccessfully. They did manage to burn the
entire city of St. Augustine twice. This city was a lone outpost protected by a
few hundred soldiers in the far reaches of the Spanish Empire.

During the Seven Years War called the French and Indian War in the United
States, the British captured Havana, Cuba. In 1763 Spain had to give up La
Florida to Great Britain in order to recover Havana. The entire population of
Florida, which was made up of 3,046 people, left for Cuba, including the few
remaining Indians and the Blacks from Fort Mosé. England ruled in Florida
for the next twenty years and divided Florida into two colonies, East Florida
and West Florida.

During this period the British gave many land grants in the Floridas. One of
the recipients of these grants was Dr. Andrew Turnbull from Scotland.
Turnbull acquired 100,000 acres in the area of Mosquito Inlet, approximately
eighty miles south of St. Augustine. He named the location New Smyrna since
Smyrna was his Greek wife's place of birth in Asia Minor.

Turner recruited 1,403 Minorcans, Greeks, and Italian peasants to work on his
Florida indigo plantation. The Minorcans came from one of the Balearic
Islands in the Mediterranean Sea. Today these islands belong to Spain.
Turnbull brought his recruits in eight ships arriving in New Smyrna in August

233



Lessons 7.1, 7.2, 8.2
Handout #33 (Continued)

of 1768. The settlement had trouble from the very beginning. Adding to 148
passengers who died during the voyage, 300 others died of disease and lack of
food furring the first winter in Florida. The mostly Minorcan laborers in New
Smyrna complained of cruel treatment by the indigo plantation overseers and
of horrible working and living conditions. The immigrants had signed a seven-
year indentured servant contract whereby they had to provide free labor during
that period in payment for the cost of the voyage

In 1777 the remaining 600 colonists, including the Minorcans, led by Francisco
Pellicer fled New Smyrna to St. Augustine. The British governor of East
Florida, Patrick Tonyn, gave them permission to settle on land north of the
City Gate. The 400 Minorcans settled and prospered in St. Augustine assisted
by their priest Pedro Camps. Their descendants still live in Florida and in
other parts of the United States.

Some individuals of Minorcan background rose to prominence. José Mariano
Hernandez (1788-1856) became Florida's first territorial delegate in Congress,
first to preside over the Territorial Legislature and the first Hispanic to be
awarded the rank of brigadier general. Stephen Vincent Benet (1827-1895)
became Florida's first appointee to West Point Military Academy. In 1874 he
became the youngest brigadier general of his time. General Benet fought for
the Union during the Civil War. Three of his grandchildren, Stephen Vincent,
William Rose, and Laura, achieved literary fame.

Due to the capture of Pensacola by General Bernardo de Galvez in 1781, and
other Spanish victories during the American Revolution, Spain regained the
Floridas. This time it would be a weaker Spanish presence in East and West
Florida, facing an expansionist young United States.
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THE CASTILLO de SAN MARCOS

The Castillo de San Marcos defended Spanish Florida successfully during
the colonial years. The Castillo was never captured by the British, who
attacked it twice, and the Castillo was the only reason that Spain was able to
hold Florida for as long as it did.

The construction of the fortification began in 1672, two years after the
founding of Charles Town (today’s Charleston) by the British. With the British
a few days sail from San Agustin, Spanish Florida was greatly at risk of a
military and naval attack. Ignacio Daza, a military engineer from Havana,
Cuba, designed and began the construction. He died six months later and
another Havana engineer, Juan de Ciscara Ibafiez, took over the supervision.

Twenty-three years later, in 1695, the Castillo was completed during the
administration of a Havana-born governor, Laureano Torres de Ayala. The
walls of the massive fortification are twelve feet thick at the base and eight at
the top. The Castillo has a large square in the center and four bastions in
each of its corners.

The Castillo de San Marcos first came under fire in 1702 during the War of
Spanish Succession, also known as Queen Anne’s War. For fifty days South
Carolinians attacked the Castillo until they gave up and returned home.

In 1740 an army of Georgians and Carolinians led by Oglethorpe bombarded
the Castillo for twenty-seven days. Again, the Castillo proved to be
unassailable. The walls of the Castillo were built with a shell-like stone
called coquina which, was taken from nearby Anastasia Island. This stone is
unique in that it does not shatter when hit by a cannonball. The coquina
walls seemed “to swallow” the cannonballs, to the chagrin of the British
attackers. The patio and the rooms of the Castillo were large enough to
accommodate all of the 3,000 people of San Agustin and the 100 Fort Mosé
residents as well. During both British attacks all 3,100 residents moved to the
Castillo. The Castillo was named Fort Marion in 1825, but the original
name was restored in 1942. The Castillo de San Marcos is open for visitors
and is administered by the National Park Service, together with the St.
Augustine Historical Society.

Cost
The estimated cost of construction was 70,000 pesos but by the time it was

finished a total of 138,375 pesos had been spent. In today's money this would
equal an amount of $218,632.
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As forts were so expensive to build, Spain devised a way to obtain the needed
resources. Each time a Spanish explorer found a treasure he would have to
pay anywhere from twenty to fifty percent to the King of Spain.

Parts of the Castillo

e Bastion - a part that is built out of a corner allows defenders of the fort to
fire upon a larger area. There are four bastions at San Marcos.

e Curtain - a wall connecting two bastions which is part of the main wall.

* Glacis - gradual slope created between a fort and the open area surrounding
it to prevent surprise attacks, as it allowed the defenders to see attackers
coming from afar.

e Portcullis - a large room made of iron or wood bars that closed behind the
drawbridge to prevent anyone from entering the fort.

* Ravelin - triangular shaped building in front of the main gate that protects
the entrance to a fort.

 Sally Port - opening in the wall of a fort used by soldiers when going out to
attack the enemy. At San Marcos it is also the entrance to the fort.

¢ Terreplein - a broad, flat raised area on which cannon were placed to fire on
attackers -- it is also called the gun deck.

* Moat - an area dug out around the fort and filled with water; it prevented
easy access from anywhere, except the drawbridge.

e Wells - inside wells are necessary to keep ample water supply in case of an
enemy siege.
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THE ST. AUGUSTINE SCHOOL:
THE FIRST INTEGRATED PUBLIC SCHOOL IN THE UNITED STATES

Primary Source

The first integrated school in the U.S. was opened in St. Augustine in 1787,
although a school for white children had already been founded there in 1606
and closed in 1763.

The King of Spain appointed two teachers. Father Francisco Traconis, a native
of Santiago de Cuba, was the first teacher of the first integrated school,
receiving a salary of eight pesos a month over and above his regular salary of
three hundred pesos as chaplain of a hospital. He was in charge of the primary
grades. The other teacher, Jose Antonio Iguifiiz, was in charge of the upper
grades. The school was furnished with desks and benches.

The exact number of students is not known but a census taken by Father
Hassett in 1786 shows that the 940 people who lived in this community
comprised four groups:

e Foreigners (British and United States) 85, and owned 126 slaves.

e Minorcans and a few Greeks and Italians who had come from the New
Smyrna colony 469, who had brought 70 Blacks.

e Named Floridians by Father Hasset - included 50 people who had lived in
Florida prior to 1763, and with them were 82 Blacks.

e Spaniards - 46 with 12 slaves.

The total population of 940 was divided into 650 White and 290 Blacks, of
whom 69 were boys and 74 were girls, ages 7 to 15. It is assumed that the
number of students was less than the number of White school age boys -- 69 --
because at this time boys were employed as apprentices at 14. The number of
Black students is not mentioned.

It is established that school was compulsory for White boys and voluntary for
Blacks.

The school was in operation until 1821 and was without question ahead of its
time in rules and regulations. During this time education was denied by law to
Blacks in the southern United States.

Public support for education and education of White and Black students under
the same roof in St. Augustine was unique at that time.
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EL RANCHO LA CHUA

Vaqueros or cowboys are usually thought to be from Texas or other
Southwestern states. However, the first cattle ranches in the United States
were in Florida. Juan Ponce de Leén brought the first cattle and horses to
North America during his unsuccessful attempt to colonize Florida in 1521.
Later the Spanish established their first permanent settlement in St. Augustine
in 1565.

During the last half of the seventeenth century cattle ranches flourished in
central Florida. One of the largest and most successful was el rancho (ranch)
La Chtia. The ranch belonged to the Menéndez Marquez family who was
related to the founder of Florida, Pedro Menéndez de Avilés. La Chtia ranch
extended from the St. Johns River westward to the marshes of the Gulf of
Mexico and from Lake George north to the Santa Fe River. At one point La
Chta had one-third of all the cattle and horses in Florida.

Tomas Menéndez Marquez was born in Florida in 1643 to Francisco Menéndez
Marquez and his Cuban wife, Dofia Antonia de Pedrosa. While serving as
acting governor, Francisco obtained money to run a cattle ranch. Francisco
Menéndez's La Chta was worth 8,000 pesos and showed an annual profit of
700 pesos. He died when his son Tomas was six years old. When Tomas
Menéndez grew up and took over the ranch, it was in ruins. An Indian
rebellion had killed most of the cattle. Gradually, he increased his herds and
became a successful rancher. The construction of the Castillo de San
Marcos increased the demand for meat in San Agustin.

La Chuaa grew in size, became the largest rancho, and soon Tomas Menéndez
had 7,000 head of cattle. He sold hides to Cuba and Spain and meat to San
Agustin and the Spanish missions. The Florida vaqueros were Blacks,
Hispanics and Florida Indians. War destroyed La Chua. James Moore's
invasion of Florida in 1702 with an army of Carolinians and Creek Indians
forced the Menéndez Marquez family to abandon the ranch. Toméas Menéndez
died in New Spain in 1706. This criollo or creole vaquero of Spanish-Cuban
background was the most successful ranchero in Florida.

Reference: Ann L. Henderson and Gary R. Mormino, Editors, Spanish
Pathways in Florida, Pineapple Press, Sarasota, Florida, 1991, pp. 118-139.
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THE MISSIONS OF LA FLORIDA

The first mission in Florida, Nombre de Dios (Name of God) was founded in
San Agustin by secular priests who came with Menéndez in 1565. The
following year Governor Menéndez brought Jesuit missionaries. The Jesuits
established missions as far north as the present state of Virginia. Many Jesuits
were Killed by the Indians and they decided to leave Florida. They were replaced
by Franciscans who arrived in 1573. The Franciscan missionaries were
successful in building an effective mission system throughout La Florida. The
Franciscans taught thousands of Indians farming, cattle raising, arts and
crafts, carpentry, weaving, reading and writing, as well as religion.

The Franciscans also studied the native languages of the Indians and compiled
dictionaries and grammar books. In 1614 the missions of La Florida were
visited by Fray Luis Jeronimo de Oré, commissary-general of the Indies of the
Franciscan Order. After his visit, Father Oré published a book called Martyrs
of Florida. He described how one priest, Father Francisco Pareja, had written a
Timucuan-Spanish dictionary and grammar book along with several Timucuan
language religious books. Father Oré was amazed at how quickly the Indians
learned to read. He stated “with ease many Indian men and women have
learned to read in less than two months, and they write letters to one another
in their own language.” In essence, the Franciscans were implementing
bilingual education for the first time in the United States in the Florida
missions.

By 1655 the Franciscans had converted 26,000 Timucuan and Apalache Indians
who lived in thirty-eight missions attended by seventy friars. The missions
extended north from St. Augustine to the Carolinas, and west from St.
Augustine toward the Gulf Coast of Florida. The missions came to a tragic end.
Between 1702 and 1706 the British Governor James Moore of South Carolina
led several invasions to La Florida burning all the missions to the ground.
Some Franciscan missionaries were massacred and thousands of Florida
Indians were sold into slavery in Charleston. The few hundred Indian survivors
moved to St. Augustine to be close to the protection of the Castlllo de San
Marcos.
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Short Poems

One of the most delicate forms of poetry is the HAIKU. Haiku comes form the
word haiku, meaning, “beginning phrase.” The small poem makes a statement
or paints a picture through a careful choice of words. The content is usually
about nature and the poet’s emotions about nature.

Basho, a 17™ century master of the haiku in Japan, said of it, “Let your hokku
resemble a willow branch struck by a light shower and trembling a little in the
wind.” His best known hokku was, at the time, memorized by every Japanese
schoolchild.

The old pond, aye! and
The sound of a frog leaping
Into the water.

Even though the formula for writing a haiku is simple, it is not easy to say
something significant in seventeen syllables.

Haiku Line 1 - five syllables
2 - seven syllables
3 - five syllables

Originally, the hokku was the first three lines of a TANKA. They are now
separate forms of poetry. The extra lines allow a little more elaboration.
Simply add two 7-syllable lines to a haiku and you have a tanka.

Tanka Line 1 - five syllables
2 - seven syllables
3 - five syllables
4 - seven syllables
5 - seven syllables

Cinquain Line 1 - two syllables
2 - four syllables
3 - six syllables
4 - eight syllables
5 - two syllables
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HISPANICS IN THE AMERICAN REVOLUTION

Shortly after his appointment as Commander-in-Chief of the Continental Army
of the thirteen colonies, General George Washington asked his officers to take
an inventory of the military supplies of the colonies. When informed that
there were only 10,000 pounds of gunpowder in all the colonies at war, General
Washington was “so struck by the news that he did not utter a word for half an
hour.” With so little gunpowder, each Patriot soldier would be able to shoot
just nine times! The need to find weapons, military and medical supplies, food,
and money became the most important objective of the army and the Patriot
government in Philadelphia.

It was extremely difficult in 1775 for the thirteen colonies to conduct a
successful war against Great Britain, the strongest naval and military power in
the world at the time. The American colonies were not even united in their
willingness to fight for independence. According to historians, only one-third
wanted independence, while another third opposed it, and the rest were
neutral. After France declared war against England, General Washington felt
it was necessary for Spain to also enter the war to achieve victory. He wrote to
Governor Morris on October 4, 1778, saying: “If the Spaniards would but join
their fleets to those of France and commence hostilities, my doubts would all
subside. Without it, I fear the British Navy has too much in its power to
counteract the schemes of France.” Without the considerable diplomatic,
financial, military and naval support of France and Spain and, to a lesser
degree, the Netherlands, the American Revolution might have failed.

Financial Assistance to the American Revolution

Before the colonies issued the Declaration of Independence on July 4, 1776,
the Spanish Ambassador to France, the Count of Aranda, met with the French
Minister of Foreign Affairs, the Count of Vergennes, to discuss how each
country could help the American colonies. Both France and Spain were ruled
by Bourbon monarchs, Louis XVI and Carlos III, who were bound by the
Bourbon Family Pact. They viewed the rebellion of the thirteen colonies as a
great opportunity to punish their ancient enemy, Great Britain. Being aware
of the desperate situation of the thirteen colonies, the Bourbon kings agreed to
give them a gift of two million Tournois Pounds (a French currency), each
nation supplying one million.

The Tournois Pound was a "unit of accounting” during the Middle Ages. In
1667 it became the "currency of accounting” for all the Kingdom of France and
its provinces: 1 Tournois Pound equals 20 sous - 1 sou equals 5 centimes
equals 5 francs. With that amount of money, the Continental Army received
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the following: 216 brass cannons, 209 gun-carriages, 27 mortars, 12,826 shells,
51,134 bullets, 3,000 boxes of gunpowder, 30,000 guns with bayonets, 4,000
tents, and 30,000 suits.

A Spanish corporation, Rodriguez, Hortalez y Cia, was organized to send the
shipments. Later, another corporation headed by Diego de Gardoqui (who
would later serve as Spain’s first ambassador to the United States from 1785 to
1789), called Gardoqui and Sons Corporation continued to assist the thirteen
colonies until the end of the war.

The Spanish colonies in the Americas provided considerable financial
assistance to the thirteen colonies. Louisiana’s governors Luis de Unzaga and
Bernardo de Galvez gave gunpowder, rifles, medicine, food, and other vital
supplies to the armies of General George Washington in Virginia and General
George Rogers Clark in the Ohio Valley. Junipero Serra, the founder of the
Franciscan missions in California, requested that in that territory each
Spaniard contribute two pesos and each Indian one peso.

In the spring of 1781, General Washington and General Rochambeau were
desperate for money to buy weapons, military supplies, food, and clothing, and
to pay their soldiers’ salaries in arrears. Rochambeau wrote several letters to
French Admiral de Grasse requesting immediate financial assistance. A ship
was sent to Havana, Cuba, and 1,200,000 tournois pounds were raised in a few
days. The money was taken to the Chesapeake Bay and given to the two
generals to help finance the Yorktown campaign which ended with the
surrender of the British army on October 31, 1781.

Another type of financial assistance was that provided to the small fleet in
Havana of the seven ships of Alexander Gillon from South Carolina. In 1778
Gillon’s ships were repaired, armed, and equipped at a cost of 64,424 pesos.
Juan de Miralles (who would later serve as the Spanish diplomatic agent in the
thirteen colonies) paid for the repairs at the Havana shipyards. The financial
assistance provided by Spain and its colonies proved crucial to the success of
the American Revolution. Without the significant financial assistance of
Spain, and also France, it would have been extremely difficult for the thirteen
colonies to defeat Great Britain.

Hispanics Fighting under the Thirteen Colonies
Some Hispanics served in the Continental Army and in the Navy during the

American Revolution. One of them was Jorge Farragut, who was born in
Ciudadela, Menorca. Today this island is part of the Spanish Balearic Islands
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in the Mediterranean Sea. Farragut became a first lieutenant and later a
captain of a ship in the navy of South Carolina. He fought the British at
Savannah and was captured at Charleston. Later he was exchanged as a
prisoner of war and joined the forces of General Francis Marion fighting at the
battles of Cowpens and Wilmington. At the end of the war, Farragut had
attained the rank of major in the cavalry.

Jorge Farragut was the father of David Glasgow Farragut, who would later
become the first person in the United States to be awarded the rank of four-
star admiral of the navy at the end of the Civil War.

The Military Campaigns of General Bernardo de Galvez

Bernardo de Géalvez had had a successful military career in the Spanish army,
participating in wars in Europe, North Africa, and New Spain (Mexico). At the
age of 29 he was appointed the Spanish governor of Louisiana. This territory
encompassed all or part of thirteen present U.S. states extending from the Gulf
of Mexico to Canada and from the Mississippi River to the Rocky Mountains.
Once in office the young governor began helping the American Patriots by
opening the Port of New Orleans and the Mississippi River to them,
confiscating eleven British ships, and expelling all British subjects from the
territory. He continued the covert military assistance of his predecessor to the
thirteen colonies.

On June 21, 1779, Spain declared war against Great Britain. Galvez organized
a small army in New Orleans and in a few weeks captured five British forts in
the Mississippi Valley, taking over 1,000 prisoners. One of this subordinates,
Ferdinand de Leyba, repulsed a combined British and Indian attack on St.
Louis on May 26, 1780. A few months later, on February 12, 1781, a small
unit of Spanish soldiers captured the British fort of St. Joseph on Lake
Michigan. The King of Spain, recognizing Galvez's military exploits, promoted
him to brigadier general.

General Galvez continued his attacks on the British in the Gulf of Mexico.
After a siege of twenty-one days he captured the city of Mobile. Galvez began
immediate preparations for the capture of Pensacola, one of the most
important British strong hold in the Gulf of Mexico. This city was the capital
of the British colony of West Florida and was defended by a British and Indian
army of 2,500 soldiers and two frigates. Receiving reinforcements from
Havana, Cuba, Mobile and New Orleans, General Galvez's army eventually
numbered 7,677 soldiers. His international army was made up of black and
white soldiers born in Spain, Mexico, Cuba, Puerto Rico, Santo Domingo,
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Louisiana, and other Spanish territories. A large Spanish fleet commanded by
Admiral José Solano y Bote participated in the siege of Pensacola.

General Galvez's bravery was demonstrated time and again. When a Spanish
naval officer, José Calvo de Irazabal, refused to risk entering Pensacola Bay
after his flagship, the San Ramén, ran aground, Galvez led three ships past the
guns of the British fort and successfully penetrated the bay. During the entire
battle Galvez was often on the front line leading his soldiers and was seriously
wounded in the battle.

After two months of heavy fighting, the British surrendered Pensacola on May
8, 1781. General Galvez was promoted to lieutenant general, named
additionally governor of Florida, and made a count by King Carlos III of Spain.
His coat of arms depicted him on a ship with the inscription Yo Solo (or I
Alone) in remembrance to his courageous act of entering Pensacola Bay with
three tiny ships. Later, General Galvez was appointed governor of Cuba and,
upon the death of his father, Matias de Galvez, he became viceroy of New
Spain.

Historian Orwin Rush has called the battle of Pensacola “a decisive factor on
the outcome of the Revolution and one of the most brilliantly executed battles
of the war.” This is the only battle of the American Revolution about which
the commanding general wrote a contemporary account. Galvez's Diario is a
remarkable day-by-day account of the siege of Pensacola.

A few months later Cuban-born General Juan Manuel de Cagigal, who was
General Galvez's second-in-command at Pensacola, captured the Bahamas.
Galvez's, Matias, the viceroy of New Spain, also fought the British in Central
America.

It is indisputable that Spain and its Spanish American colonies played a
significant and decisive role in the American Revolution. As a result of the
Peace of Paris of 1783 that ended this conflict, the thirteen colonies achieved
their independence and Spain regained East and West Florida from Great
Britain.
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REDISCOVERY AND SETTLEMENT OF NUEVO MEXICO

The Tierra Nueva explored by Coronado was ignored for about forty years.
Then in 1581 seven soldiers led by Captain Francisco Sanchez Chamuscado
and three Franciscans, including Fray Agustin Rodriguez, found their way up
the Rio Grande to the land of the Pueblo Indians. They named the area San
Felipe del Nuevo México. Fray Rodriguez and another missionary stayed
behind to convert Pueblo Indians to Christianity. When no news from the
priests was received, Antonio de Espejo led another expedition the following
year to search for them. Espejo found out that they had been killed by the
Indians. He then explored New Mexico and Arizona.

In 1590 another army officer, Gaspar Castafio de Sosa, explored New Mexico
without the Crown’s permission. This was a “no no” in Spain. Castafio was
arrested and sentenced to six years of exile in the Philippine Islands for his
unauthorized entrada.

At last the Crown felt New Mexico should be settled permanently. The viceroy
of New Spain selected a wealthy, Mexican-born Creole, Juan de Onate.

Onate left north from Santa Barbara in January 1598. His expedition
consisted of 129 soldiers, several traveling with their wives and children,
Mexican Indian helpers, and ten Franciscans. They brought 83 wagons and
7,000 cattle. In mid June the expedition arrived at a Pueblo village that Onate
named San Juan de los Caballeros. Two years later Onate transferred its
capital to San Gabriel.

Onate conducted various explorations during his tenure in New Mexico as
governor. In 1601 he took seventy-five soldiers on an expedition through
Oklahoma and Kansas. In 1604-1605, Oilate made his way to Colorado River’s
mouth on the Gulf of California. This was the same place that had been visited
by Hernando de Alarcon in 1540. On the way back Onate’s soldiers stopped at
El Morro, a promontory between Acoma and Zuii Pueblos.
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THE SETTLEMENT OF ARIZONA

Arizona was part of New Mexico during the entire Spanish and Mexican
periods. After the U.S.-Mexican War, Arizona continued to be part of the
territory of New Mexico. It was not until 1863 that Arizona was separated from
New Mexico, becoming the Arizona territory. Although Arizona had been
visited by many explorers such as Alvar Nufiez Cabeza de Vaca, Esteban, Fray
Marcos de Niza, Melchor Diaz, Francisco Vasquez de Coronado, Antonio
Espejo, Juan de Onate, Marcos Farfan, and others, it was not until the arrival
of Jesuit missionary Father Eusebio Francisco Kino that Spain made an effort
to colonize the area.

In 1687 Father Kino arrived in the area known as Pimeria Alta or place of the
Upper Pimas. This area encompassed the present Mexican State of Sonora and
the southern part of Arizona. Father Kino made his headquarters in the
mission of Nuestra Sefior de los Dolores (Our Lady of the Sorrows) about
55 miles from Arizona’s Tumacacori mission. For the next 24 years until his
death in 1711, Father Kino founded a chain of 25 missions and made 36
explorations, 15 of which were in Arizona. The “Padre on the Horseback,” as
he has been called, established 20 cattle ranches and farmed extensively to
provide food for the Indians of Pimeria Alta.

Spanish settlers moved to Southern Arizona and presidios and pueblos were
founded. The first presidio and town was founded at Tubac. By 1767 Tubac
had 200 people, not counting the military garrison. It was from the Tubac
presidio that Juan Bautista de Anza made two expeditions to California. By
1820 the Hispanic population in southern Arizona grew to slightly over a
thousand people. The people lived around the two settlements of Tucson and
Tubac. The settlers lived a harsh and dangerous life facing the constant threat
of Apache Indians attacks.
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ACROSS THE RIO GRANDE
The French Threat

In the late seventeenth century the Spanish borderlands in North America were
being challenged by both England and France. On the east, Spanish Florida
was at risk as the British moved south and encroached into the Spanish area
of the present states of North and South Carolina. On the west, France was
preparing to challenge Spain in Texas and the Gulf of Mexico. France, under
the rule of the powerful monarch Louis XIV, the so-called Sun King, was a
potential threat to the security of Florida, the unoccupied province of Texas,
New Mexico, and the rich silver mines of northern Mexico or New Spain as it
was then called. The Spanish-controlled sea lanes of the Gulf of Mexico were
also in danger. '

West Texas is Settled

Texas or Tejas, as it was known, was first settled by Spain in the West. The
earliest missions were founded in El Paso, which today is within the present
boundary of Texas, but during the seventeenth century was part of New Mexico.
Between 1680 and 1682 the missions of Corpus Christi de la Ysleta and
Nuestra Seifiora de la Concepcion del Socorro were founded to serve the
refugees who had fled New Mexico’s Pueblo Indian Revolt of 1680. The church
at Ysleta del Sur Pueblo in El Paso is still serving Native Americans. Ysleta del
Sur is the oldest European city in Texas.

The Settlement of East Texas

Spanish interest in East Texas was due to the French attempt to establish a
presence in that area. In 1682 Frenchman René Robert Cavelier, Sieur de La
Salle, had sailed down the Mississippi River to its mouth claiming the area for
France. He named the territory Louisiana in honor of King Louis XIV. La
Salle returned to France and requested permission from the king to colonize
the Louisiana. King Louis XIV agreed and La Salle left France with four ships
and approximately 300 colonists, including several women and children, in
1684. He wanted to land in the area of the mouth of the Mississippi River but
ended on the Texas coast. The following year, La Salle built a small fort that
he named Fort St. Louis, five miles up Garcita Creek, near Matagorda Bay.

The news of the French presence in East Texas greatly alarmed Spanish
officials who rightfully saw it as a threat to the silver mines of New Spain and
to shipping in the Gulf of Mexico. The Viceroy of New Spain sent a military
officer, Alonso de Leon, to find the French and establish missions among the

247



Lesson 7.4
Handout #42 (Continued)

Indians of East Texas. De Leén, who later was named governor of Coahuila,
led several expeditions into Texas from 1686 to 1689. On his last expedition of
1689, De Leon was accompanied by Father Damién Mazanet, also spelled
Massanet, and four other priests. In April of that year De Leén and his men
found the French fort in ruins. From two French survivors they found out how
sickness, hunger and internal fighting, as well as Indian attacks had destroyed
the settlement. The French soldiers also explained that La Salle himself had
been killed by several of his men two years earlier.

In 1690 De Leon and Father Mazanet founded two missions: San Francisco de
las Tejas and Santisimo Nombre de Maria or Holy Name of Mary. The province
was called Tejas, which was a Caddo-language word used by the Hasinai
Indians meaning “friends” or “allies.” The Indians used the word Tejas to greet
the Spaniards, so the Spaniards took this name for the territory.
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HISPANICS IN THE UNITED STATES TODAY

YEAR
1980
1990
2000
2010

2020

States with the Largest Latino/Hispanic Population

STATE

California
Texas

New York
Florida
Ilinois

New Jersey
Arizona
New Mexico

Colorado

Population Projection: 1980 - 2010

LATINOS/HISPANICS

14,000,000
22,000,000
30,000,000
41,000,000

53,000,000

APPROXIMATE
LATINO /HISPANIC POPULATION

7,700,000
4,300,000
2,200,000
1,600,000
900,000
700,000
700,000
600,000

400,000
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Latinos/Hispanics by Ethnic Groups
Mexican Americans 13.4 Million
Puerto Rican Americans 2.7 million
Cuban Americans 1.1 million
Dominican Americans 0.5 million
Central Americans 1.3 million
South Americans 1.0 million
Other 2.0 million

Total 22 million
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STATISTICAL INFORMATION ON HISPANIC BUSINESSES

The following information was taken from a 1992 Survey of Minority-Owned

Business Enterprises:

e There were approximately 862,605 Hispanic businesses in the United
States compared to 17.3 million in the United States overall.

¢ Receipts for Hispanic-owned firms were $76.8 billion compared to $3.3

trillion for United States firms overall.

2. About two-thirds of firms owned by Hispanics were located in either
California, Texas, or Florida. New Mexico had the highest
concentration of such firms with 20 percent of its businesses being

Hispanic-owned.

The following information focuses on Florida’s job market and is taken from
Bouvier, L.F. & Weller, B. (1992). Florida in the 21 Century: the Challenge of
Population Growth. Florida’s employment distribution is concentrated on
tourism and retirement migration, which differs markedly from the rest of the

nation.

Non-Agricultural Employment Distribution, Florida and
The United States (percent)

Industry Florida United States
Mining 0.2 0.7
Construction 6.5 49
Manufacturing 10.3 18.1
Transportation/Communication/ Public Utilities 5.0 5.3

Trade 27.3 23.8
Finance/Insurance/Real Estate 7.0 6.3

Services 28.5 24.7
Government 15.3 16.3
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SECOND SPANISH PERIOD (1783-1821)

When the Spaniards reoccupied Florida, St. Augustine returned to its former
status as an isolated military post depending upon outside sources for
financial support. Spain’s second occupancy of Florida was a difficult period
and the Spanish governors had problems controlling the interior of east and
west Florida. Spain itself faced the most difficult time of its history when in
1808 Napoleon Bonaparte invaded the Iberian Peninsula and soon after its
Spanish colonies, from Mexico to Argentina, revolted. The Spanish nation was
fighting what they called their war of independence against the French army
who had placed Napoleon’s brother, José Bonaparte, as King of Spain and at
the same time was facing revolutions throughout the Americas. Therefore,
Spain was in no condition to properly reoccupy the Floridas and to protect
these two colonies against the expansionist ambitions of the young republic of
the United States of America.
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THE UNITED STATES ACQUIRES
EAST AND WEST FLORIDA (1810-1821)

The acquisition of West Florida was the first objective of U.S. policy makers.
In September 1810, Anglo American settlers with U.S. support arose in revolt
and took the Spanish fort at Baton Rouge. They declared the “Republic of
West Florida,” brought down the Spanish flag, and replaced it with a blue flag
with a long silver star. After proclaiming independence, the young asked for
admission into the United States. It is interesting to note how Texas would
follow the example of West Florida in just a few years.

President James Madison issued a proclamation on October 27, 1810, annexing
West Florida up to the Perdido River, although the U.S. occupied only the
smaller area up to the Pearl River. The Spanish government filed a vigorous
but fruitless protest to the U.S. State Department. It must have astounded the
Spanish government to become the victims of territorial expansion by a
republic to which they had given so much financial, military, and naval
assistance just 29 years earlier! Two years later, by the act of May 14, 1812,
the U.S. Congress formally annexed the Spanish land between the Pearl and
Perdido Rivers.

The next territory to be attacked was East Florida. For some time U.S.
Secretary of State John Quincy Adams had been negotiating with Spanish
Ambassador Luis de Onis in Washington, D.C., trying to persuade Spain to
give up East Florida. General Andrew Jackson, who hated both Spaniards and
Indians, was given authorization by President James Monroe to pursue Indians
into Spanish Florida. In April 1818 General Jackson invaded Florida and
captured the military post of St. Marks, replacing the Spanish flag with the
Stars and Stripes. Two British soldiers were apprehended, tried by a court
martial, and shot. Additionally, the Tennessee general captured Pensacola and
fired the Spanish governor. He later expressed regrets that he did not hang the
Spanish governor.

After this new attack Spain had only two choices, either to go to war against
the United States or to give up what was left of Florida. Spain decided to bow
to the inevitable loss of the territory since it was still fighting to suppress the
revolt in its American colonies. So on February 22, 1819 the Adams-Onis
Treaty was signed in Washington. By the terms of the treaty the United States
acquired the Floridas and agreed to assume the claims of its own citizens
against Spain for approximately five million dollars. In many U.S. history
textbooks this treaty is referred to as the “purchase of Florida” when in reality
Spain did not receive even one dollar. .

Two years later the Spanish flag was brought down for the last time over the
Castillo de San Marcos and Florida became a territory of the United States.
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LETTER WRITTEN BY
PRESIDENT THOMAS JEFFERSON IN 1803

Primary Sources
We have some claims...to go eastwardly [into West Florida]...These claims will
be a subject of negotiation with Spain and if, as soon as she is at war, we push

them strongly with one hand, holding out a price in the other, we shall
certainly obtain the Floridas, and all in good time.
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THE AGE OF THE RANCHOS

The land grant system had been introduced in California in 1784. Since most
of the fertile coastal land belonged to the missions only twenty grants had been
awarded to rancheros up to 1833. Since the secularization of the missions to
1846, 700 land grants were given to individuals who had requested them from
the government in Mexico City. With the passing of the mission system, the
ranchos now were the center of activity in California during the last decade of
the Mexican period.

Each California ranchero held a position of great respect in his self-
contained rancho community. The rancheros had large families and their
married children frequently remained in their household along with many in-
laws, other relatives, and many Indian servants and vaqueros. The ranchos
usually supported over a hundred people. The California ranchero had a
deep sense of honor and his family was very religious. Each rancho had a
chapel where a Catholic priest would conduct masses. The rancheros were
famous for their hospitality to friends and strangers alike.

Some eight hundred rancheros held eight million acres of land. Some
ranches had over 300,000 acres of land. California continued to be isolated
not only from Mexico but also from the rest of the world. Communication
from the outside was by ship and transportation between ranches and the
pueblos was by horse and carreta or wagon. There were no schools or public
libraries and therefore few rancheros could read or write.

The California enjoyed having a good time. There were many holidays and
fiestas or feast days that called for celebrations involving playing guitars,
singing, and dancing. The rancheros had large herds of cattle and held from
one to four rodeos each year. During this time, the vaqueros rounded up the
cattle and horses to brand them and count each cow, bull, or horse. Each
ranchero would use his hierro or individual branding iron and a seiial or
earmark on the cow’s ear. There was always a Juez de Campo or Judge of
the Plains to settle disputes among rancheros as to who own which animals
since the ranchos had no fences and the herds moved about.

During the 1830’s and 1840’s, as in Texas, Anglo Americans began moving to
California. @ Yankee traders came from New England to sell items to
California that could not be made on their ranchos and to buy cattle hides
and tallow or fat. Many married Mexican women and settled permanently in
California. As previously in Texas, Anglo American settlers began to discuss
the advantages of making California an independent nation
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and then requesting admission to the United States. Clearly the West Florida
and Texas models were in many of the minds of the Anglo newcomers.

Since California was far from the capital of Mexico there was little control from
Mexico City. During the Mexican periods, governors changed frequently and
some were driven out of power by various factions. There was also rivalry
between the abajefios (people from below or southerners) and arribeiios
(people from above or northerners).

Spain ruled California from 1769 to 1821 and during that time nine Spanish
governors served in the territory. At the end of the Spanish period there were
3,200 Californios all living along the 500-mile coastal plain between San
Diego and San Francisco. The Indian population fell from about 300,000 in
1769 to 200,000 by the end of the Spanish colonial period in 1821. Fourteen
Mexican governors served in California from 1821 to 1848, when as a result of
the Mexico-U.S. War, the United States acquired the land.
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THE VAQUERO

The Texas plains, as earlier in central Florida and later on in New Mexico,
Arizona, and California, proved to be an excellent area to raise cattle and
horses. The Spanish and, later, Mexicans built large cattle ranches and
developed the vaquero or cowboy culture. On the ranches of North America,
vaqueros became skilled in handling horses and cattle. Their methods and
techniques were later adopted by Anglo American cowboys. It had been
estimated that approximately 20% of the U.S. cowboys were Mexican
Americans, usually mestizos, people with Spanish and Indian background.
Many of the vaqueros in the missions were Native Americans who were taught
by the padres.

The vocabulary used by Hispanic vaqueros has been incorporated into the
English language. Some of the words are: ranchos and haciendas or
ranches, corral or the enclosure for confining livestock, lazo or lasso, la
riata or rope, sombrero or hat, chaparreras or chaps, mustafiero or a wild
horse, a mustang, bronco and pinto or different horses, burro or donkey,
toro or bull, vaca or cow, and rodeo or the rounding up of cattle. Today
rodeo also means the sport of riding bulls and horses and roping animals,
which developed from vaquero everyday activities working on a rancho and
on the open plains.

The Mexican American vaqueros played guitarras or guitars to entertain
themselves or others, and they sang to the cattle to calm the animals as they
moved them from one place to another. The vaqueros also sang corridos or
ballads of his life and adventures, or that of others. This musical tradition
was also passed on to English-speaking cowboys. Cattle and horses were first
brought to Florida and North America by Juan Ponce de Leon in 1521, and
thus Florida developed the cowboy culture first. The Mexicans learned their
vaquero skills, as well as the bullfighting tradition, from Spain. In fact,
bullfighting was abolished in California in 1860 when the Californios became
a small minority of the population of California.

While the vaqueros and the rancheros were men, for the most part, some
Hispanic women succeeded in this male-dominated industry. Among these
vaqueras were two wealthy women. Maria Hinojosa de Balli controlled one-
third of the lower Rio Grande Valley and was Texas's first cattle queen. Sefiora
de Balli also owned Padre island, named after one of her sons who was a priest.
The other was Patricia de la Garza de Leon, one of the richest women in Texas,
who owned a large cattle ranch and, together with her husband, founded the
town of Victoria.
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TEXAS CATTLE RANCHES
REAL WORLD PROBLEMS

1. In the late 1850’s, healthy cattle in the southwestern United States would
bring as much as $18.00 per head. By 1861, due to a disruption in
transportation caused by the Civil War, cattle prices declined to only $2.00
per head. What is the percent of decrease in prices?

2. Cattle prices in the late 1850’s ranged from $12.00 to $18.00 per head.
Write a compound inequality stating this fact.

3. After the Civil War, a $5.00 steer in Texas was worth from $20.00 to $40.00
in the Chicago stockyards. If a rancher moved 4,000 steers from his ranch
in Texas to market in Chicago, what would be his minimum income from
the sale of the steers? What would be his maximum income from the sale?
Write a compound inequality describing the range of profit the rancher
could make if he got his herd to Chicago.

4. An animal purchased for $2.00 in South Texas could be raised and sold for
$20.00 in Dodge City, Kansas. The livestock market crashed in 1873 and
did not recover for two years. Figure the potential profit lost for a rancher
with 15,600 head of cattle during this time period.

5. One of the more successful Texas cattle ranchers shipped 70,000 cattle
between 1869 and 1885. What was the average number of cattle shipped per
year? (Round your answer to the nearest whole steer.)

6. A “road herd” of three thousand cattle required a trail boss, ten cowboys, a
cook and a wrangler. What is the ratio of cattle to men? A wrangler tended
the extra horses. There were about six horses per cowboy. Find the number
of horses likely to be needed on a trail drive. Give the ratio of horses to
steers. What percent of the total number of animals is represented by
horses?

7. A small ranch today does not receive all of its income from livestock alone.
About 65% of the total income does come from livestock; 10% from wildlife;
10% from crops and grain; and 2% from hay and seed production. The
remaining percent could come from various other sources such as oil,
natural gas, minerals, or investments. If a ranch had an income of $92,800
one-year, compute the amount of income obtained from each source listed.
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8.

Since 1885, many ranchers have moved away from relying totally on cattle
production for income. One ranch that has been in existence since 1885
attributed only 67% of its income to livestock production in 1957. By 1991,
that percent had dropped to 27%. If the income for this ranch was $138,390
in 1991, how much of this came from livestock?

Since the discovery and production of oil and natural gas in Texas, many
ranchers have received all or part of their income from the sale of these
products. One such ranch receives 68% of its income from this source. If
its annual income is approximately $114,600.00, how much is made from
the energy industry?

10.About 60% of ranches in South Texas offer hunting leases at an average

income of about $3.00 per acre. If a 38,000 acre ranch leases 7,548 acres for
hunting, what income is made from hunting leases? If a total income of
$187,300 is reported, what percentage came from hunting leases? What
percent of the land is left for purposes other than hunting?
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THE “CENTURY OF GOLD” IN SPAIN

Philip II

Philip II ruled Spain from 1556 to 1598. Spain was the most powerful
country in Europe under his leadership. Spanish armies marched through
Europe, and conquistadors traveled extensively throughout the New World.
Spanish fleets returned laden with treasure from the Americas. King Philip
stood behind these adventurers and was ultimately responsible for their
success. He was an absolute monarch who had complete control over the
government and over the lives of the Spanish people.

Philip was an extremely religious man who believed that his power and
right to rule came from god. He ruled with a strong sense of justice, and truly
believed that his mission in life was to destroy heretics and restore unity to the
Catholic Church. He led the Catholic Reformation in Spain and sent Jesuits
priests all over Europe to bring the people back to the pope.

His sense of righteousness drew him into many wars. He fought with
France for the control of Italy. His forces attacked Turkish concerns in the
Mediterranean to revive Christendom. Despite his efforts, Philip was unable to
defeat the Turks and drive them from the area.

Revolt in the Netherlands

Philip entered into a long, bitter conflict with his subjects in the
Netherlands because of his attempts to centralize his royal power in Europe.
Since the Middle Ages, the Netherlands had flourished as a center of trade and
commerce. Many people in the Netherlands resented the fact that Philip put
Spanish interests before those of their homeland. Religious differences fueled
the struggle, and in 1566, the Dutch revolted when he ordered officials to
enforce laws against Protestants.

The Invincible Armada

The English watched Philip’s problems with the Dutch with concern.
Queen Elizabeth herself was a Protestant, and she feared that the Spanish
king would invade England after he subjugated the Dutch. Therefore, she
covertly supported the war in the Netherlands. Elizabeth ignored the efforts of
English sea dogs, pirates who waged an unofficial war against Spain. The
English sea dogs attacked Spanish ports in the Americas. Sir Francis Drake
was the most famous of these pirates; and he made several voyages to the West
Indies to plunder Spanish treasure.

Philip finally moved against the English in 1588. He assembled an
armed fleet of 68 vessels to carry Spanish troops into battle against England.
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The Armada sailed up the English Channel, and met the British fleet in a great
naval battle. The heavy Spanish galleons were badly damaged by the smaller,
faster English ships. The Spaniards were forced to retreat into the North Sea
where violent storms destroyed the fleet and disheartened its inept naval
officers. The victory over Spain gave the English a feeling of confidence,
although the defeat did not yet seriously threaten the power of the Spanish.

A Century of Spanish Superiority
Culture thrived is Spain under Philip II. His reign was part of what is

called the “Century of Gold.” From 1550 to 1650, Spanish artists and writers
created great masterpieces that marked the height of Spanish culture.
Cervantes wrote Don Quixote during this period; and Lope de Vega wrote
hundreds of plays. He penned religious dramas, histories, and comedies which
focused on God, the king, and romance. His work influenced drama, religion,
and philosophy as well.

Art also flourished in Spain during the Century of Gold. The painter El
Grecco expressed his strong religious sentiments in his stylized portrayals of
the saints. Born in Crete, he received his nickname “the Greek” when he came
to Spain. Diego Velasquez, another Spanish artist, became famous as a court
painter of the nobility in Madrid.

A _Troubled Economy

Spain lost its position of European superiority before the end of the
golden century. Although Spain still ruled a huge empire in the Americas, it
suffered from severe economic problems. Instead of supporting Spain
financially, the New World empire actually burdened the failing Spanish
economy.

Every year, the treasure fleet sailed to Spain carrying gold and silver from
Mexico, Peru, and the western territories. The Spanish government depended
almost entirely on these precious resources. The value of these shipments rose
drastically during the 1500’s. Unfortunately, Spanish rulers drained the
treasury to pay for wars; and eventually were forced to borrow money from
Italian and German bankers.

In this manner, the Spanish treasure fell into the hands of foreign
bankers and arms dealers. The number of gold and silver coins in circulation
increased, and contributed to rising inflation. People charged more for their
goods and services as the money supply increased. Prices rose all over the
European continent, although the highest prices plagued the Spanish nation.
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Industries in Spain were hurt by inflation because higher prices meant it
cost more to produce Spanish goods. Spanish businesses failed because even
in Spain, foreign goods cost less than locally produced goods. In this way, the
economy also crumbled.

The religious policies of Philip II and his successors also contributed to
the economic decline. Later Spanish rulers, like Ferdinand and Isabella,
allowed the Inquisition to persecute the Moriscoes. These people were Spanish
Muslims who had converted to Christianity in order to remain in Spain after
the defeat of the Arab conquerors. They were accused of secretly practicing
their former religion; and hundreds of thousands of Moriscoes were driven from
Spain at great expense in the early 1600’s.

Agriculture and industry had also collapsed by 1660. The amount of
treasure reaching Spain from the America’s dwindled. Regional rivalries
resurfaced after years of repression. Weak rulers did not have the power of
Philip II to impose unity on the warring factions. Although the European
Hapsburgs still played a leading role in continental affairs, the Spanish
Hapsburgs had lost their dominance.
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SPANISH SILVER AND GOLD FROM THE AMERICAS, 1503-1660

1. In what time period did the flow of gold first exceed 2 million pounds?

2. In what time period was the gold intake the greatest?

3. Between what years did the gold intake increase?

4. Estimate the gold intake into Spain from the Americas for each time period:
1503-1520
1521-1540
1541-1560
1561-1580
1581-1600

5. Find the percent of increase in the gold intake for each time period as
compared to the period immediately preceding it:
1521-1540
1541-1560
1561-1580
1581-1600

6. What was the percent of decrease in the gold taken in by Spain from the
period ending in 1600 to the period ending in 1660?

7. Read the accompanying historical- information about Spain in this time
period. Write a paragraph explaining why the acquisition of gold dropped off
significantly during the middle part of the seventeenth century.
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10.

Matching Questions

King of Spain

His seven ships from South Carolina
were repaired in Havana.

He fought in the Patriot navy and army.

Spanish general who commanded an
army of over 7,000 black and white
Hispanic soldiers

Fought at the Siege of Pensacola and
later fought for the independence of
Venezuela.

Served as Spain’s first royal
Commissioner or agent to the thirteen
colonies.

Noted that it was necessary for Spain to
enter the war against Great Britain for
the American Revolution to succeed.

Commanded a French army in North
America.

Requested financial assistance in
Havana just before the Battle of
Yorktown.

Raised money in California to help the
French army fighting in North America.
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k.

Bernardo de Galvez

. Francisco de Miranda

Carlos III

. Louis XVI

Jorge Farragut
Francisco Rendén
Juan de Miralles
Count of Rochambeau
Alexander Gillon

George Washington

1. Admiral de Grasse

m. Count de Vergennes

n. Junipero Serra
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Matching Questions Exercise Answer Key

1. c
2. j
3. e
4. a
5 b
6. g
7 k
8. I
(‘ 9 1
- 10. n
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Schematized Plan of a Mission Community

Provided by the Department of Education {-
of the Spanish Consulate, Coral Gables, ‘ .
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MISIONES, PRESIDIOS AND PUEBLOS

The settlement of California followed the same familiar pattern of other remote
frontier areas. Missions were established to incorporate the Native Americans
into Spanish society, some presidios were built to protect the priests and
settlers, and a few pueblos were founded to bring families to colonize the new
territory. -

Led by Fray Junipero Serra and his successors, the Franciscans eventually
founded 21 missions extending along E1 Camino Real or the King’s Highway
from San Diego to Sonoma. For the first seventy years the missions were the
center of life in California.

Each mission owned thousands of acres of prime land. The Franciscans
taught Christian doctrine to the Native Americans, the Spanish language, and
arts and crafts. Each mission eventually became self-sufficient growing their
own food and preparing wine; the padres started this lucrative industry in
California. Cloth and shoes were also prepared at the mission. The blankets
they used came from the sheep’s wool and the shoes and belts from the hide of
the cattle. The padres became successful rancheros, owning large herds of
cattle and thousands of sheep; and they taught the Indians to be skilled
vaqueros. The missions also served as hotels since there were none at the
time in California.

The Franciscan missionaries had complete control of the land and buildings in
the missions; however, they did not own the property. It belonged to the
Spanish crown and later the Mexican government.

Four forts or presidios were established in California at San Diego, Santa
Barbara, Monterey, and San Francisco. In 1794 there were 218 soldiers and
officers in the four presidios. The soldiers and priests usually did not get
along. The friars complained about the sexual abuses perpetuated to Indian
women by the soldiers. It was for this reason that the missions were off limits
to the soldiers. Frequently, the Franciscans and the governors brought their
disagreements to Mexico City for resolution.

Three pueblos were established during the Spanish period in California. The
first was the pueblo of San José on the Guadalupe River founded by sixty-six
soldiers and their families on November 20, 1977. Four years later on
September 4, 1781, forty-four Mexicans from Sonora and Sinaloa founded el
Pueblo de Nuestra Sefora la Reina de los Angeles de Porciencula (The Town of
Our Lady the Queen of the Angels of Porciencula). A third pueblo was founded
and later abandoned at Branciforte, today’s Santa Cruz.
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The pueblos had a difficult time surviving in the beginning as life revolved
around the missions. The wealth of the missions attracted the envy of
Californios, as the Mexican settlers of this land were known. Some
~ Californios wanted to take over the fertile lands and cattle of the mission
and establish ranchos, so they lobbied to abolish the missions in Mexico City.
They were successful and in August 1833 the Secularization Act was passed by
the Mexican Congress, which ended all the missions in California. The
enforcement went slowly at first but by 1839 the last of the missions was gone.
The Indians in the missions had a very difficult time adjusting to the outside
world. Some went to work as vaqueros in the new ranchos that were being
formed. Others used the trades that they had learned at the missions and
found jobs wherever they could. Other Indians tried to become farmers but
without the guidance of the padres many failed. Some returned to their old
ways. Others became ill and died.
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THE CALIFORNIA MISSIONS

The twenty-one Franciscan missions in California were highly successful, not
only in teaching religion and educating the Indians, but also as prosperous
economics entities. The Franciscan priests held the lands and buildings in
trust for the government since, in theory, the Indians would eventually receive
all the properties. This did not occur since in 1833 the Mexican government
took over the missions. At that time the twenty-one missions in California
had 396,000 cattle, 62,000 horses, 321,000 hogs, sheep and goats, and
produced 123,000 bushels of grain. Before Father Juilipero Serra arrived in
San Diego a few years earlier, there had not been a single domestic animal or
grain of wheat in all California.
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THE SETTLEMENT OF CALIFORNIA

e In June of 1542, Juan Rodriguez Cabrillo sailed north about six leagues
along the California coast. Do a little  research and find the approximate
length, in miles, of six leagues. Convert the distance of Cabrillo’s journey
to miles.

e In 1774, Juan Bautista de Anza blazed a new trail of 600 miles through
California. He rode north to Monterey and returned to Tubac. De Anza
traveled approximately 2000 miles in five months. Compute the approximate
number of miles he traveled each month, than each week, and finally, each
day. Compare this amount to the distance traveled by a typical conestoga
wagon carrying American pioneers west, which was approximately two miles

per day.

e From Tubac, de Anza went south another 1500 miles to report to the
Viceroy of Spain. Give the approximate additional time traveled to de Anza.

e In 1794, there were 218 soldiers and officers in the four presidios
established in early California. How many military personnel were there in
each presidio?

e There were over 200 Spanish missions established in what is today the
United States. For example, during the Golden Age of the Florida Missions,
(the first founded in North America), there were 26,000 Indians living in 38
missions, attended by 70 Franciscan friars. At the end of the mission
period in California, there were 31,000 Indians in 21 missions run by sixty
Franciscans. Compare the ratio of friars to Indians in the missions of the
(v two states.
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¢ In the twenty-one California missions, there were 396,000 cattle and 62,000
horses. Three hundred twenty-one thousand sheep and goats were kept,
and approximately 123,000 bushels of grain were produced. Give the
approximate number of cattle, horses, and other animals, and bushels of
grain produced by a single California mission.

e The land grant system was introduced in California in 1784. Only 20 grants
had been awarded by 1833. Since the secularization of the missions in
1846, 1,846,700 land grants were given to individuals. Find the percent of
increase in land grants given from 1833 to 1846. What is the average
percent of increase for each of those years?

¢ Fourteen Mexican governors served in California from 1821 to 1848. What
was the average term, expressed in months, of each governor?

e Spain ruled California from 1769 to 1821. At the end of the Spanish period,
there were 3,200 Californians living along the coast between San Diego and
San Francisco. The Indian population fell from about 300,000 in 1769 to
200,000 in 1821. Find the percent of decrease in the Indian population.
Give the ratio, in lowest terms, of Indians to Californians in 1821.
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THE FOUNDING OF SANTA FE, EL PASO,
AND ALBUQUERQUE

In 1609 Onate’s successor, Pedro de Peralta, decided to move New Mexico’s
capital, which was at San Gabriel, to another site. The area of San Gabriel
had proven to be inadequate for growing crops and raising animals. In the
summer of 1610, Peralta found a place in an unpopulated valley irrigated by a
cold stream coming down the Sangre de Cristo (Christ’s Blood) Mountains. He
named New Mexico’s capital La Villa Real de la Santa Fé de San Francisco de
Asis (The Royal Village of the Holy Faith of Saint Francis of Assissi). Today it
is simply known as Santa Fe -- the third oldest European city and the oldest
state capital in the United States.

New Mexico grew slowly in the seventeenth century. Its isolation and great
distance from other settlements in northern New Spain as well as its lack of
wealth did not attract Spanish settlers. Santa Fe had about 250 Spaniards
and 750 mestizos and Indians during the 1630’s. At that time there were
about 25 Franciscan missionaries working in 25 missions trying to serve the
approximately 50,000 Indians in New Mexico. During the 1600’s New Mexico’s
population lived along and near the Rio Grande River. In 1659 Franciscans
built the mission of Nuestra Sefiora de Guadalupe in present-day Ciudad
Juarez, Mexico. Around this mission grew the settlement of El Paso del Norte,
today’s El Paso, Texas. During the Spanish colonial time El Paso was part of
New Mexico. Albuquerque was founded in 1706.

The Spaniards farmed and raised stock primarily sheep. Trade was carried by
wagons along the so-called Camino Real or the Royal Road. Each wagon
took 4,000 pounds of merchandise and traveled 1,500 miles across deserts and
arid areas from Mexico City to Chihuahua to El Paso and to Santa Fe,
stopping along the way in other small towns, and then returning to Mexico
City bringing New Mexico’s products.
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TUBAC PRESIDIO

The Presidio de San Ignacio de Tubac was founded in 1752. Fifty cavalry
soldiers were stationed in this remote fort to control the Pima Indians and to
make the frontier safe from the Apaches and the Seris. Juan Bautista de Anza,
second commander of the presidio, organized two overland expeditions to
California. During the second expedition, San Francisco was founded in 1776.
Tubac was included in the Gadsden Purchase of 1853 when Mexico sold the
area of present southern Arizona to the United States. Until 1860 Tubac was
the largest town in Arizona. The Civil War left the area without soldiers and
the settlers, unprotected from the Apaches, left Tubac.

Archaeologists from the University of Arizona have excavated portions of the
old presidio. Today, a visitor center with exhibits is open to the public. One
can view portions of the original foundations, walls, and plaza floor. The
ruins of the presidio are located three miles north of the Mission of San José
de Tumacacori.
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HISPANIC HOLLYWOOD

Hollywood, the theater, and television have not had a very honorable record
when it comes to representing Hispanics and Hispanic life inside and outside
the United States. From the early days of silent films Hispanic characters have
been, for the most part, limited to a narrow range of stereotypes. Latino men
usually appeared as Latin lovers, buffoons, drunken and sleepy villains,
charming Cisco Kid-type caballeros, drug dealers and addicts, juvenile
delinquents, or other type of criminals or bandidos. Hispanic women were
stereotyped as exotic ladies or sexy spitfire women of loose morals who usually
tried unsuccessfully to conquer nice Anglo males who remained loyal to their
Anglo wives or girlfriends. Frequently, Mexican-American men in cowboy's
movies appeared as unkempt drifter's bandidos who always attacked Anglo
cowboys from the back.

Since the days of silent movies, Latino actors have been portrayed as
passionate, virile characters. According to Victoria Thomas, author of
Hollywood's Latin Lovers (1998), the “Latin lover was created for a non-Latino
audience...Latin men were a passport to the forbidden.”

Many people think that Italian-born Rudolf Valentino was the first actor
portrayed as a Latin lover in the days of early cinema. However, that honor
went to Spanish-born Antonio Moreno. He began his career in 1912 in the film
Voice of the Million. His expressive face and handsome dark features made
him ideal for silent movies.

Another early screen heartthrob was Ramén Novarro. Born in Durango,
Mexico, Novarro was featured as a bare-chested character in Ben-Hur (1926).
Moreno and Novarro set the precedent for other Latino actors who made a
living playing roles as Latin lovers such as Gilbert Roland, Cesar Romero,
Ricardo Montalban, and Fernando Lamas. It is interesting to note that
modern-day actors such as Andy Garcia and Jimmy Smits have avoided being
typecasted as Latin lovers.

Another Hollywood-created role for Hispanic actors was the bandidos. Early
films included Tony the Greaser (1911) and the Greaser’'s Revenge (1914).
Greaser was a derogatory term used for Mexicans in the Southwest after the
War with Mexico in 1848. The greaser bandidos were unkept, unshaven, and
drunken individuals who stole, or murdered. In contrast, the Anglo characters
reinforced morality of decency, cleanliness, and sobriety.
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The greaser movies were so anti-Mexican that they brought a written complaint
from the Mexican government in 1919 and three years later these racist movies
were banned in Mexico. The “greaser” movies continued to appear until the
1970’s in pictures such as Bring Me the Head of Alfredo Garcia (1974).

The Hispanic comic character of buffoon was also used in motion pictures and
television. Leo Carrillo’s Pancho character in the Cisco Kid television series of
the 1950’s and the comic character of Sergeant Garcia in the Zorro series were
examples of this stereotype.

Organizations, such as the National Council of La Raza, have denounced both
the movie and television industries for not hiring Latinos, not only as actors,
but also as writers, directors and producers. Additionally, Latino organizations
have complained regarding the negative portrayal of Hispanics since this may
contribute to a negative self concept in children. As of 1998, there was no
English-language television shows about a Hispanic family, even though there
are more than 30 million Hispanics in the nation.

Many Hispanic actors in Hollywood changed their Spanish names to Anglo
names. Directors and agents told them that they would not succeed in show
business unless viewers saw them as Anglos. Thus, Spanish American
Margarita Carmen Cansino became Rita Hayworth; Bolivian American Raquel
Tejada, Raquel Welch; Mexican American Martin Estévez, Martin Sheen; and
Cuban American Rocky Echevarria, Steve Bauer. Fortunately, those days are
over and now most young Hispanic actors are able to keep their Spanish names
and succeed in Hollywood. Some examples are Emilio Estévez (son of Martin
Sheen), Cameron Diaz, Maria Conchita Alonso, Elizabeth Penia, Andy Garcia,
Jennifer Lopez, John Leguizano, among others.

Until very recently Hollywood producers and directors were fearful to make
movies about Hispanics because they thought they would lose money. That
too has changed and within the last two decades many movies have been made
about Latinos who were seen by Latino as well as non-Latino audiences and
had success at the box office. Among the more intriguing feature films on
Hispanics are:

* El Super (1979) was directed by Le6n Ichaso and was based on Ivan Acosta’s
play. It deals with the adventures of a Cuban refugee in Manhattan who is
trying to make a living as a building superintendent.

¢ Zoot Suit (19081) directed by Luis Valdez and based upon one of his plays. It

focuses on the 1942 Sleepy Lagoon murder case in Los Angeles where twenty-
two Mexican American gang members, known as pachucos, were accused and
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convicted of murder. The trial was quite unfair and the Mexican Americans
were successful in overturning their conviction in a state appeals court. Zoot
Suit was the first Chicano film released by a major Hollywood studio. Edward
James Olmos starred in this Chicano film.

e The Ballad of Gregorio Cortez (1983) is based on the true story of a
nineteenth century Mexican American who becomes the subject of a Texas
manhunt after he kills a police chief in self-defense. Gregorio Cortez, who is
played by Edward James Olmos, was sentenced to life in prison and later
pardoned after serving twelve years in jail. A Mexican corrido or ballad was
made abOut Cortez’s life. -

e EIl Norte (1983) was directed by Gregory Nava and is based on the story of a
Guatemalan brother and sister who left their homeland and upon reaching the
Mexico-U.S. border enter the U.S. through an underground tunnel. The film
also deals with their struggle to survive in California.

¢ Crossover Dreams (1985) was directed by Le6n Ichaso and traces the rise of a
salsa artist who is played by Rubén Blades. The artist distances himself from
the barrio in order to succeed in the English-speaking record industry. When
he realizes how much he has given up by losing his culture and his friends, he
returns to his community.

e La Bamba (1987) written and directed by Luis Valdez tells the story of a
Chicano rock-n-roller named Ritchie Valens. His real name was Richard
Valenzuela but he was told by his agent that he could not succeed in the music
business with his last name, so he changed it to Valens. His career spanned
only two years due to his death in a 1958 plane crash. Lou Diamond Phillips
starred in this movie.

e Born in East L.A. (1987) written, directed, and played by Richard “Cheech”
Marin. The film tells the adventures of a third generation Chicano, who can
barely speak Spanish. When he is caught without legal papers while visiting a
factory, he is deported to Mexico as an undocumented worker. The film is a
comedy and depicts the struggles of this U.S. born citizen as he attempts to
return to his native country.

e Stand and Deliver (1988) directed by Ramén Menéndez, is based on the true
story of Jaime Escalante, an outstanding calculus teacher in an East Los
Angeles high school. When his students pass the advanced placement calculus
exam, the testing company cannot believe it and insists on a retest to rule out
cheating. Edward James Olmos’s performance as Escalante won him an Oscar
nomination. Andy Garcia also stars in the film.
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e The Milagro Beanfield War (1988) was co-produced by Moctesuma Esparza
who uses magic realism to recount he story of a New Mexico town’s opposition
to development. ‘

* Hangin’ with Home Boys (1991) directed by Joseph P. Vasquez tells the story
of a night on the town in Manhattan with two Puerto Rican and two African-
American male teenagers who are out to prove themselves to each other and
the world.

¢ American Me (1992) directed and played by Edward James Olmos tells the
story of a former drug gang member of a Los Angeles barrio who is trying to
make a life for himself after eighteen years in prison.

e The Mambo Kings (1992) was based on the novel of Cuban American Pulitzer
prize winner Oscar Hijuelos. The film tells the life of two Cuban brothers who
come to New York City and for a while succeed in the music business.
Spaniard Antonio Banderas plays one of the Cuban brothers.

e El Mariachi (1993) written and directed by Robert Rodriguez in Spanish is a
mistaken-identity adventure in which an aspiring mariachi player in a border
town is confused with a hit man. The success of this film on the independent
film circuit led to Rodriguez’s big-budget English-language sequel Desperado in
1995.

e My Family (1994) directed by Gregory Nava recounts a Mexican family’s
struggles in Los Angeles from the father’s arrival in the 1920’s to contemporary
problems faced by his sons. Edward James Olmos, Esai Morales, and Jimmy
Smits starred in this film.

e The Perez Family (1994) is a comedy about the Mariel boatlift to Miami.

¢ Mi Vida Loca (1994) deals with a Latina gang in Los Angeles’s Echo Park and
features Seidy Lopez.

* Nueba Yol (1996) was written and directed by Angel Muiiiz in Spanish and is
a comic story about the misadventures of a young Dominican widower trying to
make it in New York, or “Nueba Yol” in Dominican slang. The movie was a
major hit in the Dominican Republic.

e Selena (1997) relates the life of a rising tejano music star, Selena
Quintanilla, whose tragic murder sparked such an interest in her work that
she posthumously became one of the most successful Latino recording stars.
Jennifer Lopez starred as Selena.
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e Dance With Me (1998) features pop Puerto Rican star Chayanne who plays a
Cuban immigrant who comes to Texas to meet his long-lost father and falls in
love with a professional dancer (Vanessa L. Williams).

e The Mask of Zorro (1998) returns to the romantic adventure of clashing
swords, starring Antonio Banderas. There were several films made about the
hero, Zorro, fighting the corrupt governors in old California.

¢ Gabriela (1999) is the first love story produced in Hollywood with two
Latinos in the lead roles. The movie has received praise from the Latino
community for its nonstereotypical portrayals. Seidy Lopez stars as a young
Mexican-born psychotherapist who falls in love with a mental health worker
played by Jaime Gomez. Several Latino actors play supporting cast roles,
including Liz Torres, Sal Lopez, Lupe Ontiveros, Evelina Fernandez, and Frank
Medrano.
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Matching Questions Exercise

Relates the life of a rising tejano music
star who after her murder became one of
best-known Latino recording stars.

Tells the true story of a nineteenth
century Mexican American who becomes
the subject of a Texas manhunt after he
kills a police chief in self-defense.

Relates the true story of a Chicano rock-
n-roller named Ritchie Valens.

Presents the life of two Cuban brothers
who come to New York City and for a
while succeed in the music business.

Explains the true story of an outstanding
calculus teacher in an East Los Angeles
high school.

Tells the story of a Cuban immigrant who
comes to Texas to meet his long-lost
father.

Focuses on the 1942 Sleepy Lagoon
murder case in Los Angles where twenty-
two Mexican American gang members,
known as pachucos, were accused and
convicted of murder.

Returns to the romantic adventures of
clashing swords of a Hispanic hero in old
California.

Recounts the struggles of a Mexican
family in Los Angeles.

Tells the story of a former drug gang
member of a Los Angeles barrio who is
trying to make a life for himself after
being released from prison.
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a. La Bamba

b. Stand and Deliver

c. The Mambo Kings
d. The Ballad of Gregorio Cortez

e. American Me

f. My Family

g. Selena
h. Dance With Me

i. The Mask of Zorro

j. Zoot Suit
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Matching Questions Exercise Answer Key

1 g
2 d
3. a
4. c
5. b
6. h
7. ]

8. I

9. f
10. e
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IMPACT OF HISPANIC MUSIC AND DANCE
IN THE UNITED STATES

U.S. music and dance have been shaped by the different ethnic and racial
groups that have come to this nation since the time of colonization. It has
also been shaped by the music and dances of other countries. According to
John Storm Roberts, author of The Latin Tinge: The Impact of Latin American
Music in the United States (1979), the music of Latin America has had the
greatest outside influence on U.S. popular music. Roberts explains that
almost all popular music in the nation has been impacted mainly from four
countries: Cuba, Brazil, Argentina, and Mexico. He believes that the impact
of Cuban music has been the greatest, the most varied, and the most long
lasting. Latino musicians and dancers living in the United States have made
and are making a great contribution to the great cultural wealth of the nation.
Their contribution began more than one hundred years ago.

Louis Moreau Gottschalk, the great composer from the state of Louisiana,
incorporated Cuban elements into his compositions during the 1850s and
1860s. Gottschalk came to Cuba for the first time in 1854 and began a long
term association with the Cuban composers of his time. At the same time,
semi-classical music composed by Cubans was played in the U,S. throughout
the second half of the nineteenth century. Nicolas Espadero, a friend of
Gottschalk, composed music in New York that included a contradanza and a
nocturne. A contradanza was a seventeenth and eighteenth century dance of
French origin which came to Latin America by way of Spain.

Ignacio Cervantes, considered "the most important Cuban musician of the
nineteenth century," came as a refugee to the United States in 1875. For four
years he gave successful concerts throughout the nation. He composed many
danzas, a music and a dance derived from the contradanza, which had an
impact on the United States. Later, the Cuban habanera rhythm came to the
U.S. as a result of the music played by a Mexican military band in New
Orleans. An early nineteenth century popular dance in the Spanish - and
later Mexican - controlled U.S. Southwest was the fandango. The lively music
for the fandango originated in the Spanish colonies in the Americas and later
the dance and music spread to Spain. The music for the fandango is
performed with guitars and castanets.
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MEXICAN CORRIDOS AND RANCHEROS

The two most important Mexican songs that have impacted U.S. music are the
corrido and the ranchera. A corrido is a long ballad in a polka, waltz, or
march time often sung in a duet. This type of Mexican song developed from
romance songs of the early 1800s and the corridos became important during
the nineteenth century Mexican Civil War as these songs told the story of that
war. Corridos chronicled historical and political events, stories of people,
major crimes, cattle drives, strikes, and the coming of the railroads. They are
greatly detailed songs with names and dates included. The end of the Mexican-
U.S. war of 1846-1848 and the subsequent loss of land, as well as political and
social oppression suffered by Mexicans in Texas and the Southwest, led to the
creation of many corridos. The themes of these corridos revolve around
political, economic, and cultural clashes and interethnic conflicts.

The first corrido documented in the U.S. Southwest was "La Batalla de los
Tulares" (The Battle of Tulares) in 1824 which told the story of a revolt by
Indians of Santa Barbara against Mexicans in California. An early New Mexico
corrido was "El Condenado a Muerte" (The Condemned to Death) of 1832.
The earliest Texan corrido was the "Corrido de Leandro Rivera” of 1841.

Musicologist Americo Parades explained that the corrido century was from
1836 to the 1930s. However, numerous corridos are still heard today, such as
"El Corrido de Juan Charrasquedo,” which tells the story of "un
vaquero, parrandero y jugador" (a cowboy who loved to party and gamble).
"El Corrido de Juan Cortina" recounted the adventures of a Tejano who
shot a Texan marshal who was beating of his mother's vaqueros in 1859.
Cortina was declared an outlaw and later fought American law enforcement
officials in South Texas. ""El Corrido de Gregorio Cortez,” which later
was the basis for the film The Ballad of Gregorio Cortez, told another story of a
Tejano who shot a sheriff in self-defense over a mistaken charge that he had
stolen horses.

Another popular nineteenth century corrido was "El Carroferril" (The Iron
Horse): :

Ahi viene el carroferril Here comes the railroad

Con direccién de Durango: Heading toward Durango;

El que se embarca en él, Whoever gets on it,

Dios no mas sabe hasta cuando. It'll be till only God knows
when.
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Alli vine el carroferril, ‘There comes the railroad,
Vamos a ver donde esta; Let's go and see where it is;
Ah, que gusto nos dara, How happy we'll be

Cuando lo veamos venir. When we see it coming.

Ahi viene el carroferril ~ Here comes the railroad,
Viene cargado de indianas; =~ - It comes loaded with calicos;
Viene quebrando los precios  Forcing down the prices

A las tiendas mejicanas. In the Mexican stores.

Twentieth century corridos dealt with social and economic concerns. "La
Tragedia de Oklahoma" (The Tragedy of Oklahoma) told the story of two
Mexican students who were shot near Ardmore, Oklahoma. "El Lavaplatos"
(The Dishwasher) recounted the unpleasant work of washing dishes in a
humorous manner. During the 1930s thousands of Mexicans were deported to
their native country. One corrido, "El Deportado” (The Deported One),
recounted the experience.

A more recent corrido was "El Corrido de César Chavez." Its lyrics
reflected Chavez's union activities on behalf of farm workers. Part of the
corrido goes as follows:

No pedimos limosnas We don't ask for charity

solo un pago mas decente only a better wage

les exige César Chavez that's César's Chavez's demand
para ayudar a la gente. to help the people.

The other Mexican song that impacted the United States was the ranchera or
ranch song. The ranchera started after the Mexican 1910 Revolution and

became Mexico's country music. During the 1930s ranchera songs were
featured in Mexican movies such as the well-known "AlldA en el Rancho
Grande" (There in the Big Ranch). During and after the 1950s rancheras
became an important part of Chicano music.
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TEJANO MUSIC

Tejano music, also known as Tex-Mex, had been increasing in popularity,
particularly throughout the Southwest. Since the early nineties Tejano
music has experienced a renaissance. Tejano music has been described as a
blend of Mexican cumbias, rancheras, and polkas with country, pop, and
rock. There are over seventy-five radio stations from Texas to California as well
as Mexican cities near the border with the United States that have either a
part-time or a full-time Tejano music format. Some of these stations are
KXTN-FM of San Antonio and KICK-FM of Dallas.

Across cities in the Southwest, Tejano music nightclubs have been organized.
Some of the well-known Tejano music performers and groups are Emilio
Navaira, Mazz, La Mafia, La Sombra (The Shadow), and the late Selena
Quintanilla Pérez. Many of these artists have made tours in Mexico and Latin
America and have appeared on Mexican television shows such as "Siempre en
Domingo" (Always on Sunday), which is also seen in the United States.

Selena Quintanilla Pérez, known simply as Selena, was shot to death on March
31, 1995, at the age of 23, in Corpus Christi, Texas. She was murdered by a
woman who was the former president of her fan club and who had been
dismissed from her job at a store owned by Selena. The woman was convicted
in 1995.

Ironically, Selena became even more famous after her death. On July 18, 1995,
her family released Selena's crossover album, "Dreaming of You." On that day
it sold more than 175,000 copies, becoming the fastest selling album by a
woman on its day of release.

On September 20, 1995, PBSA, the public channel, aired "Songs of the
Homeland," a documentary on the history of Tejano music, produced by
filmmaker Héctor Galan. The documentary on the history of Tejano music
explaining that Tejano is considered a uniquely American form of music,
drawing its roots from African, Creole, and Caribbrean traditions as well as
influence from Mexico and Spain.
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THE 1950s: THE MAMBO AND THE CHA CHA CHA YEARS

At the beginning of the decade of the 1950s, the nation experienced another
dance craze with the mambo as it had happened earlier with the tango and the
rumba. During this time Hollywood began to produce movies featuring both
the mambo and later the cha cha cha. Some of the movies of that time were
Mambo! and Cha Cha Cha Boom. Other movies included mambo dances and
songs, such as Hollywood star Jane Russell's dancing a mambo to the music of
"Cherry Pink and Apple Blossom White" in Underwater, and Dorothy Malone's
doing a mambo in Written on the Wind. Mambo numbers were included in
films such as La Dolce Vita and West Side Story. Puerto Rican Chita Rivera
participated in the musical play West Side Story which was first staged in
1957, and Puerto Rican Rita Moreno starred in the film of the same name in
1961. Movie musicals often started as Broadway plays. Mambo numbers were

included in plays such as Damn Yankees, Pajama Game, and Bells are Ringing.

A Cuban musician that helped to popularize the mambo in the United States
and in the world was Damaso Perez Prado. He was born in 1922 in Matanzas,
Cuba. During his early years in Cuba, he worked for Havana's Orquesta
Casino de la Playa as a pianist and arranger. Pérez Prado moved to Mexico
City in 1950 where he founded a band of Cuban and Mexican musicians. Pérez
Prado then began to write a series of classical and popular mambos.

In December, 1949 Pérez Prado recorded "Qué Rico El Mambo" (What Fun is
the Mambo), which became a hit. Between 1949 and 1953, Pérez Prado
composed most of his best known mambos, such as "Mambo #5,"Mambo #8,"
and "Cherry Pink and Apple Blossom White." The latter sold four million
copies around the world. His next song "Patricia" did equally well. Pérez Prado
conducted a highly successful U.S. West Coast tour in 1951. Two years later
he left Mexico City and moved to Los Angeles, California. Pérez Prado's
orchestra was voted the most popular in the nation in 1955, and he made
several Mexican and Hollywood movies. Pérez Prado is credited as the
individual who did the most to popularize the mambo throughout the world.
He died in Mexico City in 1985 and, like Tito Puente, this composer and
bandleader was also known as the "Mambo King."

In addition to Pérez Prado, Xavier Cugat, Desi Arnaz, Tito Puente, and Tito
Rodriguez helped to popularize the mambo. The mambo fever went beyond the
boundaries of music, permeating Hollywood movies, television, and advertising.
This interest in mambo meant big business to the owners of dance clubs. One
club, the Palladium in New York City, among all others, became the home of
the mambo. By 1952 the Palladium dance hall had switched to an all mambo
club and featured the big bands of Machito, Tito Puente, and Tito Rodriguez.
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The club was completely full night after night with people from all walks of life
and all ethnic groups. Mambo music and dance contributed to the mixing of
different racial and ethnic groups in New York City. The summer resort hotels
in the Catskills, such as Grossinger's, hired mambo orchestras for their guests
who also spent money for mambo lessons.

In 1990 Cuban writer Oscar Hijuelos received a Pulitzer prize for his novel The
Mambo Kings Play Songs of Love. It was later made into a Hollywood movie of
the same name, starring Spanish actor Antonio Banderas. Other books were
written about the mambo and there seemed to be a revival of the mambo in
New York City. Dancer Eddy Torres began to teach mambo lessons at the club
El Morocco in Manhattan. Julio Sabater and Freddy Rios, former Palladium
dancers, created an act called "The Palladium Legend Dancers." Rios believes
that the mambo has returned because it is more energetic than other dances.
Sabater is president of the Palladium Mambo Dancers Association, an
organization begun in 1991 to promote the mambo and other Latino dances.
Sabater was a world-class runner in Puerto Rico before he started dancing at
the Palladium in 1954. It is believed that the mambo is a more ﬂuid dance
than the cha cha cha and faster than the rumba.

The cha cha cha also came from Cuba. Cuban Enrique Jorrin recorded "La
Engafiadora" (The Deceitful Woman) in 1953 and started the cha cha cha
madness. The cha cha cha swept all over Cuba in 1953 and the new dance
arrived in the United States the following year. Unlike the mambo, the cha cha
cha was very easy to dance and for that reason it spread quickly in the United
States.

The mambo and the cha cha cha did not completely eclipse the older music and
dances. The samba, the rumba, and even the tango were still alive. In 1952
Leroy Anderson's "Blue Tango" sold more than a million copies. A Peruvian
singer, Zoila Emperatriz Charrarri Sumac del Castillo, who was known as Yma
Sumac, became very popular in the 1950s. Sumac had performed at Carnegie
Hall in 1947. In 1950 her album "Voice of the Xtabay" sold more than 500,000
copies.

In 1951 the Afro-Cubans recorded the "Afro-Cuban Jazz Suite" which was
composed by Cuban trumpeter and composer Chico O'Farrill. The composition
continued the blend between Cuban music and jazz. However, during the
1950s the cubop style gradually became less popular. Three other music and
dance styles made their appearance in the United States during the 1950s. By
the end of the decade the Cuban bolero had made its appearance. The Cuban
bolero, which became very popular around the world, is much slower than the
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mambo and very sentimental. The Dominican merengue also became popular
during this time. The merengue goes back to the early 1800s and is heard and
danced throughout the Dominican Republic. During the 1940s merengues
were played in New York City, but it was in the 1950s that authentic
merengue was introduced by Dominican Angel Viloria who organized a band.
The Puerto Rican plena. was reintroduced in 1957 by Rafael Cortijo, a
bandleader, and Ismael Rivera, his lead singer. Cortijo came from the Puerto
Rican village Loiza Aldea, which was considered to be the center of Afro-Puerto
Rican music. Cortijo also introduced the African bomba as a dance in 1957.
Cortijo had two hits, "E1 Bombén de Elena" and "Caballero Que
Bomba." '

By the late 1950s many events had contributed to the slowing down of the
mambo madness in the nation. The young people were turning to rock'n'roll
and especially to Elvis Presley. A Communist revolution had come to power in
Cuba and Fidel Castro had become strongly anti-American. The island, seen
until then as a tropical paradise, lost the romance associated with it. The next
decade would witness a national retrenchment of Latino music. Hollywood
and Broadway seemed to have lost interest in Latino music and dance during
the 1960's.
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THE 1960s: THE YEARS OF THE CHARANGA, PACHANGA,
BOSSA NOVA, AND BUGALU

The 1960 Broadway musical Wildcat, which included a song called "El
Sombrero"” (The Hat), was the last to include a Latino musical number.
Hollywood abandoned the musical productions that included Latin American
themes. Only Elvis Presley's 1963 movie Fun in Acapulco was set in a Latin
country, but its musical theme was not Latino music but rock'n'roll. At the
beginning of the decade, the charanga, a Cuban dance orchestra made up of
flutes, violins, piano, bass, and timbales, became popular. Charangas range
in size from a small band to a large orchestra, such as the famous Orquesta
Aragbn from Cuba. Modern-day charangas use the bongé and the conga
and include more Afro-Cuban elements than the ones in the 1960s.

Charlie Palmieri's orchestra Duboney with Johnny Pacheco playing the flute
became very popular in 1960 in New York City. Cuban singer Roberto Torres,
now famous for his song "Caballo Viejo" (Old Horse), founded a charanga
in New York, Orquesta Broadway.

Three young Latino musicians who were born in New York organized new
bands: Ray Barretto; Johnny Pacheco; and Eddy Palmieri. In 1961 Ray
Barretto, a conga player from Brooklyn who was raised in the Puerto Rican
neighborhood El1 Barrio, organized a charanga and began to record for
Riverside Records. In the mid 1950s he worked for José Curbelo's band and
later for Tito Puente's. After he formed the charanga, he made a successful
song, "E1 Watusi,” and made an album for Fania Records called "Acid."
Barretto's other albums included Cuban elements and salsa with African
elements. Salsa is a word in Spanish that means sauce or gravy. It was
originally used to describe a hot or swinging Latin music and the word began to
be used in the 1960s.

Johnny Pacheco, a flutist, worked for several bands, such as Tito Puente's.
Later, he organized his own band. Eddy Palmieri had played with several
bands, including Tito Rodriguez's. In 1961 Palmieri organized his own band,
La Perfecta. His song "Muiieca" (Doll) from his third album became well
known. La Perfecta disbanded seven years later.

A new dance called the pachanga began to become popular around 1961 and
became a rage among New York Latinos/Hispanics. Teenagers and young
adults danced pachanga to the music of the charanga orchestras. The
pachanga eventually faded away, probably because the dance proved to be too
intense and energetic for most people.
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During the 1960s New York City's Latino musicians produced the bugalqa,
which fused mambo rhythms with Black rock'n'roll. In 1966 three bugala
singles appeared, Joe Cuba's "Ban Bang." Pete Rodriguez's "I Like It Like
That," and Johnny Colén's "Boogaloo Blues." "Bang Bang" sold a million
copies and was also popular with African Americans. The bugala's lyrics were
in English and many of them had the rhythm of the mambo. By 1969 the
bugala faded away but it had an important influence in Afncan American
music.

Willie Colon, who was born in New York City in 1950, began performing during
this decade. At the age of fourteen he organized a group, the Latin Jazz All-
Stars. Three years later, he recorded his first album, "El1 Malo" (The Bad One),
which sold 30,000 copies.

Another well-known band leader was Ramon "Mongo" Santamaria, an Afro-
Cuban conga player who came to the United States in 1950. He worked for
Damaso Pérez Prado and Tito Puente during the 1950s and later worked for Cal
Tjader in California. Mongo Santamaria made two albums while working for
Tjader. "Mongo" and "Yambad” combined Latin jazz with Afro-Cuban
percussion.

An Argentine born in the city of Rosario, Leandro "Gato" Barbieri, became a
leading jazz musician playing the saxophone. Barbieri had produced many
albums. In one of them, "Pampero,” he included the tango "Mi Buenos
Aires Querido" (My Dear Buenos Aires). Another of Gato Barbieri's albums,
"Caliente" (Hot), included songs like "Fireflies," "Fiesta" (Party), “Europa .
"Adi6s" (Good Bye) Part I and Part II, and "I Want You."

During the 1960s Latino/Hispanic musicians collaborated with jazz artists.
Chico O'Farrill worked with Count Basie on several albums. Other musicians
who, like Gato Barbieri, played jazz, were the Dominican Mario Rivera and the
colombian Eddie Martinez.

A very famous song that appeared in 1966 was "Guajira Guantanamera"
(Peasant Woman from Guantanamo), a song that still is very popular among
Hispanics, especially Cuban Americans, since the Ilyrics of the
“Guantanamera” include poems from the Versos Sencillos (1891) of Cuban
patriot José Marti. Guantanamera goes like this:

Guantanamera, guajira guantanamera,
Guantanamera, guajira guantanamera.
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Yo soy un hombre sincero,
De donde crece la palma

Y antes de morirme quiero,
Echar mis versos del alma.

Mi verso es de un verde claro,

Y de un carmin encendido

Mi verso es un ciervo herido,
Que busca en el monte amparo.

Con los pobres de la tierra,
Quiero yo mi suerte echar,
El arroyo de la sierra,

Me complace mas que el mar.

Guantanamera, guajira guantanamera,
Guantanamera, guajira guantanamera.
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THE 1970s: THE ERA OF SALSA

During the late 1960s and early 1970s the term salsa began to appear. The
word in Spanish means gravy or sauce. In music salsa refers to hot, funky, or
swinging Latin/Hispanic music. During this decade most of the bands played
with the tipico or typical Cuban sound. Tipico is identified with Latin
American rural popular music. Although New York's salsa had many Cuban
elements, it is incorporated from other Latin American countries' elements. In
1974 Rafael Cortijo produced the album "Maquina De Tiempo" (Time
Machine), which had Puerto Rican bombas, plenas, and jibaro songs;
Cuban guarachas; and jazz. Cortijo's album was salsa music with a Latin-
jazz combination.

Eddie Palmieri's 1973 album, "Sentido" (Sense), achieved success as did
Willie Colon's 1972 album "Cosa Nuestra" (Our Thing) and his 1974 album
"The Good, the Bad, and the Ugly."

Latin rock groups were founded, such as Toro, Changd, and Seguida. The most
successful group was Carlos Santana's from California. Santana's album
"Abraxas" came out in 1970. According to John Stom Roberts, Latin rock was
not successful in New York since Latino musicians on the East Coast were
more influenced by African American music than by rock.

Gato Barbieri's albums continued to fuse jazz with Latin music. Brazilian
music continued to be played during the decade by several musicians, among
them Airto and Flora Purim. Airto's 1972 album "Free" included jazz musicians
such as Chick Corea. In 1973 Airto came out with the album "Fingers" and the
following year with "Virgin Land."

Cuban-born Celia Cruz was known as the "Queen of Salsa." She has made
many albums with other Latino musical legends. Several of them are "Cuban
and Puerto Rican Son" (1966) with Tito Puente, "Celia Cruz Y Tito Puente
En Espaifia" (Celia Cruz and Tito Puente in Spain) (1971), "Celia and Johnny"
(1974) with Johnny Pacheco, and "Recordando El Ayer" (Remembering the
Past) (1976) with Willie Colon. Cruz has had small roles in two movies, Salsa
(1976) and The Mambo Kings Play Songs of Love (1976). Celia Cruz lives in
Miami where, in December, 1994, she performed during the Summit of the
Americas before President Bill Clinton and the presidents of Latin American
countries.
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THE 1980s AND 1990S: THE YEARS OF MUSIC
AND DANCE CROSSOVER

As the Hispanic population of the United States increased and more Hispanic
songs crossed over the mainstream culture, there was a great expansion of
Latino music. No doubt the expansion of Spanish language television,
including MTV Latino with host Daisy Fuentes, and radio stations played an
important part in increasing the sales of Latino performers.

Cuban-born Gloria Fajardo, who started to sing in a group led by Emilio
Estefan called the Miami Sound Machine, achieved enormous international
success. Gloria later married Emilio and they have two children. In 1979 the
Miami Sound Machine came out with an album of Spanish songs. In the
following years Gloria Estefan recorded English lyric songs that became hits.
Some of these songs were "Dr. Beat," "Rhythm is Gonna Get You," "Words Get
in the Way," "Let it Loose," "Can't Stay Away From You," and "Anything For
You."

Estefan's solo album "Cuts Both Ways" sold out in 1989. After being injured
in a serious bus accident and recovering, Estefan released another album "Into
the Light" in 1991. Two years later "Mi Tierra" (My Land) came out with
Spanish songs. "Mi Tierra" sold 7.5 million copies in the world, including 2.5
million in the United States. In September of 1995, Gloria Estefan released
the album "Abriendo Puertas" (Opening Doors). This album includes songs
from Latin America, such as Dominican merengues, cumbias from
Colombia, and joropo from Venezuela. The album was produced by Crescent
Moon Studios owned by Gloria and Emilio Estefan. A video has also been
produced. Other albums followed, the latest is "Glorial" released in June of
1998 and featuring the hit song "Heaven's What I Feel." Gloria Estefan's
albums have sold by the millions world-wide.

Estefan Enterprises employed 300 people, including 31 songwriters, in 1998.
The Estefans' empire has an estimated net worth of $200 million and includes,
in addition to Crescent Moon Studios, Larios on the Beach restaurant, the
recently opened Bongo's in Disney's shopping theme park in Orlando, and the
Cardozo Hotel and a bar on Ocean Drive in Miami Beach. Emilio Estefan has
recently received $10 million to produce English-language television shows
with a Latin flavor.

Another Cuban-born singer and composer who started with Emilio Estefan's
band was Jon Secada. Secada has won numerous awards, including a Grammy
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for Best Latin Pop Album. Three of his songs were number one on Billboard's
Latin Charts. Secada's album sold over four million world-wide, including 2.2

million in the United States. Several other Latin American artists are releasing
their albums produced by Crescent Moon Studios. Among them Mexico's
Thalia, Ana Gabriel, and Alejandro Fernandez; Colombia's Shakira; Argentina's
Soledad, and Puerto Rico's Carlos Ponce.

Puerto Rican born José Feliciano has recorded many albums in the United
States, Mexico, Venezuela, and Argentina. One of his songs, "Light My Fire,"
became a great hit. Among his albums are "Feliciano" (1967), "José Feliciano
Sings" (1972), and "Tu Inmenso Amor" (Your Great Love) 1987, and Americanos
(Americans) 1999.

Spaniard Julio Iglesias has recorded many albums that have sold millions of
copies throughout the world. Most of his songs are in Spanish. Some of his
albums include "Hey," "The 24 Greatest Songs," and "Calor" (Warmth)
(1992). In 1995 Iglesias released the album "La Carretera" (The Highway).
This album includes a samba "Agua Dulce, Agua Sala" (Sweet Water, Salty
Water), a Colombian vallenato "Baila Morena" (Dance Black Woman), and
other ballads. Enrique Iglesias, the youngest son of Julio Iglesias, has started
his career as a singer and recorded his first album in San Francisco in 1995
Enrique Iglesias, like his father, has enjoyed immense success, and his albums
have sold by the millions.

Other Spanish artists who have entertained audiences in the United States
and classical guitarist Andrés Segovia, cellist Pablo Casals (who lived in Puerto
Rico most of his life), operatic tenor Placido Domingo, flamenco singer Lola
Flores (nicknamed La Faraona), singer Rocio Durcal, and pianist José Iturbi,
Spanish traveling companies of zarzuelas have toured the United States since
the nineteenth century. The zarzuela is an eighteenth century Spanish
musical operetta with lively music and songs. The pasodoble is still danced
in the United States and the flamenco remains popular. Flamenco is a
unique art which combines singing with guitar playing, chanting, heel clicking,
foot stamping, and castanet rattling. It is associated with gypsies in Spain
who arrived there in 1435. From the 1520s on, the gypsy dances and songs
were given the name of flamenco. In 1993, a flamenco Spanish duet Los Del
Rio made a hit with "Macarena.”" The song, which is also accompanied by a
dance, appeared twice on the Billboard Latin 50. In 1995 it was reported that
"Macarena” was the number two Latin bestseller song in Spec's Music Stores, a
chain with more than 60 stores in Florida and Puerto Rico. The Macarena
craze not only swept through the United States, but also the world.
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Contemporary interpreters of ballads and romantic songs are Venezuelan José
Luis "Puma" Rodriguez, Colombian Carlos Vives, Mexicans Luis Miguel and
Juan Gabriel, and Panamanian Rubén Blades. Cuban singers who became
famous singing boleros, which are slower sentimental and romantic songs,
were Olga Guillot and Vicentico Valdés who died in 1995. Another Cuban-born
rising star is singer Albita, who came from Cuba in 1993. Her performances at
Miami's Centro Vasco restaurant have attracted celebrities such as Madonna,
Liza Minnelli, Billy Baldwin, Cindy Crawford, Sean Connery, and Italian
designer Gianni Versace. Albita sings traditional country tunes and African
rhythms from pre-Castro Cuba. Producer Emilio Estefan released Albita's new
album "No Se Parece A Nada" (Does Not Look Like Anything Else) in mid
1995. Madonna's brother, Christopher Ciccone, directed Albita's first video
"Que Manera De Quererte" (What a Way to Love You).

Two young Puerto Rican singers are leading salsa performers in the nation, La
India and Marc Anthony. Linda Caballero, known as La India, was born in Rio
Piedras, Puerto Rico and as an infant came to the Bronx in New York City. At
the age of fourteen she became a back-up singer for TKA, a Latino hip-hop
group. Hip-hop was dance music that relied on an electric, metallic sound. At
first La India rejected the salsa music of her parents and released an English
language album in 1990. Soon, however, she returned to her roots. In 1992
she released her first salsa album "Llegé La India" (The Indian Arrived). Her
album was recognized as one of the best salsa records of the year. La India and
her husband, Little Louie Vega, a producer and disk jockey, released a new
album, Love and Happiness.

The second young Puerto Rican salsa singer is Marco Antonio Mufiiz, known as
Marc Anthony. At the age of twelve, Marc Anthony began singing commercials.
One day he heard on the radio a song by Mexican pop singer Juan Gabriel and
decided that he wanted to sing ballads like him. When he was nineteen, Marc
Anthony participated in concerts with Danny Rivera and Tito Puente at
Madison Square Garden. That was the first time he came in contact with
salsa.

Marc Anthony released an album "Otra Nota" (Another Sound), and in 1995
"Todo A Su Tiempo" (Everything at its Own Time). Both albums have sold
well, reaching the category of Double Platinum. He has made movies, including
Big Night, An East Side Story, and Hackers (1994). In 1995 he starred in a
picture in Miami called The Substitute, which was filmed at Miami Senior High
School. Marc Anthony played the role of high school gang leader. Other top
contemporary Latino groups include the Mexican folk groups Los Lobos, the
Puerto Rican groups Barrio Boyzz and Menudo, the bilingual group The
Cover Girls, and The Triplets.
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Spanish music with its'ritmo or rhythm has gained acceptance in the United
States and all over the world. There is probably no discotheque, nightclub,
ballroom, or television and radlo program that has not felt the impact of the
Latin rhythm in thls country
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Matching Questions Exercise:

1. Folk singer and guitarist who was a. Pablo Casals
active in the 1960's civil rights and
anti-war movements. b. Ernesto Lecuona

2. Spanish composer, cellist, and c. Xavier Cugat
conductor who helped establish the
Puerto Rico Symphony Orchestra. d. Israel "Cachao" Lopez

3. Talented band leader, arranger, and e. Celia Cruz
composer who was known as "King of

the Mambo." f. Damaso Pérez Prado

4. Singer known as "Queen of Salsa." g. Joan Baez

h. Gloria Estefan
5. Cuba's most famous composer with

over 400 songs, including "Siboney" i. Alejandro Fernandez
(~ and "Malaguenia."

6. Known as the "Rumba King," he
appeared with his band in many
Hollywood films.

j- Carlos Ponce

7. One of the inventors of the mambo
who is known for his "descargas" --
playing music that is not written.

8. Puerto-Rican born entertainer who
starred in several telenovelas (soap
operas) and recently released his first
album under the guidance of Emilio
Estefan.

9. Cuban-born singer who is one of the
highest paid entertainers in the
United States and has sold millions of
albums throughout the world.

10 Mexican-born singer who is famous
Q for his Mexican rancheras songs.
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SPANISH ARCHITECTURE - INFLUENCE IN THE AMERICAS

The Spanish were the first Europeahs to build in present-day United States.

They developed a distinctive Spanish-American cultural tradition in their effort
to retain a familiar way of life.

St. Augustine served as the capital of Spanish Florida for 250 years, since
1565. During this time the Spanish presence at time extended as far north as
Virginia and west into Louisiana. The town of Santa Elena- now Parris Island,
South Carolina — was the capital of Spanish Florida from 1566 to 1576.

Spanish settlements in Florida, the Southwest and the West were primarily
military and religious. While Spanish rule ended in 1821, its architectural
legacy remains today very much a part of the design of contemporary
architects.

Spanish influence in the Americas and particularly in the United States is
clearly observed in architecture.

From the Spanish Colonial architecture of the missions in Florida, California
and the Southwest to the most recent designs of modern architecture, U.S.
architects continue to discover the best of Spanish design and often adapt it to
create unique building structures.

In 1573, King Philip II of Spain decreed a series of regulations for the
establishment of new towns. Each town had to be focused around a large
central square surrounded by public buildings, etc. Streets were arranged at
right angles to one another. This kind of urban planning gave birth to cities
from Los Angeles to St. Augustine that were founded accordmg to the rules
sent from Spain.

The use of space by Spanish colonists was predictable in its organization and
seldom changed. The buildings were of a basic rectangular structure of one or
two multipurpose and interconnecting rooms, usually with a loggia or covered
porch on the south or east side. They were made of stone or adobe.

More elaborate houses were built according to the basic plan often adding
rooms to form wings that would open onto a patio facing a portico of arches.

Windows often had sills supported by a step projecting into the street and
covered by a reja or wooden grating making for a protected bay window.
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Many of our cities particularly in the Southwest can trace their origins to one
of the three principal styles of the Spanish colonial times.

9. Villas — According to the Spanish Law of the Indies towns were laid out in
grids with parallel streets around a plaza fortified by surrounding wall.

10. Ranchos — Some towns evolved from haciendas or ranchos. The
hacienda was considered as the main dwelling of the landowner - patrén —
and it was surrounded by the houses of the laborers — peones - and the
cowboys — vaqueros. It often included a church and a school.

11. Plazas - Because of the continuing conflict with the Native Americans,
many rural settlers came together into plazas for mutual defense. These
were small fortified villages made up of houses that were placed facing a
plaza with one entry gate and towers for defense - torreones - at the
corners. The surrounding walls had no windows.

A Spanish-style architecture that frequently is seen in Florida and the
southwest is the Mediterranean Revival style, which became popular in the
1920s.

The characteristics of these buildings are clay tile roofs, textured stucco
exterior, arch motifs and ornamental ironworks. These structures are mostly
the creation of 20™ century architects inspired in the Spanish colonial
architecture but are not representative of a direct heritage. An example is the
Mar-A-Lago estate in Florida.

The Spanish introduced a series of important technological improvements in
design and building. Making adobe bricks, improving techniques for building
flat roofs using curved red clay tiles, introducing the Roman arch, corbels,
wood and stone carvings for decorations, dome and vaulted ceilings and roofs,
bell-shaped fireplaces. Bright colors especially aqua and all shades of
terracotta, characterize Spanish architecture in the Americas.

The most spectacular examples of Spanish architecture are without a doubt
the missions, particularly those of the West and Southwest, often quite
elaborate. The earliest was built in 1620 and most were built by the
Franciscans with the help of the mission Indians.

Each mission had a distinctive style. The missions of New Mexico were a

combination of Spanish and Pueblo styles. They had a center aisle and the
facade often had double towers.
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Those in Texas, Arizona and California were ornately decorated. The Texas
missions also incorporated elements of high-style Mexican church architecture.

In the California missions such as San Juan Capistrano and San Luis Rey one
can notice Moorish elements in the arches and arched windows.

A characteristic of these missions was a - campanario - a vertical wall
projection with cutouts that hold the missions’ bells. The walls were plastered
of adobe and decorated close to the altar with paintings, altar screens -
retablos, folk paintings of the saints — and - bultos, wood carvings of the
saints.

Some of the oldest public architecture in the United States is also Spanish.
The Palace of the Governors in Santa Fe, New Mexico is still in use today after
several restorations.

Spanish colonial architecture has had a profound influence on the cultural
landscape of the United States.

Elements of Spanish Colonial Architecture
Adobe - Brick not fired — rather dried in the sun.

Arco/Arch - Curved structural element, which spans an opening between two
columns.

Balaustre/Baluster — An upright, often vase-shaped support for a railing in
balconies or stairs.

Estucco/Stucco - Plaster made of white gypsum and water applied to form a
hard covering to exterior walls.

Lintel/Lintel — A horizontal element which spans the jambs.
Patio/Patio — Open space in some buildings enclosed by walls or corridors.
Portal/Entrance H<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>